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Foreword 

The following report, prepared at the request gf State Sunerintendent 
of Public Instruction, Dr, Barbara Thompson, delineates the nroblenis created 
by sex role stereotyping and recommends a plafl for eliminating such orarticps 
It recognizes the traditional independence of the local school district:.^ in 
Wisconsin and therefore attemt>t8 to persuad e school districts of the dp<?lr-/ 
ability of undertaking such a plan* ^ / 

Other forces working toward the same end- are puttit;ig the force of r^w 
behind such efforts. Specifically, Title IX of the. Education Amendrsen^Tfl "^v^" 
1-972^ makes it possible for the United St&te's Departmept of Health, Educating 
and Welfare to denv federal funds to a school district guilty pf. ^ex dis- 
crimination or for an aggrieved party to Initiate court action. Furthemoro. 
Chapter 94 of the Wisconsiii Laws of 1975 protects the rights of both sexe<^ • 
to the advantages^, |5rivileges and courses 'of study o^ the public schools. 

This report 'with its recommendations and appendix will assist school 
districts to nake the changes now required by both federal and state law. 
The report also suggests ways in which the Department of Public Instruction 
(DPI) and other agencies could assist this statewide effort. 

We appreciate the helif given to us^by Leslie (Buzz) *Davis , Special 
Assistant to the Superintenc^^ent , and Nancy .(Maggie) Burke, Chief 
Facilities and General Services and Chairperson of the DPI Maison Co-nnlrr^-P 
to this Sub-Tael^orce, " * 

We are pleased bv Dr. ThomPson^s concern f or,,f reef^om for Individual 
development artd believe our recommendations will contrthute to the pffort ^ 
promote It. 

Respect fullv submitted for the Sub-Task ^orce. 
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I. THE CALL TO ACTION: mKU^OH FOR INDIVIDUAL DEVELOPMENT 



Portions of an address by Bar1>ara Thompson 
xState Superintendent of Public Instruction^ 
/ at the organizational meeting of -the Sub-Task ^ 
* \. * : force on Sex Role Stereotyping in the Schools 

'.^ January 21, 1975.- Madison, Wisconsin. > 

We are here today officially beginning the task force effort on Freedom For 
Individual Development. Over a period of thousands of year<3 of history, men 
and women have been interested in the concept of individual freedom. As times 
change.^in societies, what people .would actually define as individual freedom 
also cha;agfes, \ < 

Today in^our country we all have the right to vote and to enter into the 
^political process. In the past, as you all know, this was not ao. The idea 
of Individual freedom today takes on a di/ferent connotation <han the right 
'to vote. ^ We now realize that people can be ^legally, phvslcnlly. and econom- 
ically free hut inside their minds thev can set limits wh'lch prohibit their 
in^dividual development. We have concepts and attitudes which are deeplv 
engrained in- our thinking.- When we live with and educate our children, 
both in our Toles* as parents and as teachers, we can pass on to children 
a way of /thinking that limits their opportunities. 

The purpose of the Sex Role Stereotyping Task Force is^flrst to review how 
we treat boys and girls in our educational system and then offet concrete 
alternative solutions to the oroblems. > * 

I would 'Hke you to look at the whd^le- school environment exclusive of hiring' 
and promotion practices. The hairing and promotibn practices will be handled 
separately under the Affirmative Action Program.... 

I charge this task force to recommend g^oals,f guidelines, and an ovserall 
implementation plan> which'will include an evaluation system , designed to 
increase the awareness and capabilities of staff and students to deal with 
sex role stereotyping in their school environment. • 

^ > - 

....Attitudes, ways ofi thinking, institutionalized process^ for handling 
' people have taken many\ many years to develop and will take many years to 
change. Only a few states in our nation have u*ndertaken a prolect like the 
one we officially start today. At least one df these states has found that 
it is easier to build a solution to the <^iff icult problem of role stereo-; 
typing.on paper tJian it is t^' put Solutions into effect in reality .'^ ' This* 
is why I urge vou in your wdi^k in tke months ahead to ask yourself this 
question: 'How would I cio thts If I were a board member or if I were a 
.U-<:lassroom te^^cher?" . We must be able to offer them alternative solutions 
th^t thev can use--not theoretical definitions of their problems and no 
reiilistlc solutid'hs. 

As I look ahead', I know this: To 8uh8tant|.KTW change the attitud^ and 
manner in which school staff approach, students wiii take a lonR time. T 
view our whole task force effort asi sort ok^a ^iroactive Affirmative Action 
effort. The goal is to develop young men and women. who look at other people 0 
as Individuals and not as women first and individuals second or as blacks 
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first or as handicapped people first and as individuals second.. Hopefully, 
these young people of the future will he able to look at others as individ- 
ual human beings -because they themselves ^have been treated as individuals 
because they themselves have been encouraged to develop, their own individ- 
ual' skills ^nd interests, and work goals in a less biased manner than all 
. of 'us have been brought up and educated. What; I hope to tsee in the ^e<\rs 
ahead is for our' schools to develop more freedom for individual development. 



II. THE NEED FOR ACTION 



.WHY. THE COmEKH 



We treat women and men differently in our society: aU societies, 
do and al,ways have. There are historically ifnderstandable reasons based 
on biological and physiological differences, the child-bearing function 
of the female and the greater phy^ifcal strpdgth of the male. "Now, 

• however, it is widely recognized that in^ developed , technological 
society like ours those characteristjlc^t -do not justify the extent of the 

.differences in treatment which still prevails. Persuasive arguments 
hav& been -made that the attitudes and practices which polarize women 
and men and exaggerate their differences result in a denial of opportunity 
to both sexes and create especialiy difficult problems in a. country where 
equality has always been a national goal. 

Simple justice requires us to put an end to ,8ex role stereotyping. 
For example, males' should not have to display their jnarfculinity. with 
feats of strength. They should not feel threatened hy having a "working 
wife." Females should not have to measure their worth by their physical 
attractiveness. They should not \iave to limit their accomplishments to 
the homemaking activities. ^ , 

If further justification is needed, there are indications that some 
of our serious social ^^bblems stem from sex role stereotyping, fhe 
poverty so prevalent among one-parent families headed by women and^ among 
elderly widows can be attributed in large part to the erroneous expectation 
of mpst .women that they will be permanently supported by a l*sband and^ 
consequently have no need to acquire saleable skills. . . 

' Even in thfe twparent family .the connnon interests and 'experiences 
which original,ly drew a couple -together are sometimes lost by the ' 
separation of their lives if the- husband 's life Is dominated by his 
employment, the wife's;by home and children, and ♦heither understands 
the other's situation. Then too, the economic burden that is placed on 
the husband/father appears to be a factor in the increa^ng physical 
health problems and early* mortality of men. ^ ^ 

Moreover, the secondary status of women seems to •diminish the value 
of qualities which are as^soclated with the female stereotype and to 
downgrade th,08e very characteristicarnAich may be the key to huma^i * 
survival in the future* Working codpe^tlvely rather than competitively, 
compromising rather than defeating <r beiM defeated, nurturing trather 
than conquering, yielding rather thin destftiying are virtues appropriate 
to an interdependent, heavily populated group\ ' 

Concern over sex stereotyping h*a stimulated efforts all over the 
country to reduce the different treatiiteffE^ women and men to justifiable 
instances—not to eliminate 111 sex differences of course, but to * 
adjust to the fact that differences between thfe sexes do not matter as 
much as they did In times vhen families needed many children and muscle- 
power was the prime source of energy. Sex differences- rarely matter to 
one's educabUlity, job performance,^ political abUity, recreation needs, 
or most roles within the family^ ^ 



To continue to prepare young vomen ^nd i^en for the roles of a 
past era would be a disastrous mistake* Society's Institutions nmst 
prepare them for the future. WlscJ^nsln schools seem' to recognizee 
their responsibilities as change agents in general. It is urgent for 
them to recognize the part they can play in eliminating sex ,role 
stereotyping. 

FEDERAL LAW 

Increasing public awareness of the effects of sex bias has re?ulted^ 
in federal legislation prohibiting sex discrimination in many aspect^ of^ 
life, most notably employment* Recently Title IX of the Educational 
Aiiiendme*nts of 1972 has expanded the scope of legal prohibitions to cover 
students in, public schools. Title IX states "no person, .-.shall , gon the 
basis of sex, be excluded from participation in, be denied the benefits 
of, or be subjected to discrimination under any education program or 
activity receiviag federal financial assistance.../' The Office of Civil 
Rights in the Department of Jlealth, Education and Welfare will enforce the 
law and has issued guidelines 'to assist education agencies In complying with 
the law* Public schools in the United States must begin to make the changes ^ 
required by this law. A school district which is a recipient of federal 
^unds is required to submit an "assurance**' of compliance with Title ,IX 
and to conduct a self-evaluation of its education programs to determine *• 
compliance and to tak;e remedial steps where non-compliance is found. 
Each district must establish its own grievance procedure and appoint at 
least one employee to coordinate compliance efforts. 

STATE POLICY * - , ^ ' 

Although the Wisconsin statutes haVe only recently ^specif ically prohibited 
differential treatment of male and female 'students in public schools, . the State 
Superintendent of Public Instruction, under the broad statutory authority 
to supervise the public schools (115.28 (1)) and the inandate "tq provide 
public information on the subject of educatiftn generally" (115.28 (A)) had 
already tegun a major effort to inform educators about the problems created 
by sex role stercotjrping and to provide assistance** in overcoming "It and"^ 
counteracting its effects. Her intentions in this matter are evident in 
several actions and especially in* the appointment of this Task Force. 

The new Chapter. 9A of the Laws ot 1975 (Assembly Bill 431), signed into , 
law in October 1975, puts the power of state law behind such efforts. The " / 
law contains several provisfions relating to equal opportunity for both sexes i 
in the public school^s. It Jfidds fex to the categories which may not be 
excluded from 4't>tiblic schof^fj:^* and «for which no separate school or department 
may be maintained. Purthermoz;,e, it prohibits diticrimination in the granting 
of "-advantages, prlviledges, and courses off>ptudy'* in public schools and 
give^ the State Superintendent the power to promulgate rules necessary to 
carry out the purpose of the statuteT 

It is anticipated that^the State Superintendent and the Department 
of Public Instruction (DPI) will include sex equality among factors to 
be considered in evaluating school district performance. The Legislature's ' 
enactment in 1973 of "Thirteen Standards** which school districts must 
meet has special significance. Three of the standards Kave special 
relevance to the provision of equal opportunity f or *oth sexes/ They 



*re: Standard C requiring a "planned continuous In-s.rvlce program 
for the professional st^ff," Standard- G requiring guidance and counseling 
services, and Standard J requiring "adequate Instructional materials 
texts, library services which reflect the cultural diversity and 
pluralistic nature of American society." ^ 

The Superintendent's Advisory Committee for Teachef Education/^' 
Certification has already xreconmiended to the teacher-training Wltutlons 
that .they combine the men's and women's physical .education prograrts. 

* ■ ■ . " / ' ;. 

^^on The Human Relations Code enacted by the Department of Aibllc Instruc- 
tion m 1972 offers another means of combatting sex role ii4reo typing. 
Under Its authority to certify graduates of schools of Ration for 
teaching, the DPI specifies that teacher-training Institutions must 
Include. sex equality In the required human relations courses. (The 
teacher-training Institutions have submitted their pla^ for carrying • 
out this requirement to the' DPI for approval. It affected all certifi- 
cation beginning In September 1973.) 

LOGAT CONTROL 

> < 

It Is generally recognized that ed'icatlon Is a responsibility of 
the state. This responsibility Is not self-fulfilling. Therefore, 
the Legislature must specify the means by which education Is to be* 
accomplished. The Legislature places the primary responsibility for- 
fulfilling Legislative enactments upon elected or appointed officials 
of local school districts. Thus, It Is the local school district 
which has the primary responsibility to implement the program by whicl 
the state fulfills lt,s educational responsibility. 
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/ • III. " 'GLOSSARY ■ / 

Affirmative Action - A positive p^gram designed to Increase opportunities , 
for minorities and persons regardless" of sex. < 

• , ./ .^-^ 

Chauvinist - A persqn unreaaonabJLy devoted to a qpuntijry, a race, a sex, etc. 
(and contemptuous of other races, the op^site sex, e^.)"" ' *. ' '*' 

Curriculum - Includes the -total school^ environment : (e.g., staff ratios), the ' 
courses of- study, learning material^, dissemination of Information, instructional 
methods, teaching materials, teacKet and counselor attitude school practices and 
in all activities. ^ . . ' - v 

Discrimination - Treating one party or group differently from the other. It 
usually results in treating , one better than the other. 

Feminism - The theory that women should have equal political, economic, educa- 
tional frtid social rights withlmen. 





In^itutional- racism --^ group -of established priiiciples or fundamental rules 
ich provide a framework for the practice df racial discrimination. 

Minority Group - Part of a population differing from others in some character- 
istics and often subjected to differential treatment. 

Racism - A set of attitudes and practices based on a belief that racial differences 
require or justify discrimination and segregation of people by race. These 
practices usually lead to domination by the larger group and persecution of 
the smaller . ■ . 

f\ 

Role - The part played by an individual in relation to *a group of which he or 

she itf a member. . W v 

^J, - ■ 

Segrjgfeatton - Separating one individual or group from the other. 

Bias - Prejudice based solely on sex exclusive of Individual characteristics. 



Discrimination - practices of custom, habit or law whicTi oppress or 
promote one sex. 



Role Ster eotyping - Expecting certain behaviors and occupations based 
a person's sex. 

Sexism - A set^of attitudes and practices based on a belief that differences 
between the sexes require or Justify treating males and females differently 
from each other. Such attitudes and practices usually lead to domination by 
the male, though ih theory sexism could as well justify female domination. ' 

Stereotyping - A standardized mental picture held in common by members of a 
group and representirtg an over-simplified opinion, affective Attitude, 'or 
uncritical judgment. 
« 

Women's Studies - Course about women's characteristics and roles in' which' 
Information about women is emphasized and present truths ^te re-evaluated 
from a woman's point of view. ^ 



IV. THE PUN OF ACTION 



INTRODUCTION * 



That we treat boye «nd girl* dlff^ntly In public •chool«/ln the UnlTted 
States, as well as in th'e fanl^ in organf «attons , in the nasa media, has 
been well. documented in recant books and^ articles; Slnfce efforts to end 
sex role stereotyping and to overcoie^s «ff«ct8 are^till Unusual in 
Wisconsin, one of the goals of tl^^:8r^ort is to Aaist local. school dtstric 
tch-develop their own programs for doling with sex role stereotyping. ■ .H 

Therefore, this plan has the fo^owing ^^i^^e^parts : 

A. Self -Assessment by Ld^l School Diauricts ' ' ' ' . 

A list of questions which local board of education, educators, and 
citizens can use .to asifess the extent of their' own efforts to 
treat boys and gi.rl« .equally. 

' ' ' - ' 

B. A Course of Action for LoctJ School Districts n ^• 

A series of Recommended steps to motivate school personnel 
^ to elimlhatc sex role stereotyping, 

C% Recommendstions for Department of Public Iftstruction Assistance » 

,Ways in W^ich^DPI can bring about sex equality and can 
assist locfil districts in their efforts to do the sane. 

D. Recommendations for Other Agencies ' ,J . ^* 

-% , 

Actions not subject to^ DPI influence but important ^n 
eliminating sex role stereotyping. ^ 



J 



A. StLF-^SISSMEWT BY LOCAL SCHOO L DISTWCTS 
. " — ^ . 

* ' " f 

The Wl.con.ln Sub-Ta.k Po/c* on Sex Role Stereo.typing in the schools has 
compiled, the following list of questions which school personnel might ask 
themselves as they analyze how much they treat students differently In 
their own systems. 

Th* Task. Force hopes that th« questions will alert school people to aany 
subtle ^orms of sex role stereotyping and to the need for the coordinated 
distrlct-wlde effort 'recommended In section B of this report. 

SCHOOL BOARD MEHBERS AND SUmiNTENDENTS • . • 

\ ^ - • I ; - . 

■X. Have we a written policy prohibiting discrimination based on sex? - 
■ • ' i . . ' 

2. Do graduation requirements differ on the basis of sex? For example-, ' 
-are junior high girls required to take home economics and boys to 

take Industrial arts? * 

3. Have we a Vrlbten policy requiring that instructional materials 
being considered for purchase be analyzed for sex bias? Specifically 
In such materUls are the activities -and achlevenents of /women 

- recognlzW along with those of men? Are wonen and girls given the' 
sane reap^x^t a« men end boys? Are activities assigned on the basis 
of abilities, traits, and interests rat^T than on male or female 
stereotj^s? ' _ - 

^ 4. Ar^ soiie^oursesor activities open only to one sex or doalnated by 
a 8in|le sex? Oweai . for example, physical education, industrial 
arts, home>conooics,' vocational education, health? Activities-,., 



6. 



fo£^e5aBEfe.-##«fa^^ 

band's, safety patrols? — 

Does the athletic program offer^all students sl«ll«r..o5portuBlties 
for skill development and comp«itlon regsrdlsts of six? 

Do the^staffing patterns present s«x stcrcoejrpsd aodcls? For sxaaplc, 

are most i^lementary te«cha.r» women? Is the district adalnistrator a 
man? Are most secondary school principals Bsn? ^oodf^»^rvlc•^. 

' Maintenance~"crew? ' \ """^ . 

■ ' • ■ * ' . \ 

7. Do we offer any couries lilCTremexi^s studies as an iritsrla 'Mib(s of ^ 
balancing tKe portrayal of men's HVes In existing courses?^^ 

8. Is work being undi?i^tak«n to review existing courses to lacosporatc 
the new researcK and Insight promoted by woaan's itud^ss? 

9. Does our In-service ^educatlprrprogr am' Include the luportancs of 

s ex eqq allty? - T ' ° 

• 

10. Are we complying with state law which prohfbTts^ school districts 
. from forcing pregnant sdidents^to withdraw and requires distrldts. 
to provide special programs upon request of the 4)regnant student? 



OTHER ADMINISTRATORS^ « 

11. Does our athletic director make equal opportunities available fVr 
^ys and girls in providing:* 
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12, 



13. 



a. 
b. 
c • 

f . 



cquiptaent atvf supplt-cs, 

gane and practice facilities, 

locker rooms, 

travel and per diem allowances, 
game and practice schedules, 
coaching assignments and pay, 
medical and training services, 
publicity? 



.Doei our vocational education, coordinator encourage among students 
as well as with Aiployer^^ the employment of y<)uhg women and young 
men in non-traditional jobs? For exam|>le, young men in clerical 
jobs, young women in production and sales? 

* 

Do our building principals treat women teachers differently from \ 
men thus reinforcing sex role models? For example, are supervisory 
asslgnnents of teachers such as bus loading/unloading, study hall, 
lunchroom, hallway, the monitoring of athletic events, etc., based 
on assumptions such as women have "home responsibilities" or- men 
are "better" disciplinarians oilmen need extra Incotte and women 
do not? — ' • 



.15,. 
16. 



Tn dealing ^tl^ discipline problems do principals act on precortceived' 
Ideti .for solutions based on the studeats sex? Fdr'e»BB]rreT7dt> 'we 



oyerprotect girl* while failing to empathize with boys? 

Are school playgrounds divided into boys" ar^as and girls* areas? 

M ^ 16. Do our professional libraries contain boblw, .magazines , etc., wHlch 
bring new research and new ideas on sex rol4s to the attention of 
the professional staff? ' — ^-Nr ^ . - 

TEACHERS IN AND* OUT OF THE QLASSROOM, LIBRARIANS, AND M^IA SPECIALISTS 

17. Dorclasaroom" ^t^oaphere*' and practices prepare st^idents. for 
contemporary realities?- For^^x^ple: 

In early grades are girls led to>lav only with toyaXrelated 
to housekeeping, mothering, nursing , <*Ailc boys are led to 
mechanical an4 electric toys, bullding^ets , and other "building' 
iRquip ment , " 



a« 




In late>-gi:^dc«^o^r,' s mathematics teachers expect 

^ more of malc^i^ud^nts^^ thus subtly telling girls that their 
.work in science is notHmportant? 

Do we expect boys to have mofe intelltctual curiosity than girls? 
Do we expect girls always to be .the assistant or helper? 

Do we expect more dpcile behavior and better manners from girls 
whUe expecting boys to be more rebellious arid discourt«)U8? 
X «e admonish boys to be "chivalrous" and treat the girls vlike 
"ladies"? 



e* Do we use language which stereot^es, speaking of ^'men in 
^government"; doctors, lawyers, executives as "he," teachers 
as "she"? . ' . 



f. ,^ Do we expect all girls ,to be Interested in home/ family, and 

child-care;' and all boysVln cars an^/ sports? How do we treat those 
who do not f±% the stereotypes? 

g, .^ Do we. assign classroom tasks by/iex? For example r do we expect 

boys t^' carrx haavy things and/t*o operate audio-visual equipment . 
while git It do clerical task^and good preparation? \ 

h/ When the group; needs to be divided in hal^^do we put girls in* 

one group, boys In the/Othert 

/ . ' * .A »>■ 4 • 

i; Do we^use dif ferentXpViniskncntS^iKl-^ according to sex. 

• ^o we ever punisV^oys by' making them sittewlth girls, or vice 
3>er8a? / \" 

Do we ridicule relet lonshtp^j between males and females in a^^way ♦ 
that promotes stereotyping like "women never make up their minds**? 



In the. process of selecting Instructional materials do teachers and 
llbrariaas ai 

For example: 



llbrariaas analyze them as to theit^ Inherent ^^sex' role stereotyping^? 



ta. Do out^ history matsrlals empiuslzt political and iqiilitary 

leaders, most of whom have been men, Wille ignoring the lives 
of women and their roles in^^the dally life of a society and 
rarely mentioning those wpitien who have been leaders? 



b. Do ouiLJnath materials 
sewing while bo^gs rov 



show giris^ measuring for cooking or 
the boat, run a, distance in so many 



minutes_OJ:__ throw a.ball so many f^et? 

Itj selecting ma'fcerlals for literature courses, do our teachers 
Include authors and main — ehai?acter8 of both sexes? 
; . ^' . ■ . 
d. In pictorial displays, are women And men equally represented 
across all levels of occupations and activities? 

* " * * ^. 

our course conttnt sex stereotyped? 

For example: v ^ "^"'^^ 



Do o^r teachars of^ social^ ttudias Include the social protest of 
the 19tly century and the part women played? Do we^lnclude^'^'i^'' 
contemporary ft^nlnism as ^ significant social movement? "^ TDo' we i 
bring to the attention of students the changes Imposed on<..the 
fam^y by industrialization ai^d the Inherent separation of 
working men and working women frdin their* families? ^ 



b* Dto our family life teachers descri1>e the traditional image of 
relationships in the middle-class nuclear family as norms and 
Ideals? For example, dp they fall to analyze the economic^ ^ 
facd^Jrs affecting other soclo-*economic groups, including cdr- ^\ 
.rent ^^atlstics on the cost-of-living, the two-income fa«ily,s.,' 
the one-parent family, relationships of fathers with cbildfeti, 
the housework-shiiring within some contemporary^amllles? Or do . 
we reinforce the Image of family an^ work roles polar?2e4^i>5iksex? 



c. In <nit dspartatats pf practical ^rt« do our Induatylal arts 

V te.achir^ivs girls crtft-type proiActs and raraly p«ra£t th««' 

to ^araeits^govsr squipaent? • Do oT hoaa aconoaUt teachars 
teach boys ""Sfcclvelor cooking" ai^fneglect partntlng skills* 
and other crafts utually afsociatad ylth homeWklng? 

d. Do our art and misic teachers encourage the participatiorf of 
> boys? in the^ppreciatipn courses are the works of 4ipmfen 

artists ^included along with ain. ' " 

e. Do our health education or sex education teachers ^^ttle fox a- 
physiological understanding with acme moral lessons or do we 
cover psychological factors and differences of sexuality? Qo 
they subtly -««5^8iza marriage over. -the single life 7^ 

. f . Dp our girls physical-education teachers expect sufficiently 
high performance from glrl3fc,or do we permit them to avoid - 
the skill 'training «hd body conditioning so valuable to 
self -confidence and maximum health? 

20^WliM our teachers advise students regarding course selection and 
lif«~~go«l» do they consciously or unconsciously encourage 8ex~ 
stereotyped patternsT" 

COUNSELORS, PSYCHOLOGISTS, SOCIAL WORKERS AND OTHER SUPPORT PERSONNEL 

21. Are we supportive of girls and boys who do not fit into the 
male and female stereotypes? 
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Regarding course selection, do we steer students into traditional 
sex stereotyped courses: boys into oath, science, woodworking, ^ 
machine shop, drafting; girls into humanities, languages, hone 
economics, secretaria^l courses and typing, family living? 

.23. Regarding vocational goals, do we steer boys into male-dominated 
vocations such as science and engineering, machine .operation , ' 
medicine and law; girls into female-dominated vocations _»uch as 
nursing, tea.(lhlng, secretarial work and usually with the premise 
that they-will work for a short time only and will then make a 
full-time. career of marriage? - 

24, Do we use voqatlontl tblllty and Interttt tests bated on traditional 
expectations for men and for women? 

Do we nake college and scholarship reconsaendations differently o'n*the 
basis of sex? - - ^ 



25. 



\ 



26. 



Are the reso.urce materials in our guidance library' similarly 
categorized by sex with fewer options suggested for women? 

Z7. Do we help boys with career selection nore than we do girls? 

28. Do we' direct girls and boys Into different extracurricular activities 
girls Into drama and dance, boys Into athletics? 

» 

29. Do we use current data regarding marriage divorce, birth rates, and 
employment of wonen? Do we make certain tjfbt ^students know that 
90Z of American woirtn even now^re spandliTg ^^fe^ part of their lives 
in employment both whV^slngl,e and married, (See Appendix ) 



30.^ In dealing with students' behavior do overprotect girls while 
' denying boys needed eapathy?^ > 

* , * ■ ' * ^ ' ■ ■ ; . 

31 • Por q^reer days are speakers chosen who bripg. new possibilities 
\ and exainples of eaployment opportunities to \)>oth se'^^es? 



V 



A- 



17 



-12- 



B. 



A COURSE OF ACTION FOR LOCAL SCHOOL DISTRICTS F^R 
ELIMINATING SEX ROLE STEREOTYPING 



Slnc« control of .ducation in Wisconsin it largely in the h&ndt of local school 
<U«tr^tt, auccesa In eliminating sex role stereotyping will require local 
motivation and organisation. The Sub-Taak Force offers the reconunendations 
bel^ aa guidelines to aaislat local districts. ' 



In essence 'the Sub-Task Force suggests that" school boards assign to a local 
advisory, comaittee Che major reaponsibility for recoanending and overseeing 
the Implementation of an "in-service program" for. achool 'sta.ff meinbers designed 
both to make them 'aware of sex stereotyping and to suggest vays to overcome 
it and to counteract it. The specific steps follow: 1 

s- 

v^* We recommend that the local school jgard^point and provide resources 
for a local advisory committee to recoamend and oversee the Implemen- 
tation of an in-service program* to end sex role stereotyping in. the 
schools of the district . . 

The conmilttee should be rei&resentative of the major groups responsible 
for school policies and practices. That is: 



\ 



i 



a, 

c . 
d. 

f • 
g* 



achool ^ard member ^s) 

district* administrator 

building principalCs) 

teacher (s) ' 

professional support personnel 

IMC tflrector/libi*ftrlan(s)/media specialist (s) 

citizens with ant'tnterest and understanding of complexities 

in eliminating Mx role stereotyping 

parent (s) 

Jitudent(s) \\. 



2« We recommend that the local copyittee Inform themselves about the 



general sublect 



a. by sending some of their members to a regional conference to 

be held by the Department^ of Piiblic Instruction; 

by obtaining print and audlo-vi^al materials*; (see appendix 
for sourceaX; • 



ib. 



c. 



by obtaining speakers, (see appendl^ , for list of speakers) 



3. We rec\»Mttend that the committee develop a'');)lan for in-service^ programs 
^ to create among. all school staff , board mimbers, and coamunity an 
a%yarenaas- of sex role stertotyping> The in'-jervice program should 
assist all staff -and board members to axamint tlie ir ovn attitudes and 



practices in preparation for^stituting ch^g'es ^ 



Policiea and practices which* cause problem^ 'tan be categorized 
as follows: - / ^ 
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■ I J 

1) Carrl^lum Matters V_ ^^^^^'^ 

'J ^ 
For example: course requirements such as home 

' economics for girls and Industrial 
arts for boys -in junior high; 

For example: course cont5ent such as history courses 
whlc|i dea^ exclusively with military 
^ and 'political events and omit economic » 

cultural,- and social trends whl ch ^de- 
fer Ibe /family life and women's roles in 
sSdciety as well as the distinctive 
- achievements of individual women. 

2) Instructional Materials 

For example: reading primers, and audio-visuals which 
• ' Usually show women in housekeeping roles / 

and> men in production or professi-onair / 
positions; / • 

For example: arithmetic problems in which girls are 
baking and boys are running. , 

3) Ge^neral Behavioral Expectations 



For example: kindergarten toys for girls related to 

housekeeping and for boys the mechanical 
^ and electrical toys; 

For example: language such as the word "men'* rather 
than "people" which reinforces the 
stereotype that public officials., 
professionals and other leaders are 
always men. 

4) Counseling anS Guidance, * . * ^ 

For example: falling to encourage girls to take 
splence and math courses; 

For example: ^ falling to asslet girls to plan for 
careers and jobs which pay a living 
wage and leading them to expect marriage 
"and family to.pijovlde their total life 
needs. 

5) Extracurricular Activities 

For example: equating athletic accomplishments with 

masculinity thus demeaning and discouraging 
many able and intelligent boys; 

For example: denying athletic opportunities to girls. ^ 

19 
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(ContlQUttd) 



b. Aaong th« vtrlout forces «t w^rk In the connminity i»hlch may 
• Hupport or. oppose the effort to chinge are the following: 

1) Change-promoting forces 

«) soclef 1 changet which tigcouragc greater freedoa and 

equal opportunity for vomen, 
*>) economic changes which lead to the need for two Incomes 

In many families, 

c) technological changes which permit automated'^ production, 

d) mad leal changes which permit family planning, / 
«) legal requirements at the federal level, / 

commitment of teachers to IndlvlduaJ. development, / - 

g) mass media , V ( . . 

h) advertising . \ 

2) Change-resistant forces 

a) preference.^Jor traditional ways: 

b) lack of knowledge of contempjorary fact's 

c) existing policies 

d) limited physical facilities'! 

e) Increased '^pstis 

f) mass media ^ 

g) advertising 

h) hesltanc^ to embark on new program wherff no one 

has all thjB answers. / 

The 'committee will need to consider various alternatives for In- 
j^rvlce programs in order to Select a combination most appropriate 4 
(See Recommendations to DPI) 

d» The^ committee will need to prepare a suggested budget to submit 
t6 the administration and school board for the in-service program 
and request that the board fund the program. 

e. The plan should suggest who is to be responsible for directing 
the In-aervlce program. / 

f. The plan should be submitted, to the school board. Revisions 
may be necessary to meet school board' expectations. Upon school 
board approval the committee should monitor the plan with the 
full support and assistance of the school board. 

We recommend that after the in-servlcet program Has been conducted 
the school board should ; 

a. consider revising its policies to Insure ^^hat the board encourage 
equal educational opportunities regardless of sex and ' 

b. .the board should direct the school superintendent to request^ all 
professional staff members to prepaire thiiir oyp plans for eliminating 
and counteracting sex role stereotyping, discussing any vhich involve 
other staff ^embers with those individuals, and submitting budget 
estimates for any which will require expenditures beyond those 
budgeted currently » 

20 
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We recoiwaend that each district administrator vlth the aid of the 
local advisory cori)|lttee be requlrad at the end of six montls to' ' 
review and submit to the local beard and the community an evaluation 
and report of progress toward thU goal^of eltminAting sex Vole 
stereotyping , ^Thereafter the administrator should -make such *a 
j* report annually in the spring. Where pertinent, budget data should 
be included, , The report should be .sent to the recommended DPT 
■advisory Icomralt tee pn role stereotyping which this Sub -Task Force 
recoimnends establishing. 



/ 



C. RECOMMENPATIONS FOR DEPARTMENT OF PuiilC HTSTRUCT IOK 
ASSXsTAWCg I N ELIMINATING SEX ROLE. SfgREOTYPING 

♦ * * * * 

^' W« r«eo««nd ttut the De pTtment of Ptibllc Instruction » mf,imt the 

federal governnent in publicizing UtU^Vt; of the U.S. Education . • 
Aaendments of 1972 and the Guidelines promulgated by the Department 
of Health, Education, and Welfare. . v . 

. ^- We reeoamend that DPI ho ld regional conferences of 1 to 2 days'd uring 
January or February for representative, of" the local committQ^s on sex 
''u n!'!'"?''^^^ recoamendec} by this s'li-Taak Force. The conferences 
should deal with the significance of the-effort to eliminate sex 
role stereotyping and ,wlth instructional resources and methods to. 
assist the local committees in planning local In-oervice programs . 

^' We recottmend that DPI develop in their central lending library a 

collection of resource. materials for hnth prnf..,<^»-i rlrfinr-mn 
use which would be availablt^ to local districts for borrowing. DPI 
might consider developing branch libraries in CESA offices or other 
appropriate regional centers.. ^ 

Among the svallablie materials should b«: 

a. guidelines for the selection of instructional materials; 
^ b. suggestions for a variety of iji-pservlce programs; « 

c. a list of possible speakers, panelists, and tralnjsrs who might be 
hired b^ local districts' to assist or direct an in-service program. 

We recommend that DPI > i nitiate a training progiram whereby a small 
group of people from several ^areas of the stati receive special 
training to prepare themselves to assist local districts with 
in-service programs. 

We recommend that DPI policies, personnel, and programs be models , 
free .of sex., bias. To this, end DPI should initiate its own in-service 
^ program f,or cits petsonnel. ' 

We recommend tliat DPI evaluate the teacher-training Institutions 
.carefuiry to insure that the courses which fulfill the requirements 
of the Hunan -Relations Code contain a high level of quality and 
quantity In social analyst's «nd in current facts and figures 
regarding male .and female roles. ' • 

^- rftcomepd that DPT notify all major book publlghers . when the 
• recomaendations of thla, fask force are complete, infoming thetn that 
> ' many Wiaconsln schools will b^^ analyring materials on their ''possible- 
purchase '\ lists for se.x role stereotyping. 

8- We racoroend that th e State Superintendent appotatr a permanent advisory 
coninlttae to work vlth DPI in carrying oat the intent of this report. 

We recommead that DP I gather data comparing dollars expended and 
programs offered on the basis of aex; 




. We reconmeod t^hat approximately one year after thia report is dis- 

tributed a questionnaire be sent to local ac'hocyl districts asking 
. ^ jr the degree to which they are implcaentlng the' recammendajt ions. 



RECOMMENDATIONS FOR OTHER AGENCIES 



For the Wisconsin Legislature - 

^a* We reQcmmend that if legislation is passed requiring periodic 

recertif ication of teachers on the basis of tHeir performance and 
their cpntiriuing education, their competence to deal with sex role 
^.tereotyplng* problems be among the^ factors considered.. 

b^' We .recommend appropriation of sufficient funds- to' permit DPI 
to assist local school districts to eliminate sex role stereo- 
typing. 

For Teacher-Training Institutions - ^ * 

Ve recommend giving high priority to educating potential teachers ' . 

a. to treat their future students according to Individual character- 
''Istics and abilities without regard to sex, 

^b. to encourage their students "^tp avoid limiting their oyn self- , 
expectations by 6ex role stereotypes, and 

'c . to correct'^ the' current bias in curriculum towar^ male y^perience 
• ^nd achievement by^lncluding research- and' documentatrton of 
^women^s lives antf -emphasizing the broad spectrum of human 
experience. ^ (We cannot overemphasize the contribution which can 
be made by teacher-training institutions to provide a cu^triculum 
that treats men and 'women as equals and eradicates sexism •) 

For the Wisconsin Interscholastic Athletic Association - 

a. We^ recominehd (Continued efforts to increase opportunities for 
girt^ 8o that equal opportunities in^athletics will be provided 
for^both sexes as is* mandated by federal law * 

b. We reCQpnend changes in WIAA regulations , the development of 
model policies for local school districts, and workshops to 
assist athletic directors and coaches to adjust and develop 
curriculum content. 

c. We recommend _that-^^AA broaden its bage of representation so 

. as td give' balance and additional perspective. Both women and 
men shoul<M)e on the Board of Control. 

• *^ • ^ 

For all Professional Educatloji Organizations - 

W^ recommend the Inclusion of information on sex equality and ^ 
sex role stereotyping in publications ^ in workshops and at conferences 
to assist teachers in their classroom practices and In their 
curriculum content * 

For the North Central Association of Colleges and Secondary Schools - 

V 

We recommend tfet North Central include sex role stereotyping ^^ 
among factors to b& included in their evaluations of local school 
districts and *feeacher-trainlng institutions . ^ 

23 ■ ' 



. for .th« Nttlontl Council' for th« A<icr«dlt«tion of Twchtr Education - 

W« r«co — nd that WCATE lnelud« ntx tolm^ «f reotyping aaonn factors 
to hm includad In thtlr tvaluatlona of tta fehtr-tralnlng iniitltiitloni . 
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APPENDIX A 

"Facts Ab6uf Women" 
•National Education Association 
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APPENDIXES 



The following matirtals are intende^J fo asslsf^^ 
school professionals eliminate sex "role stereotyping; 
The Wisconsin &ub-Task Force has created on.iy.'a few " 
new tnaterlaXs an<l has selected a few pieces from the 
huge supply which has been- developed' throughout tlie" 
country In recent years. 

^These appendixes will help .bridge the gap between 
now and the time when the Wisconsin Department of 
Public Instruction .publishes an Integrated resource 
manual on sex and minority rol^.stdredtyolng. 
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7. mmen make up a small p^rcenfge of many importtnt professions. 



9. 



.9 fxi^ceni of ail scteniisis are women 
' 7 (Mjro'ni of ail physfoans are women 

3 ()^»r < ( ;n I 0 f a 1 1 la wy er s a r e wornenr^ - 

1 f)<jr( eni of aJI engineers are women 
. 1 [f^-n pfn of ari fi'derdi judged are women. 

The percentage of women in the teaching profession is ^ecre^sing^ 

in 1920, 26 percent of American teachers were.women 
in 1930, 27 percent of American teachers were women. 
In 1940. 28 percent of American tegcfters were women 
In 1970. 22 percent of American teachers were women. 

The percentage of women holding advanced degrees has decreased 

In 1920. 15.1 percent of all Pfi.Dt's awarded werTt to women 
In 1930. 1 5 4 percent of all Pfi.D 's awarded went to women 
in 1940. 13.0 percent of all Pfi.D.'s awarded went to women 
In 1950. 9 6 percent of all Ph.O.'s awarded went to women. 
In 1960. 10 5 percent of all P^.D's awarded went to women. 
In- 1970. 13.3 percent of all Ph.D.'s awarded went to women . 



Sources: 
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^.t^*^^'!™"' °' ^'^V^^'P'OV"^^"' Standards Adm.n.strat.on. Women's Bureau UndemtWzation 
•of lyomeo IVorArs/s. WashtngW D.C. the Bureau, 1971 pi. | ; 

"Tv^fenty Facts on.Wfc)mer^Workers." Washington. D.C. the Bureau, February 1973 ' 

"Twenty Facts on Vtomen WjWs." Washington. D.C. the Bureau. February 1973 

— . Underutilization of mmen Wor^^^ Washington, D.C. the Bureau. 1971. pp. 5, 13 

"Twenty Facts on Women Workers. ^ashingtpn, D C. the Bureau, Feljruary 1973. , 

U.S^ Department of Coninr^ree. Bureau of the Census. Labor Force. Employment, and Unemployment 
m the United States, 1940 to 1946. Current Population Reports, Labor Force Bulletin, Series P-50 No 
2 WasfKngton, D.C.- the Bureau, 1946 Table l,p 3. (Percentages.based on information giv^n ) 
U.S. Oipartment of Labor, Bureau of Labor Statistics Handbook of Labor Statistics 1971 
Washington, D.C>th£i^eau, 1971. Tablfi 1,p 2b , ' 

Unpublished informalion. 

US Depar!fnent of Labor. Employment Standards Administration, Women's Bureau "Day" Can- 
Facts'." Washington, D.C. the Bureau,^ 973. pp, 1 , 2. 

U.S Department of Commerce, Bureau of the Census. Occupational Trends In the United States 1900 
to 195a, Vtorking Paper, No,.5, Washington, D,C.: the Bureau, 1958. Table 4 p 9 . , 
U S Department of Labor. Bureau of Labor Statistics. Handbook 'Bf l^bor. Statistics 192L-^ 
Washington, D C. the Bureau. 1971. Table 6, p. 36. (Percentages baseti on m forma tjoilgivefrr^ 
Unpublished information. — 

U S Department of, Labor, Employment StandardlAdrfiinistrat.on, W5^^;^Bureau. Underutilization 
of mmen V\torkers: V\feshirigton, D.C. . theBureau, 1971 . p. 10.' 

U.S. Department of Comrrlerce, Bureau of the Census. Occupational Trends in the United States 1900 
toJ95a Working Paper, No 5, Washington, D.C, the Bureau, 1958 Table 6b, p. 22. (Percentages 
■base d on information given.) , 
""U.S. Department of Labor, Bureau of Labor Statistics Unpublished informition, 
9 U.S. Department-of Health, Education, and Welfare, Office of Education Digest of Educational 
Statistics. Washington, D.C. National Center for Educational Statistics, 1972. Table 102, p. 86 (Per- 
.ficntaqes based on information givea) 
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APPfiNDIX B - 

"Fully nEmp 1076*" Women Continue To* 
Earn Lesa Th^n Fully fimployed Men 
of Either White or Minority Races" 

U. S, Department of Labor 



Page 23 was missing from this 
document when received » 
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APPENDIX C _ 

"Civilian Uboj Force by Sex, Selected 
Years, 1950 - 74" 



U'. S. Department of Labor 
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APPENDIX D 

"Sexlstn Is Depressing" 

by Robert J. Trott^r^ 

SCIENCE NEWS; vl08, Sep 13, 1975 
f 

reprint * 

Removed from the document due. to 
copyright restrictions- 
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APPENDIX E 
"Why Men Die Younger" 
by Albert Rosenfeld 

REPRINT FROM READEH'S DIGEST; 
November/' 1972 • 

Removed from document due to 
copyright restrictions. 
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APPENDRC F 

X 

y . "Sexual Ster^types StarVEarly" 

by Florence Howe '--^ ' 




fcPUCATING WOMEN; NO MORE SUOAB AND 



SPICE 



Sexual Stereotypes Start Early 




by FLORENCE HOWE 



li 



-Frtd \Hard. Black . 



So long as those responsible for the education of children 
hclif'ne soxual stereotypes to berate rather than 
culiutally induced, so 'iong will the conditioning continue. 
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remember quite clearly a day in 
sixth grade," a college freshman 
told me a year ago, "when tlje^ 
class was discussing an article from a 
weekly supplementary reader. The 
story was about a chef, and someone in 
the cfass ventured the opinion that 
cooking was women's work, that a man 
was a"'sissy' to work m the kitchen. 
The teacher's response surprised us all. 
I She informed us calmly that men make 
ffVthe best cooks, just as they make the 
best dress designers, singers, and laun- 
dry woikers. 'Yes,' she saiH. anything 
a woman can do a man can do better.' 
There were no male studepis present; . 
my teacher was a woman." 

Children learn about sex roles verv 
early in their lives, probably before 
they are eighteen months old, certainly 
long before they enter school. They 
learn these roles tlirough relatively 
simple patterns that most of us take 
for granted. We throw boy babies.ap in 
the air and roughhouse with theni. We 
coo over girl-babies and handle them 
delicately. We choose sex-related colors 
and toys for our children from their 
earliest days. We encourage the energy 
and physical activity of our sons, just 
as we expect girls to be quieter and . 
more docile. We love both our sons and 
daughters with equal fervor, we pro- 
test, and yet we are disappointed when 
there is no male child to carry on the , 
family name., 

A hundred fifty years ago, Elizabeth 
Cady SttOfton learned to master a horse 
and the Greek language in an attempt 
to comfort her father who had lost his 
only son and heir. No matter what cvi. 
dence of brilliance Cady Stanton dis- 
played, hdr father could only shake his 
liead and murmur, *'If only you were a 
boy, Elizabeth," much to the]^ bafflement 
of the girl who had discerned that rid- 
ing horses and studying Greek wece the 
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acthitiirs ihaLhad jdistinguished her 
jlieluf brother from her. living sisters, 
thirtyycars s^tf, at family gather- 
mgs. I H'mcmbcr h^gring whispers dx- 
reeled at my bfpthcrzmd me: "Isn't it 

- a pity ttat he has all the- looks while 
V .>hc has *vH the bpins" Others could 

tc»j ihutc sirmidr anccjdptips tqda^. 

TIic trOtlvont js Ihgit while we in th^ 
j^VcvtJiIvc professed tb^eiievc in '•'lib- 
era , t mialii> , and fraternity/' we.have 
also i>iEfe quilLvUterailyjhe tejrni "frq- 
fctMiiv /' AVc hav^Vontiniieja to rnain^ 
lain, relattvclv xmdisturbed, all the an-" 
xknt cdicts^^out the superiority of 

; males, th(? jnforibrity of femaies. As^ 
sumpjions current today ^about^omr 
an's alleged *'nature'* are ^$guised 
p*»5cho}ogical v crsibns. jof phyiioloi^eal 
pnrintscs in,. the Old Testament, in the ^ 
doctrines ^)f the carl^cliurch fathers, 
and in the thinkipg of iriale^ philoso- 
phei V writers, ^.<jducators— irfcluding 
some who founded women's colleges or 
opened men's colleges to women. In 

^ short, \vhltt\^fc[ today cali thjft "women's, 
liberation mpvenient" is oijly the most 
recent aspect of the struggle that bjegart^ 
^ with Mary WpHstonecraft's j/ittdica- 
Hon ot xheMikhts of Women in 1795--^ 
jjicccW theory that drew, for courage 
and cxampfe on. the fathers* of the 
French and American revoliitions. It 
i^; of .course, only one hundred years 
since higher education , wasi really 

J opjrhcd up -Joi women in this country, * 

• and niariy people know how -dismar is 
thc;rccpt;d;ofiprogrcss tor professional ^ 

- Vpmcii/e^ipeciaily durlng^the past fifty^ ^ 
years. - . > " , 

r liow much blame should be plkced 

t on public education? A substajntial por- 
tion, aUhough'U is true that schools r*e- 

^ fleet th6 society they i;erye. Indeed^ 
^>choo1s function to rcinfprce the sexual 
Stereotypes that eljildren hsive been - 

. taught by their parents, friends; and 
the mass culture we live in. It is also 
peifectiy uhde/sfandabje that;^exual 
stereotypes derpc^ning to women are 

I '^iso. perpetuated by women— mothers 
' in the first^jpkic^, and teachers in the 
second— as well as by men— fathers, , 
the* few male teachers in elementary 
;>clio<Jfs, -high school teachefs, arid 
many male aiiministrators and educa-y 

' , ten s at- the top «f jhe sehoors hlerarchy;- 
^ Sovual stHfofvi^s are noi to be idcn- 
h(nHii^:tth st^iuti (H* h)mw iIHTctWccM» 
wr fcnnw tuilhlhg pboul (licSiJ inhu 

• lers. ,U»tiii ?>tuari Mill was Ihp fxvi^ mM 



(since Plato) to affipn that w^ could 
know nothing abou t innate sexual'diif* 
ferences, since w^ have neyfer knowjo 
of a societ y i n whic h; ejthecme^ 
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women Jilted whojily separately. There-: 
fore, he, reasoned, we ^an^t. "knoiv*^ 
what the pure "nature'! Qf either .sex 
riiight be: What, we seetas female l%e- 
havior, he maintained^Js the rcsult^olS 
what^lie called the^-educatipnof 'Villing 
slaves." There Js still no "hard'/^cien:^ . 
lific evjSence of innate sexual differ^ 
ences, tlyugh^ there are nejy. expeii- 
merits in^firbgress pa inal^^^ 
of mice and monkeys, pthe^ horprionil 
experiments,^, espe|?ialiy. those using, 
adrenaline, have indicated that, for hit 
m?m,beings .at!-leas^,, social factors .and- 
pressures, are more, ifnpprtant. thaii 
-phyifplogicai !wi6s." - . ,^ 

Sexual stereotypes, are^assurped dif- - . | 
ferepces, social conventions .or norms, 
learned l^hayior, attitudesT, and expec- 
tations, A(l6|t^, stereotypes .are welK 
known to all of us^ior they aresimple 
-r-not to say >imple-niinded. Men are 
sfnar1r,^wbmen are dum^) Inautii^ 
etc. A recent annotate^ ca^logue/of 
children's Jjooks, (distnbuteid byjthe 
National, Goui^cH of teachers of. Eng- 
lish, to thotisands.of teachers and Ased 
for ordering;- b«x>ks with federal funds) 
lists titles, jLinder , the headings '*Esp^ 
cii^ly for' Girls" and *!Especially for 
Bbys*7 Verbs and adjectives- are r^ 
maVkably pre<|ictabjcihroui3i the jist- 
ings. Bpys!^eciphcr and ^discover/*' 
"dath and' train/' \or "foil** ;somcoiKii 
girls "strufgle," ''overcome .difficul- 
ties/' "feel lost/' ''help solve/' or ''help 
I^dmcone] out/* One boy's story; his- 
''strani(epoiver/'-anbthermpveV-'froni 
tniahcy to triumph/' , A :gi^i^n-^h( 
bthdr hand, *'leams Xofp^ the! real 
IWorld" or n(iakes?a 'fdifficult adj 
ment/' Late 6r eaVly, in catalcfjgugs br^ 
*on shelves^^the bpy^ of childrra's books 
are active ^ipd fcapab|Cy4he gir js passive^ 
and in trouble. Al^tuiii«is of-childrer^'$s 
iiterature^anMhe^^ been mahy 
besides mj^-wfi-^support thii. cqnclur"^^* 




1We encqxarage the e0rgy 



atifi physical activity of our 
ions just as yk expect gjrts 
to be more dacUe '' 




buying:* ribbons .for 
project; ' ^ \ ,^ ; ^' v. 

* 3!L gi ijsjybrking at physical activi* 
*l|es;,boys babysitting and, you 
guessed it^*^$ewing. ; ♦ ^ 



Of course ^u would be siirprised^r 
so wduldl. Vma^t \ haye^^dgne here is t6 . 
reverse iHe sexes as ■ fqund, in a^ fif th- . . 
grade ^arithmetic text. I-\vas not sur- 
prised, since several years ago ap in- - 
trepid freshman offered tp report, on 



sion.^j/ . * . - r tfilrigradeantfe^netic text's f^^ 

Ask yourself whethcn.you Would be , found Similar types .ot" iexjual' roles 
surprisiid to h'n4^th? following social prescribed: Boy^Avci^c^neirally ^ 
contexts in j^^^ti^|l^grade aritHmetip\ mgitfingsprear^^ 
textbook: ^ V icppking pr-spcnd^^^^^ 

' ' ' ' things as' sewing equipnieht, * 



1) girls.|Sjayit\g,marbJt.vs;T5oys^ew^ 

2) ulrU cartflng tivotiey,. biiiil^iirtg 

, . things, and; jtoing Places: mJ^s ^ 
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•The. verification ,pf ^se,xUal sicrco^ 
4,ypc>i is Uispceial artj'u i^f iniercsl \i\ 
>|)]iycl[ioldglihs and s^ciplogiJiiX An Ini* 
porliSmt merles of stitdick^vas>,dunc in; 



i96S.by Inge IC Bipycrmtn and othcrr iris hot surprising to find psychologist 
^'K ^T^^*" ^ ^ Phyllis Che^r reporting fhSS 

chuscttsjhcsc . tionatay>anVihoreWoLnthLS^ 

^rft;dcclared^''3icr by psychologists 
♦in» of 122 bii^lar items"-T^hara^^ ; ,^ 

istics sociall^oM^ Thc'idea of a "double standard" for 

f J?! "''i''^^^ a familiar one^d 

cntists-.and otfirrs- estabh.h^d; wh^f helps to chtify how severely sexual 



I ciitists-.ahd otfl^rs established what 
common^sense will-verify; that those 
traifs "stereotypically masq^me . 
are mbri often perceive^' as socially 

. ^esirable'' than those- known, 'to i>e 

-feminine. Here arc some '^male-valued 

— items'^:Iistcd'on-tlie:^ 



ster<?btype$' constrict the personal and 
socfal develdplnent of women. Studies 
byichildpsycfiojo^sts reyeal that^vhile, 
boys, of .all\ages 'clearl;^ idehtily \yithz> 
yjties^ girts 



P«yriments.With jfoung children. V's— 
A Produchflmprovenidnt Test, fop^ 
tople, Torrahcii asked iirst<gnt^^1^m^ 
and .girls' to -*'rriake toys niiS^ fuh^io' 
play with/^ Ma^€six-yp«tf>o bby^ j^' - 
-fused to :tiy tfic mw^'s kit, "prbtea*i 
ingV' Tonahc<^^>e^r(s,/l''m a-^^ 
4on!t.play with things^l.ike thaj/' Sw 
eral creaii^ hp^s turned the'nuile's * 



I 



"^"^T?^ inderjcndenl 
.not-at SU emotibhal 




^.verydfrebt ^ 
vgi^f^venturous 
vcry.sclf<pnfident. 
^v^ ainbiiious ' ' 



"less li)ce5^40:^ap^the sam.e ^ox^^or 
identificatbn^'\va^ 

MtK^Wjipm gids and ^vpjfien iden- 
tityP^y guess IS that tijem is.a'gopd 
of confusion 



kit into/a'doctor^s kit arid were^thea 
itvUxo think/of improvei^ents.'* 
3y the, third grade, hovyever/'ix>ys ex- 




jc<?lled^j8itls^ven^nJlthe»~riur5e?s^ 
^probably because^'-^ Torrance explains,, 
^'girls havie been cOnditione^Vby-'this,:^ 
time to accej)t--toys\as tl^^^ arid not' 
to nianipulate orchanie tli^m/* \ V ' 
icir heads and' LatcreT^^imcntsAvith third, fourth, ^ 



.|rhese ajid> other characteristics de^' . 
scribe the stereotypic mal^. To descH^ 
the female, you needonly reverse those ' . 
•traits f^and add ''fmale^yalue^'-,bnes, ' " 
some of which follow:- 



' very taUcafiyo ^ ^z-^' * 
ycryitactful - ' * 

very gentle " . . y 

very aware of feelings of others- 
very rcHgipus: * ^ ' 

, veiy.quici / ' 
<very strohgineed Jof security>^'" 



and the ope I am particularly ^ond of, 
' . citing* fp'meii wfip control my .fielfl-^ 
"enjoys art suidfiterature very niuch." 
' ^jjc^^orcf sfer s£i*entists used their 
122 items to test the assumptions of 
^ clinical psydhptogist^s ahout jmental- 
^ hcalrt. ThrH niatched^froups of mafe 
andfciriale cjinjcal psychologists \vere 
4 fivcn^three identical lists of the 122" 
. hems tmiabclcd and printed in ran-, 
dqih order. Each g^iip^wks givierhra i 
different set of irisTructions; One Was 
told to cHoose those traits that ch^jp 
.acterize the hetfifey adult male; an- 
^ pther to choose th&e oK-the healthy 
. adult femialfe; the third..t6 ihoose those 
of .the healjthy adult— a peiton. The re- 
, ^'sult;/.Xhe qlinicaHy healthy inaie a^^^ 
the clinically healthy adult\werQ iden- 
tical—and tptaily divergent from' the 
dinically. healthy fetiiale.. The auth»r^ 
of the slud3? concluded that "a double 
l^aridara of health/^^cists for fndn and ' 
hwomen/' That i^. rtie general stahciard 
1 of health applies^bnly to ^en. Wome 
are pcrcefyed "less heal 
tHdse siaridar^ds/called "^ul 
^ same4fme. however^Jf^a woman devi- 
ates frpih the Ap^tiMVstereoty^^^ pre- 
scribed ifor l)eIJt^if She grpws more *^ac- . 



. 4 ^' 



Exira^urriculiiractivltics ] 



^thestejreotsflKstlMtchiiaK^ ^ 



t^ifwhat and fifth*gj;aders musing science toys 
: jmight be further \renfy wKat Torrance calls "the 



hearts in thla^ respects 
develops is a";pa(fteni that i^ig^t be 

.ccJippared tosbfe^^^ .irihibitiftg effects of sex.roleV(iirditi^. 

fj[? wjows .th^t.<f6r hei^ life -i^ one ing."- "Giris were quite^ reluctant;"' Ke 
Jhing. reanim^ anothep/Thi5.is like the rci^Orts, "to work /with thes^ science 
Worcester study s -^kfouble standiirjd"^ toys. ahd.fi^equent)V protested:' Tm a 
>^the schoolgiri c^notfind herself in - girJ; I'm ' not si^posed to know any 
history texts oj/as shVwQul.d hk^. to Hhing. ^boUt th^gs like that!'" Boys 
see herself mlfterature; yet sheifno^Vs v even in these^arlygrad^^ere-abW' 

lilt matd/discount tfrd questjon ofJfc^, ideas aboltTSys. Ivi959, Torrance re- 
male i^^ntUy as Unimportj|nt.claimi0g^ ported hjs iindings to- parents and 



k.^^ll ^^^^^^^^^ "ona^/neans, to cttange their attitudes 

Uve o^^gr^s^^^^^^^^^^ sexroles-wfe^kher tfiey areriiale' 



othen^descjdi>Hons preferable— as a 
pa^emvTor example, or ? blacjc per- 

pr a college professor?,. * 
' Children learri sexual stereotypes ,at 
an early age, and, by the time they get 
to fifth grade; it. mtiy b^territly diffv 
;cult, perhaps hardly ^ssible'^by tradi- 
tional Jneans, to change their atTitudes 



aoc^n^t groW healthier; she, may. in 
/act; if. her Psychiatrist is a'Kdtidian; 
be pei-ceiyed as "Skk^j/'; Ehhc^way, 
therefore, w)men lose or.fi^il.vand so 
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or female- For more^than^a deca%, 
PaulTorfiarnce,, a psychpfogi'st partiStf^ 



teach^ in |)ne schOofand^ asked for 
vth<jir cooperation * in attempting, to. 
' change the attitudes pf , the girls. Iii; 
1960/ when he ^^te^ted th^m,-using 
similar science toys, the.girjls rpai:ticK 
pated .willingly an3 even vyith apparejA 
enjoyment. And they performed as well 
as the boys. But in one sigriificantit- 
^spect nothing had changcd.*^'fife boys' 
contributions were mpreJ ' 



. ^-iighly valutd 

•L . : — r ^ -both by other boys-and by' giris*- 

rarly interested ^n crfeativity,.has been than |htf 'girls^ confributions,^ reiir, 
coii(luctmg:Mntere.sting and use^ful eX- Jess.pf the fact :^hat, in terms 




boyshiuJ girls had scored equally. "Ap. 

parenlly/' Torrance writes, "the school 
. criniate has helped to mak^ it nit)r<* ac- 
• icpi^bJr Iprgiiis'io play ijround with 

JuTuis arC'SliJl sussed to be 
...bcttcriliari those of girj 

' TiHiaiWe's ^xperii^ts tell us both 
IimvtisvfuJ and jjj^ limited edijcaiioiv 
may -Jh^ Ioi- \v<Jrnen in a' culture in 
^ riiHlons about their inferi^ 
.ority riKtlceplfi their own conscious^ 
vvir^sjnjfae ^0{*/ciousness.or 
"le jj iJpyKtJuraghrg to ndte 
edr's dfort had* changed 'be- 

nn^ims^signiticatitly. it is also ...... _ „ 

Xi , / *itutade$ of nine-, tcn^ ani^ .They may sit ancT watch while boys, at 
^cleveu^tar-pld5,are not so easily niodi> the- request of tlie femafe teache^- 



in sjx high school science texts pub- 
lished since 1966 ^nd'uspdJn the Balti- 
more city public -schools— all' of the 
books rich in Jlluslraiioijs-fl found, 
■photographs of one female lal) assist- 
ant, one woman dpelor, phe woman sci- 
^^ntist: and .>I^cfi51 Carson. It^ is no 
wbiider that the percentage of wbiricn 
doctors and engiricers an the; United 
Stales has rb'mained constant at 67i)er 
,cent and 1 percent respectively for Jhe 
.pa$t fifty years, - - 
. -Though- there- -is- ^ovevidence-'that- 
their early physical needs are different 
. from or less than boysV girls are offered 
fewer activities. '6ven in kindergarten; 




. have l>ee|i taufHt by their paremii frien4»;»nr^^^ culture w<e five in, 

\: r--^^' ^ ^ ^^^^ " ' ' ^r^-- 

, lia%, aHeasfnott^irough the means changerthe seating arJ^ngetn^Wt in the 
rorr>it(ceused.^ ' . • r6om. Of course, it^s nt^fsimply a mat- 

Torrance s cxfjenments also make .ter of physical exercise or ability: Boys 
clear that, whatever most of us have ah?<leaf-ninffjidw to behave as.males;^ 
hitherto alssurned, bpys .and girls Are ^d^girkx^ learning Xo be ^'ladies" < 
vot tremcd alike in elernqntary school, /w^o eifiby beiiig ^'^^^icd oh.'JjIf there > 

\Kc c<m5ider thosciTOn.cvrricular as-. ^ are/Student*orgau}ze activities to be 
r Ptrts ol- (he scho*n environment that arranged; boys^e tvpically in charge 
Uu' iate anthropologist Xules Hen/^ with girls .assisting, perhapt; in the 
!abt»lt^.d the ' noise" of schools, chief stereotyped role pf-storetary. Bojts^ro'^' 
among tnem is the general aftitudc of allowed and.expccted* to be>noi^y arid 
teachers whatever thejr^ex. that girls aggresstve/even on occas10n-to expi^ess^ 
are hkely JO Jove^ reading, and to, angler; giris' must - Ie?irn "t;o;<ont1^ol 

ave 



typing becomes, if anything, mbr© 
overt. CurricuUr sex-typii^g continues, 
and is extended to such '*shop*' subject?^, 
as ,cxK)king and sewing, on the one 
hand, ^and metal-- and woodworking; 
printing^ceramics, op the pthen in vo^ 
cational high schboLs. the stcjootyping 
beco^mes outright channeling, atid heK' 
the legaL battles iiaye begun for equal-, 
ity of opportunity. Recently, the tesii- 
mony oMimior high and high school 
girlsjn^ew York has- become avail- 
ab}e^^ri;a~ pamphlet^re^pwd bsMW^ 
New york;City chapter of NOW (RtT- 
^ Sex Bias in. tM Public Schools, , 
(able" from Anne Grant We:si/453 
^ svepth St., Brooklyn^ N.Y: 11215)w 
Here^re 4 fewjtems: . 

, within my ph>j;ics clas^ last year, 
teacher a^ked *if there \va5 anv\ 
ly interested -in. being a lab as- 
j^tahtriS the physics I'ab, ant! j^vhen J * 
"raised-^jny hand., he told: all t he jjjrls 
to puttfiei,!: hahds-^iown because .he 
Ava?ri5nl5mltTested in \vork,un: .wufr " 
. b6v«. ' ; . . 

- ^ " i ■ ' 
, • There Is an HonoriGuard . . , studcut5t. 
Avho. instead;of participating in uym. 
, for theterjn,~are fnonitors iti the hall, 
. , and 1 asked ray, gym teacher if J<cbfuld 
be on thir. Honor Guard Squad. She 
sSiid it Wa^.qnly open*.to boys.. I then 
weijt to the head of the Honor Guj^rd " 
-^^-'j:^ '^ytho saiS that he .thouf l^f i^irls ' 
were much too nasty to be -Honor 
'Guards. He thought they, would be.too 
: ^ mean m \vorki;ig? on the job, and. I 
lcfMiatt|iati ' [\ - 

- "Vly^ asked foi^basketball.' They idid 
• there -^^n^ifenough equipunent. The 
bbys^^lrfefer to have it first. Then we 
have wbat is leff over- Ve haven't 
ally, gotten anywhere. J, 



Finally^' I qtiote ^mbre 
froth one. casi;: 



extensively 



fWcfmselves" and beha\^<^ like, Vyoung 
ladies." Onjhe other, h4ndV 6oys are* 
expected hof-to. cnyf Vljpugh^tl^^re are 



MptJiKR: I asked l!^ Jonas/if niv 
jdaughter could take metalworking or 
mechanics,, and .she said {Here is no 
. Creedom of choice. ;That is. what she 
said» " ^ ' . *, ^ ' ^Y"', ' ^ , ^ . , 

The CoyRT> That is'it?'^ ^ .... 
. ANswfiRJ Lalso asked: tier whojyeide- 
, cision tbis was^ that ihere was no free- 
dom of choice. *And. she told me:it 
the decisipn^pf the board of educjition. 
I didn't asH her anything else because 
she j:leariy showed me, that it was 
against the schopl policy for girls, to be 
in ifie clas^. She said it was a boara 'of 
education decision. 



''hate'* mathematics ancJ^fiencQ^AsAve' 
Jctiow Iron) .the Rosenthal. study" 6f 

HNK^hct c^pecnatlcins, Pygma^^^^ ^..^..^ww ^ 

nasMpm. '^uph- cxptetations signifu perfectly good reasons why use that phrase - 

.ba^^ily determ^^ both feaces^ Sught to % allo^^ed ffiat^ /'no fwedbmS cS^^^ that, phrase.. 

,atmrides. Girls* are riot ^cted to avenue of ^expression. Surprisingly. , Answer;:^ Exactly*" that phrase-no, 

early, boys and girls are separatcd..for freedpm of choice. That is What made 
physicaleducj^tibii and hygiene^and all, jnoe so angry that I wanted to start* this 
the reports, now b(^ng published indr whole thing; ' * . * ' 

"bate, preferential trerftmem^ftif"boys. , ; ' * m 
and* nearly .total ncgleet^f. girls!" < - * " * ■ A 

* In junior high sclfK)ols%%'xualst^^^^ 



th^k^ logically or to understand scieti- 
tih<: tlnncipl^j: they -accept that esli- 
tTiAteirifcrnally-anttgive u|i pn mathtx 
. ^ s y<l\ science rt;latively,early . y^titf 
/<.; -v!iir<|jragoment tawaits The iriler- 
''y ♦rw tn hijsjhjichdol? For example. 



^ft/OcfpDEh 16/1971 



The Court:, Now. -after t Ws^ l.iA'sult 




"iram "Jttlybeans for Breakfast, ' Parents' Magazine Press 




New books- portray ing 
children dnd women 
in non'/tereotyped 
activities indicate^ 
publishers' growing 
sensitivity t(y 
feminist criticism. 



-from **Ch4illente to Become a Doctor^he Stp , 
of Elizabeth Blackwell. h eministyrtss 




•^from "Klommtes at Work/' Knopf 
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was aed, they then, permitted you to 
take the course; is that correct?^ 

Daughter: No.yvehad to fight about 
it for quite a while. * 

QuESTtON: But eventually they did 
let you in the second semester? 

AnswhrI They only let me in there. 

Q: You are the only girl? 

A: Yes. / 

Q: How did you do in*the course? 

A: I got the medal for it from all the 
boys there. 

Q: Will you show the court? 

A: Yes tiadicaHng). 

(J: And what doos the medal say? 

A- >Mctal 1970 Van Wyck. ^ 
• Q: And why did they give you that 
medal^ ^ 

A: Because I was the best one out of 
all the boys. 

Thi* Court: I do not want any gig- 
>-gling or noises in the coui^room. Just 
do the best you can to control yourself 
or else I will have to ask you to, leave 
the courtroom. This is no picnic, you 
know. These ^e serious lawsuits. 

Such "serious lawsuits" will, no , 
doubt, continue, but they are not the * 
only routes to change. There are others 
to be ini1;iated by school systems them- 
selves. 

One route lies through the analysis 
of texts and attitudes. So long as those 
responsible for the edufeation of chil- 
dren believe in the stereotypes as 
givens, rather than as hypothetical con^^ 
streets that a' patriarchal society has' 
established as desired ijpm^l— so long 
as the belief cdntinues, so \^ll the con- 
dition. These beliefs are^t;ghsinitted in 
the forms we call literatui^ and his- 
tory, either on the printed page or in 
other media/ 

Elementary school readers are 
meant for both scxes< Primers used in 
the .first three grades offer children a 
view of a "typical" AmcricJm family: a 
mother who dbes not work^^^^athe^ 
who does, two children — a^brother who 
is always older than a sister— and two 
pct.s — a dog and sometimes a cat — ^ 
whose sexes and ages mirror those of/ 
the brother and sister. In these books, 
boys build or paint thjngs: they also 
pull girls in wagons and push merry-go- * 
rounds. Girls carry purses when they 
go shopping; they help ntother cook or , 
prj5tend that they are cooking; and they 
play with their dolls. When they are 
not making messes, they are cleaning 
up their* rooms or o^jher people's 
messes. Plots in which girls arc in- 
volved usually depend on their inability 
to do something— to manage their own , 
Roller skates or to ride a pony. Or in ^ 
Another typical role, a girl named Sue 
admires a parachute jumper: "What a 
jump!" said Sue. "Whar^ jumpf^for a 
man to make!" When her brother puts 
on a show for the rest of the neighbor- 
(Continued on page 92) 
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^xual Stereotyp es/ 

(Continued<from page 82) 

hood, Sue, whose name appears as the 
' title of the chapter, is part of his ad- 
niiring audience. 

The absence of adventurous'hcroines 
may shock the innocent; the absence 
of /even a few stories about women 
doctors, lawyers, or professors thwarts 
reality; but the consistent presence of 
one female stereotype is the most 
troublesonne matter;; 

Primrose was playing house. Just as 
she finished pour^tigue^yor her dolls ■ 
she began to think. She thought and 
thought and she thought some more: 
"Whom shall I marry? Whomever shall 
I marry? 

"I think I shall ma^ry a mailman. 
Then I could go over to ever>body's 
houNC a^d give them their mail. 

"Or I might marry a policeman. I 
could help^ him take the children 
across the street." 

Primrose thinks h^r way through ten 
more categories of employment and 
concludes. "But now that I think it 
over, maybe I'll just marry somebody 
I love." Love is the opiate designated to 
help-Primroft forgc^o think about 
what she would like to do or be. With 
love as rcinforccr, she can imagine her- 
self hclping-somc man in l^is work. In 
another children's bpok, /ohnny says, 
- "I think I will be a dentist when I grow' 
up," and later, to Betsy, he bffcrs.gcn- 
crously, "You can be a dentist's nurse." 
And. of course. Betsy adcepts grate- 
' fully, since ^irls are not/expcctcd to 
have work identity other than as serv- 
ants or helpers. In^short, the* books 
that schoolgirls^ead prepare* them 
early forU>e.g6al\)f marriage, hardly 
ever fop^rk, apd never for indepcnd- 

^jfcbifd^ reackr can be pardoned 
-stereotyping becaysc it is *'only" 
iction, a social studies text has no ex- 
9use for denying reality to its readers. 
Aftc^ all, social studies texts ought to 
describe "what if not i\^^hat should 
be." And yet, suth texts for the young, 
est grades are no different front read- 
ers. They focus on families and hence 
on sex roles and work. Sisters are still 
younger than brothers; brothers re- 
main the doers, questionersrand kriowj^ 
ers who explain things to th^trpoor, 
timid sisters. In a study dfiwe widely 
used texts, Jamie KcleprTrisof fipds 
^ that energetic boys tl^ about "work- 
ing on *t train or iifa bnooni-fgctory", ^ ^ 
Of about being President. They grow up 
^ tQ be^^tors .or factory worker^.^r (in .^ 

five teHts combined) to-do some hun- 
\ dred different jobs, as opposJed to 
, thirty for women. . ' 

Consider for a moment the real work 
woHd of women. Most women (at Ifcast 
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5omc p^liun of Ihcir lives) uur^, 
fif \vc include;' token" women— the 



lor 5t 
and; 

ocLasiunal engineer, for iiislaiKC— lhc> 
prubabb do as many different kinds uf 

/ work as men. Even without imprusing^ 
the status of working women, the* 
reality is distmctly different /rom the 
content of scliool texts and litt?fature 
written for children. Schools*usuaII> at ^ 
least reflect thesocilety they sc^ve. but 
the treatment of working women is one 
clear instance in which the reflection is 
distorted by a patriarchal attitude 

^ about who should work and the male- 
ness ot work. Fur example, theie are 
womcMc doctors — there* have been 
women doctor^in \his country, in fact, 
for a hundred years or so. And yet. 
until the publication this month of two 
ncv( children's books by the Feminist 
Press (Box 334, Old Weslbury, N.Y. 
11568). there were no children's books 

• :jhout wotnen doctors. 

In a novfel experiment conducted re- 
cently by*an undergraduate at TovvjJon 
State College in Maryland, fourt\»'gradc 
» students answered "yes" or "no" to a 
^erjes of twenty questions, eight of 

• which asked^ in various ways, whether 
"girls were smarter than boys" or 
whether "daddies were smarter than 
mommies." The results indfcated ^hal 
boys and girls were agreed that 1 ) boys 
were not smarter than girls, nor girls 
smarter than boys, but 2) that daddies 
wc*e ind&d smarter than mommiesi 

'One puSKible explanation uf th'is finding 
depends on the knowledge that dad- 
dies, in sclBool texts and jih television 
(as well Win real life), work, and that 
people- vvKo work know things. Mom« 

» mies. the other hand, in>Jbooks and 
4)n ^tclevH»(pn.«'raieK* stir out ot the 
house 'except to go Jto the store— and 

. hovs xan st>met)nc\ like that know any- 
thing.^ Of course, x'Te know that half ot 
.ill miAhcrs m,the United States worH' 
a I some* kind of job, but chrldren whose 
mommies doj^vork can only assume — 

• on Jhe .basis of evidence offered^ in 
school books and on television — that 
their mommies mu»t'l|ip "diffendnt," 
perhaps ej^en nyl quite J!realV njora- 



of theii efforts to uj ganizc or join labor Murihq Quei^l u? Anne Moodv s Conit^ii 
unions, of other battles for working - of Age tn ^Jssts^tppi. As a number of.^ 
rights, i^rof the ni.iiiy different aspects 
of t^e bundled, year long multi-issue 
effort that ended, lemporai ily^ in the 
suffrage act of 1920. Here is Dr. Treck- 
er's summary of the history and coa- 
tributions ^of American women as 
garnejred frojn the thirteen texts com- 
bined-: * 



Women arriwd m 1619 (a cunqus 
choice if meant to be their first ac- 
quaintance with the View World), They 
held the^^Sencca Falls Convention on 
Women's Rights in 1848> During the 
rest of the nineteenth century/* they 
participated m reform movements, 
chietly temperance, and were.exploited 
in factories. In 1920, they were given 
the vote. They joined the armed forces 
for the first time during the Second 
World War and thereafter htve en- 
joyed the good life in'Anjerica. Add 
the names' of the women whov^r^ in- 
variably mentioned. Harriet Beecher 
Slowc5» Jane Addnms, Dorothea Dix, 
and Frances Peikins. witl^ perhaps 
Susan' ^" Anihonv, Elizabeth CaPdy 
StantcTn . [and yon ha\e the stor>l 

• \ 
Where efforts ha\e been aiac^ in re- 
cent years to incorporate black his- 
tory, again it is v\ithuut attention to 
black women, either with rcspecti to 
their role ifi abolit^tnist or givil rights 
movements, for.exampic, or with re- 
spect to intelleLtu.il t>i cultural achieve- 
mcnls. 

Just as high scho6l history texts rely* 
on ''male spol^^smw and rarely quote 
female leaders of the feminist move- 
ncienl*— ^ven when they were also articu- 
late writers such as ChaVlettc Perkins 
Giljnan, or speakers such as Sojourner 
Tfuth— sb, 'loo., literarv anthologies 
•will include HenK James or Stephen 
jCranc rather lhan Edith Wharton or 
*Kate Chopin. ^Students are offered 
James^Joxee's Porttajt of the Arttst as 
a Youni Man or the Autobiography of 
Maicolm .Y, "rather (han Doris I-essijig's 



studies have^tnditated, the lileian 
curriculum, both in high school and vol 
lege, is a ma{£-centered one. That" is, 
either male authors dominate ^the svl- 
labus or the central charaoters of the 
books are consistently male. There is 
also usually no compensating effort to 
lest the fictional portrait s-^f women 
and men'^gainst the -reality of life 
experience. Allegedly "relevarU'i text- 
books for senior hign sdiool or fresh- 
^man college composition courses con- 
tinue to appear, such as Macmillan's 
Representative Men: Heroes of Our 
Tune. <There arc two women featured 
V in this book: Elizabeth Taylo>j the 
actress, and Jacqueline Onassis, the 
Existential Heroine. Thirty-fi\e oi 
A forty men — representing a range ol 
racial, political, occupational, and in- 
tellectual interests— fill the bull^ of a 
book meant, of course, for both men 
and women. And some teachers aie 
still ordering such texts.*^ « ^ 

It's not a question of malice. I as- 
sume, but of thoughtlessness or igiio 
ranee. Six or seven years ago I too vs.is 
teaching from a standard male-dom- 
inated curriculuoi— and at a won\cn'> 
college at that. But I speak ?rom more 
than my own experience. Last fall at 
this time I knew of some fifty college 
courses in what has come to be known 
as women's studies. This fall, I knov\ ot 
more than 500,iibout half of which aie 
in literature and history. I know also of 
many high school teachers \vht> ha\c 
already begun to invent* compaiabk 
courses. 

School systems cap and should be 
gin to encourage, new currtculai devcl 
opmerUs, especially in literature and 
social' studies,' and at the elementaiv 
^js well as the high school level. Sutfr 
changes, .of course* must include the 
education and r^'diication.of teachers 
and I A now of no better v\ay to re-edu 
cate them tHan to ask for analyses ol 
the texts they use, as well as of tli<*ii 



c h 1 1 (|re n j; de rs de ny t iTe rc^alj ty 
of vt^^r^ng^^qmen. high'school history, ^ 
• texts^cny worfTen their Sijl historiclrt 
<^ j<;>|yA recc;nt <^tudy *hy Van ice \j\\k 
TVcqJj^r of .thiri^in^ppplilar Jexts con- • 
(.•[Ui=ia>. with w»hal IjV^^w miisl st?em % 
iii refrain. Women ijn sych'^exts mc - 
>^ '^pa^^rv e. irrcap^ible ofsiistaiBCdo.rgani.'l./.^ 
^4 •7iiti^n''(>i work, satisfied with {theiij) 
' *^ -> 'h)Ic in shcieiv. and well supplied with 
, ^ ^\ial>:rial blessings." Women, in the 
>-gJ*,i)ytnn econoiiiic^nrf politicallorces, 
^ ''rarelv>Tighti*ig fdr anything, octasipn- , 
, receive some "rights, especiallly' 

^ , suffrage in ^.1920, tvhich, of cour^se, 
solves ail thitr" problems. Thei^e'is ^p^ 
d'scussioM t»f the struggle *bir* women. 
?') gain entrance into higher education. ' 
\ 



't^cmtntAts^on €ijiildrvt)V>ledia.y-T/& Mi^iyluffif^^FiglUs Back (P.O. Box '4315 
.Grand Central StntjOn. N.j! 10O17J, 197lt?\^ibliography o^ Im-ty-eijOil .paRt*s. 
reco^mcrii^irtR rj|>n-scxist phi4dK'ns books7)fecent^ . . * •* * ^ 
iFrisot, JaiTfie 'KclofUv 'Textbook's^and^Chonaelihg,*" Wotnen.'A Jfnntia! of 
Uberatiott im^ Gr#fc»imount Bf^Itiuiore, Md.-2)l2i85. Tall |?60. pp 
^8- An inialvsis ot *hu' modern slcial Mudics 'textbooks foi grades oik tt>, 
- ^^three. Anminl sub.scM|Titronll5*for-four is*sues. * * 

Hpwe.floronce/*ThepL"nlileMojority,*'C(mspirrtcy o/ the Komr<?;Paul l..uiui^» 
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NilsL^, Allien Pace. "Women in Childreri's Literature," Collcuc ^Mtiiv/r. M.iy 
1971. A j^urvev of the 1951.70 winners and ri^Hrfers-up'in CalcfeVott* Awaid 
competition. ' • * * 

Spinks. Sarah. "Sugar and Spi^", T/ii.? Ma^iaznic i5 about Sc/ioo/s.-^Surni^if r 

4 1969. EWscussion of so<;jaU2ation*of female children. * - 

• Trcckcr, Jahlgj: Law„;"Womcn 'in U.'S. History High School Textboolcs, ' Na- 
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, jpfys iff the Puhhc Schools, N.Ys Ch^ter of N9W. I97K«p, ; ^ 4, * 
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assumptions and attitudes. The images 
we pick ' up, consciously or. uncon« 
scio usJjy, from literature and history 
significant>>^conifol our sense of iden- 
tify, and oundentity— our sense of our* 
selves as^pwerful or powerfess, for 
example— controls our behavior. As 
teachers ^ad new materials and or- 
ganize and teach new courses, the/ wijl 
change their views. That is the stdry 
of most of the women I know who, likt 
. me, have become involved in women's 
studies. »The- images we have in our 
" heads about ourselves come out of lit* 
• erature and history; before we can 
change those images, we must se6 them 
clearly (Enough to exorcise them and, in 
" the process, to raise others from the 
; past we arc learning to see. 
^ That is why black educators have 
grown insistent upon their students* 
^ learning black history— slave hfstory, 
in fact. That is also why some religious 
.groups, Jews for'examMe, emphasize 
their history as,a people, even though 
part of that history is ^Iso slave his- 
tory. For slave history has two virtues: 
Not only docs it offer a picture of servi. 
^ tude against vyhich one can measure 
the present; it offers also a vision of 
struggle and courage. When Tasked a 
^roup of young women at the Univer- 
sity of Pittsburgh*last year whether 
they were depressed by ihe early nine- ^ 
tecnth-century woJncn^s-^history they 
were studying, their replies were in- 



.^ructive; Certainly not/' one woo^ 
^said, "wo?re angry that we had to wait 
until now— after so many year^ of U.S. 
history^ in ^gh school— to learn tbe 
*truth about some things." And anothtr 
addend, "But it makes y<fu feel goo<} to 
read about those tremendous women 
way back then. They felt some of the 
same things we do now." 
• Will public e^Hcation begin to change ^ 
the images of wonjen in textk and the 
lives of women students in schools? 
There will probably be s<3me move- 
meiH ih this direction,. at least in re- 
sponse to the pressijres from students, 
parents, and individu^teachers, I ex- 
pect that parents, fore3?feii>k^ill 
continue to win legal battles foMrtiSTT 
daughters* equal rights and opportu* 
niUes, I expect that individual teachers 
will alter their courses and texts and* 
grow more sensitive to stereotypic ex- 
pectations and behavior in the class- 
room. But so fkr there are no signs of 
Ivger, morejnclusive reforms; no re- 
medial program for counselors, no 
major effort to destereotype vocational 
proiframs or kindergarten classrooms, 
no centers, for curricular reform. 
Frankly, I don't expect this<o happen 
without a struggle. I don't expect that 
public school systems will take the in* 
itiative here. There is too much at stake 
in a society as patriarchal as this one. 
And schools, after all, »tend-to follow 
society, not lead it. " 
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\A Model Policy Statement tor School Districts ' 

• . - ** * 

J* 

Equal acceM.to school facilities and equipment, programs, 
services and fliunciai" resources shall, be provided to all 
pupils without regard to sex, race, religion, or national 
origin. The Inplenentatlon of -this policy shall Include . 
positive efforts to overcome any past dis'crininaiory practices. 



> 

* 
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Sub-Task Fdfct^ on" Sex tole Stereotyping "* 
Wisconsin Departnenf of Public In^trtickion 
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PI^^^POSED ADMINISTRATIVE PROCEDURES FOR MATERIALS SELkTION \ 

Cedar . Rapids Public Sc>iools 

- \ * Cedar Rapids/' Iowa • ► ^ i 

TJIE. BOARD OF EDlOTlbN DgLEGATES TO THE PROFESSfONAL PERSONNEL 
AUTHQRm FOR^SEIECTION.OF LEARNING RESOURCES. Ail* types of' 
materials for school U^rarifes shall be recommended for purchasV 
. by the professional personnel of libraries. Consultation m^v/ 
take place with the administration, consultant iv.e staff, facu^tv, 
and students.. .Authority forlthe selection , of instructional/ 
material is similarly delegated. / ' 

ALL MATERIALS SELECTED SHALL 'SURPORT STATED OBJECTIVES o/ SCHOOI 
LIBRARY SERVICE. ^-^1 

These objectives of schoo^l library and^nedia support service ' * 
are: \ / 

A. To^acquire materials ^^rid provide service consistent with 
the demands of. the ciiifriculum;^ 

B. To develop in sfuden-ts, skills 'knd resourcefulness in the 
- \ use of libraries any. a.^a'rning resources; . ^ 

C' To effectively guide arid' counsel students in the' selection 
; ^ and li^p ,of materials and libraries; 
' Foster in- students a wide r^nge of si^gnificant interests: 
y E.^ To. provide- opportunitiesAfor aesthetic experiences and • ' 
development of ^app]*eciatioh of;the fine arts; 
F: To provide materials to mdtivate students to examine th^ir^ 
^ ^ -own; attitudes and behaviors and to comprehend their- outi 
' duties and responsihilities\as citizens in a pluralistic 
, ^. democra'cy;- \ 

• * To encourage Uferlong education through the use of the 
• ' -library; * . ' ' \ \ 

_ • H. To work cooperatively and consii^uctively -with the instructional 

- . -and ^administrative staffs in the '.school ! ■ ^ ' 

kVl MATERIALS SELECTED SHALL. BE CONSISTENT kTH STATED PRINCIPLES OF 
•SELECTION. . \ ^ ^ ' ' ' . 

These principl^^ .are: • , ' ' . ^ 

A. To select material, within established standards, which will 
meet needs and find use; * 

B. To consider the educational characteristics of. the school 
community in the selection of materials within a given 
category; , ' 

C. To present the sexual, racial, religious, and ethnic, groups 
m our communi'ty and our society in such a way as to' build 
positive images, with mutual understanding and respect; 

1. Portray people,^ both men and women, adults and 
children, whatever their ethnic, -religious, or 
social class identity, as human and recognizable, 
displaying a familiar range of emotions, both 
negative and positive; ' , ' 

2. Place no constraints, on iiidividual aspirations and 
opportunity; 



3. Give comprehensive, accurate, and balance* 
representation to minority 'groups and wom^-- 
in art and science, history and literature and 
in all other fields of life and culture; 

4. ^Provide abundant^ recognition of minority groups 

and women by showing them frequently in posit/ons ^ 
of leadership and centrality., 

D. To intelligently, quickly and effectively anticipate and. 
meet needs through awareness of subjects of local, national,* 
and international interest and significance; 

E. To strive for impartiality in all aspects of the selection 
process. « - 

IV. ALL MATERIALS SELECTED SHALL MEET STATED SPECIFIC SELECTION CRITERIA. 
These criteria are: 

A. Authority - authors' qualifications --education, 
position, pT?ofessional organizations,, experience, 
previously published works; ' \ . 

B. Scope of the material; ' f:'; * 

C. - Reliability; ^ ^ * . 

1 . Accuracy ^ rr ' 

a. Expose and discredit "myths'* which have mis- 
represented minority groups and women or have 
/ .served to inaccuratqljj explain any aspect of 

- social development in the United States; 
. , b. ■ Portray historical "heroes" on the basis of 

^historical accuracy and/or openly admitted 
value judgments, rather than on the basis of 
myth or subtle value judgments; 
, .c. Correct historical inte/pre tat ions of the 

past which did not explicit ly*#and thoroughly 
discuss the extent to which United States " \ 
growth and development was inconsistent with 
^ values considered by many to be basic to the 
American political system; 

2. Recency 

a. Present content which is consistent with the 
^findings of recent and authoritative research 
concerning minority .groups' and women in our 
culture; . ^ ^ ' > . . 

b. Areas in which recent and current developlnents 
are important shall be represented by up-to- 

* date material. < 

D. Treatment of material; 
\ 1. Purpose 

2. Evidence of theoretical ,^ sexual , racial; reli^Vmnr7 
^r ethnic bias or prejudice 

a. Do'es not describe the same behavior or charac- 
teristics differently depending? on the sex or 
other group identification of the person con- 
cerned; 

b. Does not dssign stereotyped roles to men .and 
women; . . 
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c. Does not omit reference to participation \ ' 
by women or minorities in historical events 
or to the impact of these events upon them-\ ' 

d. Does not give a condescending .estimate of a\ 
^ • foreign peopie when discussing* other nation^; 

e. Does not give a condescending estimate of tile 
■ poor or more recently arrived iijunigrant eroub 

, ,irt the United 'States; 

f. ' 'Does not treat the statement or ?ct of an 

individual as representative" of the entire 

group to which he belongs; 
^. Level - scholarly, technical, general 
.Language; " . 

1 . Vocabulary 

a. . Does not indicate . bias by the use of words , 

which may result in negative value -judgments • \ 
about jaS-btips of people; - -• ^ ; : \ ... 

b. Doea not use' "man" or similar limiting word • C 
usages in generalizations^ or ambiguities which \ 
may cause woinen to" -Peel" 'excluded 'or dehumanized. 

^. ■ Sentence length, . structure ^ 

3. Use of 'language- in an_aesthetic manridr while .^iresentinp 
information. - ' ' ' ^ ' .'^ 

Subject interest; v,- ' . • , 

Format ; ' ■ -r'. 

1. Book 

a. Adequate and accurate index 

b^. Paper of, good quality and color 

c. Print adequate and well spaced . ' 
d". Adequate margins . ' . . ' 

e. Firmly bound ^ • 

f. Cost . ' ~ • 

2. Non-Book - " 

a. Flexibility, adaptability 

b. Curricular orientation or of significant interest 
to students . 

.c. Appropriate for audience 
. d. Accurate authoritative presentation- 

e. Good production qualities (fidelity, aesthetically 
adequate)- 

f. Durability 

g. Cost ■ . • . , • • 

3. Illustrations of book -and non-book materials should: 

a. Depict instances' of fully integrated (including 

f men and women) groupings and settings to indicate ' 

emjal status " and non-segregated .social relation- 
ships; ^ 

b. Make clearly apparent the identity of minority 
individuals; 

c. Contain pertinent and effective illustrations: 




VI. 



VII. 



Special Features: ^ ; ' 

1 . , Bibliographies / 

2. Experiments, projects^ 

3. Glossary ^ . 

4. ^harts, maps, .etc • . ^ ^ 

Potential use: • . ' 

r. Will it jneet^ the requirements of ^reference work? 
• 2, Will it help students with personal 'problems and 
adjustments? 

3. .Will it serve as^a source of .in^ormajtion for. 
teachers^ and librarians? . , . 

4. Does it offer understanding of cultures other 
than the student's own and is it free- of racial, 
religious, ethnic, and sexual stereotypes? 

5. Will.it expand students' sphere of understanding 
and help them to understand tile ideas and beliefs 
of others? • ^ 

6. Will it help students and teachers keep abreast 
' of and understand current events? 

7. Will it foster and develop hobbi^es and special 
interests? 

8. Will it help develop aesthetic tastes and 
appreciation? [ . . , • 

' ^* ^^^^^ serve the needs of students with special 
^ problems? 

10. Does it have inspirational value? * . 

GITTS TO TOE LIBRARY MAY BE ACCEPTED ONLY WITH THE. UNDERSTAND INGi 
^ THAT THE DISPOSITION OF .SUCH GIFTS BECOMES THE PREROGATIVE OF THF 
Bp^RD OF EDUCATION. Disposition will be made consistent with t^e 
objectives of the school, the best interests of the school com- 
munity,- and the principles and standards by the library for its 
collection. • ^ • 

IN ORDER TO ALWAYS PROVIDE A CURRENT, . HIGHLY USABLF COl4cTI0N OF 
- MATERIALS IN EVF.RY LIBRARY, LIBRARIANS SHALL PROVIDE FOR CONSTANT 
AND continuing: RENEWAL OF THE COLLECTION, NOT ONLY BY. THE ADDITION 
OF UP-TO-DATE MATERIALS, BUT BY THE JUDICIOUS ELIMINATION OF MATE- 
RIALS WHICH NO LONGER MEET NEEDS OR. FIND USE." 

The process of weeding will be done according to established and , 
accepted standards 'for determining the relevance and value of mate- 
rials in a g^ven context. . 

A. PROCEDURE FOR PROCESSING AND RESPONDING TO CRITICISM^OF APPROVED 
MATERIAL SHALL BE ESTABLISHED AND FOLLdtVED.. This procedure shall 
include a forifi&l signed complaint of istandard format and an apn 
pointed committee to re-evaluate the material in question. In 
order to effectively safeguard the opinions" of those persons in 
the school conuminity not directly involved with th$ selection 
process, including 'school personnel>^and to avoid the possibility 
of a biased or. prejudicial attitude c>bnsistently influencing \ 
selection, the following procedure jnll be followed in making 
known a criticism: v/ 
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Citizens of the schaol community may register crit-! 
icism of material with the building librarian or ' 
building principal, where they may obtain the "Re- 

M^t^^lS^'^f°""''®''^^'°" ^i^^^^y Instructi'onal 
Materials" form. ^ ' ' , • 

gl. All criticism shall >e in writing (the" "Request ' 
for Reconsideration" form-) . ■ The complaint rt^st 
be specific as to author,', title, publisher and. 
V when relevant, page numbers of items to which ^ " 

objection. is being made. 
2.. The statement shall be signed and identification ' 
given which will allow' a proper reply to be made 
and filed with the office of the Dii'ector of 
Media and ^faterials at the Educational Service 
Center, 346 Second Avenue S.W. 
Following the filing of a comfjlaint, the Director. of Medi 
and Materials shall bring the material in question to the 
HbA reconsideration Committee for re-evaluation This 
committee shall recommend disposition to the' Office-of 
the Superintendent, The co'npnittee shall ebnsist of : 
1, One or two teachers from the appropriate grade 
Ifevel and subject area; 
A school librarian-; 
The Director of Media and Materials; 
Five members' of ihe PTSA; " 
Three senior high school students; f . . 

Any other .persons who' might. bring particular 
knowledge and competencies to bear on the 
specific complaint; 
Virtually all material that 'is challenged belongs to one. 
of five basic categories: Religion, Racism, Sexism, 
Ideology, Profanity and/or Obscenity. Policy regartHne 
these areas is given below: 

1. Religion -Factual, unbiased material which 
repressnts all major religions shall be.in-- 
eluded in the library collections.. Ai^Mogetic 
literature wi,ll not be favorably reviewed. 

2. Racism - Factual materials should present a 

• diversity of jf^ce, custom, culture, and belief 
as a positive aspect of our nation's heritage ' 
and give candid treatment to unresolved inter- 
cultur&l problems in the United States, including 
those which involve prejudice, discrimination, 
and the undesirable consequences of withholding 
rights, freedom, or respect from any individual. . " 

3. Sexism - Factual materials should reflect a sen- 
sitivity to the needs and '^|fe5"of men\and women 
without preference or bias.^PSl materials should 

, respect the claim of each person to all traits we ^ 
regard as human, not assign them arbitrarily ac- 
cording to preconceived notions of sex roles. 
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/ y ' - 4. Ideologies - The libraries shall, with.no ^ • 

V thought toward swaying deader judgment, make 

, available basic primary and factual material ] 
• * , and information on the level of their reading 

r * ' .public, /on any ideology or philosophy of . 
:\ ^ #♦ ^ % government which exerts or has exerted a strong 

. ^ ' .4- * * * force, either favorably or unfavorably, in 

government, ctirrent events, politics, education, y 
or- any other phase of life. 

5. Profanity and Obscenity - Materials containing 
profanity shall be subjected to a test of lit- 
erary merit and reality by the library and 
teachers who will take into consideration / 

/ / their reading public and community standards 

" .* . "* ' morality. Material containing obscenity 

, will not be favorably reviewed. * 

6. ' In ail cases, the decisions shall be made on 

the basis of whether 'the material presents 
life in its true" proportions, whether circum- 
stances are realistically dealt with., and * ^ 
. whether the book (or other material) has ^ 
literary or social 'value. Factual material 
. " (in all areas) shall be included in^the 

^ , library collection. / ' 

* , C. Circulation of- challenged material shall not be restricted 
during reconsideration proceedings. 

- We -are indebted to the following sources for information and 
' criteria in the area of stereotyping: 

* 

• ^ 1- NEA'Guidelines for Treatment of ^finorities 

^<^^ ' and Women in Curriculum and Instructional 

Materials 

2. Women on Words arid Images 
Princeton, New Jersey 

^'^ - , 3. Sexism in Educatio^ by Emma Willard 

Task Force on Education 
^ University Station 

. Minneapolis, Minnesota 55414 • 
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APPENDIX J 

a* 

Checklists . ■ X V-'-^-/-a 
L^eT"' °' ^"""l°f Attitudes Toward, 
by Patricia^ Rnglehard 
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A..sitRvi.:r nr (:nii^sj:|.oR AiTiTtiprr, towards womim' . . 

p- r ■ — . • 



1\ 




ATTITUDE QUESTIO NNAIRE-. * ' ■ ^ ^ 

^ T- 

Note: -This attitude questloanaire can be. used L an evaluative tood for Human 
service professionals. One way it migh^t be hplpful is to administer it 
to the class/group prior to beginning training, in the area of sex-role 
• Stereotyping and after the cotapletion of this unit. The difference in 
scores might be ^calculated to show changes in attitude- which have occured 
as a result of training.' • ' • 

t 

DIREcliPNS . ^ • . 

^ \ ^leaie read carefully 

The /olloi^ing -survey attemp.ts to investigate counselor attitudes toward 
women. It consists of 68 statements^ You are to react to each statemerit, ^ 
indicating de^jree of support or non-support. The scale and its ititerpretation 
.is as foUows: , ' • , 

. Strongly Disagree.- Indicates a concerned, sttong, negative fetling 

. 'about the statement. 

Mildly ^Disagree • - Indicates less •concern, but a still nevative. feeling 

.abo'ut the statement. * ' ' — 

. ^ • ' • • ' ' / 

Equally Agree -Indicates an aaibivalent feeling about the statement, 
and Disagree to which you cannot give direction. . 

• ^ 

Klldly Agree, - Indjlcatcs less conceth, but a still positive 

feeling about the, statement. 

Strongly Agree - Indicates a concerned, strong, positive feeling 

abouti the statement. 

Approach tHe survey in a truthful and candid manner. Try not to qualify 

and make exceptions to 4 the statements^ but rather re^ct quickly to them. ' 

Make only one cfa.oice per statement^ using an X, and don't leave any blank. 
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r '* . scomt} pfedTXPi^ - ,. . 

■ - •• ' . , ' Attitude Questionnaire ' 

, If you wouid' lilce to take.* the survey, yoix can hand score " it by f olloir- 
ing.the beiovr procedure. "There are five choices for each'fif the 68 
items of whichConly one should be selected. - " v 

Jtens nuabered 1, 2, 1^, 7,;10, 12, 13, 15, l6, 18, 21^, 2h, 26, '27,-29, 
30, 32, 35, 38, ho, M, hi: hh, Ii6, h9s 52,' 5U, - 5$-,. 57, 58, 60, 61, 
AaJ*^* °5 are the emergently stated items and should be, given the 
folloTg.ng number of points 'for. each of the five' possible choices. . 

- Strongly ' 'Ittldly^'^^^'lqually agree laidly \^rb,rigly 
'•disagree - \ ■ disagree " and disagree " agree agiyee' 

- . J- Pt>. \.' 2 pts. ;i 9^s, TTptH ,i) pts. 

IJenis numbered 3, 5, 6, 8, ?, 11, ihyjll, 19, 20, 22, 23,.-25, 28, .31,* 
33, 3a, 36, 37, 39, Ii2, ii7, i»8, 50- 51, 53, 56,^.59,.63, 6Ii, 66, 67X • 
ana 00 are tne traditionally statefl itenis and-shbuldJbe_given the 
following number of points for. each of .the' five possible choices. 

Strongly • .. Hilcily: ^ Equally agree- mikly' Strongly 

disagree ' disagree ,% - and disagree - . agree a^ree 

tf* ' P^^V' ■ nrpsT 3 pts. 2. pts. -1 pt. 

Rote that these items are scored -baclcward. 

'1 ' ■ . ^ ^ , ' ' ' - 

The highest possible score that can be obtained on the que■sti'onnair^e 
is 3u0 and would indicate an extremely emergent orientation toward. \^ 
noman'^s role^ The lowest 'possible score is 68 and of course- v;ould be \ 
-rory traditional. Scores from 20li to 3l4p/Can b^ consideVed.in the ^ 
emergent direction and from 20li ,down to 68 in the traditional direction. 
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1. Nurturance and concern for others are ' " l ^^H^rk 

equally, inportant for men andwomer ^ " * ^ '^^ ) C ) 1 ) ( } 

' ■ -* . • . 

.^Z^In a nature marriage, the man's ego ^ ^ f \ r y r \ . \ . 

needn«t feel threatened because his - 2. ()(.)(,)()(., ) 

""if e is ^ successful, career woman. ' " • ' ' 

i^'^'rff^^jo^orks.full time cannot. 3 r W W W W •^ 

possibly be as good a mother to her ' ■ V ; ( M } ( ) ,( . ) 

^ grade school age children as one ^ . - 

ifho stays at home. • * '' ' . ^ 

' ■ ' "' 

h, Aiv vroman,;married or'single, 'Should > L ( \ ( s ( ^ s , s 

- receive the same pay for a particular ^- ()()()(')( ) 
>g<5b as a man weuld. 

5. A girl's college education is more' - * . ^ L \ t \( ^, \ 
o^en wasted than^ a boy».s. ' 5. t }()()()( > 

6. .T7omeii tind , to respond emotionallAT, r / % / " \ , x , x / . " 

men.l?y,thin^ng. • • , 6* ()()()(>•() ' 

7. 1962 actions of dental and engin- " i ' ( \ f \ { \ , y /\ 
eerlng societies, which have indicated 7. ()().()()< )- 

5fi^/°^ these professions, are bene- ' ' 

X1C141 recommendations. • ' - . j 

a. PhysiVal care of aging parents should ft / w % / w \ , x 

•"^°;f °^<^en be 'the daughter's respon- 8- ()()()()( ) 

- flibility, - . , 

Nothing ear, be more aatiofyine to most " o e \ i ^ i ^ 
women thafi a well kept home^l^n and ^* . ^ ^ ^ ^ ^-'^ ^ 



neatly dressed children, and a good 
•meal always ready for. their husbands. 



. Doctors who tell distraught mothers to . ' iq '( w w w 'w \ 

• - work part time or go to schdol are per- ^ ^ ^ ) ( -) ( ) ( . ) 

foxTning a valjiable service. ' ' ' ,* * . 

* ° fl!?^^'^ ^'^ ° '^'^ advantage to boys, 11 . ( ) ( w \ ( w x> 
other things being equal, on the gr»nt- ^ ^ ^ ) ( ) ( ) * 

. ing of graduate followshipa. - ' 

-.-Jibility for using tlioir talents' for ■ ^ ^ ^ ' ^ ^ ^ ^ ^ .'^ 
. the betterment of the huninn soBciea. - ' 

he . , 
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The values and ideals held by wmen'wlll '( ) ( ) ( V i ) 7' ) 

have more impact on society if women aite , . 

• encouraged to get sufficiqnt education 

^ai5d professional training/ . ^ * - , \ . . • ' . " 

lU. Men are xoemt to lead, and women, except ' lit. ( ) ( )(')•( ) ( ) 
in extreme Circumstances, to follow, " \. ' . 

.15» A married wqrain va til prc-school. age' 1?: T V T W* W ^ 

. children i5_4ii5tiriGd in working limply . - * • ' ^ ' ^ 

bec'ause^she wants to* - . .' . ' ' 

16. True, love for her family and an active 16^ ()<)()()( ) 
concern for peoplr: are inseparable £ot 

' , • a married v/oinau*/ ^ ' ' * - ■ 

17. ' Maror emotional' and adjustment problems ' 17. ( ' ) ( ) ( * ) ( ) { ) 
in Children are primaiSly due .to \7orking 



mothers. 



18. ITompn should be cranted maternity leaves* 18; ( ) ( •) ( ) (■ ) ( ) 
fi'o»n 'their jpbs»on the same basis .as men ■ ' 

^ arfi gifant^d militsry lecves from theirs. ' - . ' • 

',' \ . . ' ... . •, ■ ■'- 

19. A wonan should interrupt her college '•19. ( ) ( ) ( ) ( ) { ) 

education to -put her husband through - " '■ " 
school, •'■ ' . 

20. Choice of college is not as' important * 20. ( -)-<<:--) ( ) ( ) ( 
for a girl as for a boy. . . 

21. -, Hary yfotnen have pi 'responsibility to ' -21. ( ) ( . ) ( - )/( ) ( ) ^ 

put their, huiijani^ing' 'talents .to- f-tfrk , ' ' , •' ■ i- ■ -^jf 
outside the home.-;'. ' . ' ' ' ' A. ■ T 

-. , , . X - • ^ • I , . , . 

22. 'Marriage and chq;Ldren Should take pre^- > . - 22. ( )'( )'()(-•)•( ) 
cedemce. over' everything else iri a. - • «» ' 

9iarried woman' s life, • ' * " ' '> 

. .■' *: ' ' ^ ' ' • 

'23. Ua|> is tra'<a-tionaliy the breadwirfner • - • 23. j( )'(').( ) ( ) ( I 

and ^foman is tHe horabraakec, and vfe- ' ' ' ' ' ' 

■■■ • should •attempt to l.iaintaig^ definite fr " ' * 

toie sepey^tion, ' * ■ ' - *' 

2lt. Pre-achool.agb girls- should bfl encouragei 2I4. ( ) ( ) ( ')(')(-) 
,. to explore *nd mftnipulftte their ehvirori- 

Bont On tlia aamo ;scal« pre>-echool ' . . • \- 

«fie boys. I /■ ..'-, *'>' 



"2^. TTprten trho work ve Uking'jobls away from " 25^ T 1 ? f 

26# As a general rule, waen tend U mirl- , 26. Y * V f 'W W ^ 

• ffiize their abilities^ - _ \ ^ ' ^ ^. ^ \ ^. ^ ^ 

27* bourses in math and physics" should b ; 27. ( - ) ( ) ( ^ ( ) ( ) 

• , considered by more girls than ai-e cc I- ■■ 

siderln^ them today, 
. ' ■ ' ■ . •> 

28* Most vorjfen tejid to lose their femininity 28. ( ). ( ) ( ) ( ) ( ) 

Tihen.they perform Jobs usually execuled " • ^ ■ : 

bymen. '. — , " . ' 

• . ■ ' • ■ .. 

-.29; -TJie f4ct that her husband v,ill havfe ad-' ' 29, ( ) ( ) ( ) ( ) ( ) 
-'ditional home responsibilities should " ; * ' - 

- ^ not deter a married mraan from vforki'rig. * • ' • i • 

^ 30. The einphasis on beauty and desirability 30. ( ){){){ ) (• ) ' 

tead to* encourage a prjenature rj.vrU ^e . ' "\ ^ 

^ concern a.Tiong our^een-aged girls. ^ 

31. Mothers of children under thrpp^ <?hriu . h ( ^ ^ > / \ / 

- ^ liuu voTK either fulloor part tine urless ' ' ' ' ' ' >' / 

there is serious economic necessity "or 
60 doing* ^ , 

32. A school district is nol^ justified in .32. ( ) ( ) ( )'{ ) ( ) 
loaking the v>i<^resign, after marriage when 

l3oth she and her^usband have beeri 
teaching in that system* 

33» C5oing to college to get a husband caa 33. ( ) ( ) ( W W ) 

justifiably be the prime goal of a \ ^ ^ i \ J \ J \ J 

girl's college career^ ' * 

^3l|. less serious academic and career aims for 3h. (){)() ( )* -( ) 
girls. should be understood and accepted . ; * 

Dy ^teachers vrorking vathr^irls. 

35v Sex stereotypes impede- logical caree ^ ( h( > ( ) ( )' 

evolvement for mary individuals in that 

sex stereotypes, rather than the abilities ' / — > , ' 
. -and interests of the individual, become * f 

paramount. " ^ 

36# Women should decorate and^enhanQ&^^ * 36./( )( )( )( )( )" 
homes and leave. the larger v/orld* to m^^\ * • . 
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37. love and chanty begin in the home; there- 37* ()()()()( > 
fore, women irith children should £ ay in " ' ^- ' 

the home after marriage and riot ;7oi'iy *^ 
about extending their ^love and .charity 

beyond. / * ' ' 

38. Ue need' more good child-<:are facilities * 38. ( ) ( ) ( ) ( ) (' ) 
so that mothers v/ho have a desire to vrork 

can do^ so without wojry about the welfare .r 
. of their children* * ' - ' 

I 

• y , ■» 

3?* A single woraan should'be, hired over a > 39. ( ) ( ) ( 0 ( ) ( ) 

married vonan, even though the married ' ^ . ^ 

^^-woman ha^ sli'ghtly higher qualifications^ * - 

.I|0. Sexually, mixed, '^elective home economi<;s UO. ( ) ( ) ( ) C ) C ) 
^ • classes and industrial arts clashes .would 

^ be a good idea; • / , 

lil.' Elementary schools should 'expose girls Ul* ()()()()( ) 

tf>. wider occupational horizons than the-*- , - 

• traditional picture of nothfer in the Home^ ' ' . " ' ^ 
i . that is found in clementaiy school te.yt * V 

booics. - • % 

*^ ■ ^ . • . . 

h2. IVoinen handle routine,/detailed, repc--^ %2. ( ) (- ) ( ) ( ) ( ' ) 

titive tasks -better than creative ^nd' . : -"^ 

, * imaginative tasks. - \ r ' 

\0. A choice betv/eeli being a wife apd mother ^ li3. ()()()()( ) 

• and ^working full time is no longer'-, 
necessary, as the two can be Y;orkab]y 
integrated. " • 



hk. A wife's opinion shcJuld havTtKe^ga^^ ( )()()() 

bearing upon important decisions for the 
family as her husband* s. 





h$. pother substitutes caij ^lardly ever do as^^^>4i^ ( ) ( ) ( 1 ( ') •( ) 
adgquate a job rearing as the child's 
ocwn mother. . ' ' ' 



1*6. Womon should b« givenj5ij»ngSnent opr .j W, ()()()()( ) 



portunitios comma ri^j^lov/ith tijoir 
intorest and abili^t^on if it means 
a man of slightly lovrer^i^lif ications 
will, be by-pass.eH, 
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. 17. "An .insurance policy to be used on" y 
■if rweded," is a good v^ay for a giil to 
vien* her college career preparation. 

Ii8. Marriage and children should be viewed 
asdecidedly limiting factors in the 
c«eer development of girls. 

'One of our greatest untapped resoufcea 
• of conpetent professionals, in raaiy 
areas, is women, 

50. Harried T^omon should -nbt cravo personal 
success, but instead be satisfied vdth 
, ■ their husbands ' achievements, 

$1^ A ra^ should never bie expected to do the 
dishes in other than- ejneifgentrjr circuiastances 

52, Women who graduate from college and work 
at least part time hafe children who are 
giaerally more independent. 

53. School districts should* refuse to, hire 
married women as teachers. 
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i<8. ( ) ( ) ( ) ( ) ( )' 



h% { ) ( ) ( ) 
50. ( ) ( ) '( ) 



51. ( ) ( ) ( ) 

52. ( *)()() 



51i. Courses in the arts and roaance langu- 
ages .should be considered by more boys 
than are considering them today, 

55. Bqys need to be educated so that they 

be more cognizant of the broader 
role of tc. lay's wraefi. 

56. I*ew women-have the fortitude and ability. . 
to compete in a man's work world, such aS 
in- economics- and politics. 

57. A man caif establish a beneficial relation- 
ship -with his child by c^rsater participa- 

•ytion in the child's physical care^ 

58i A stimulating, interesting,' non-dependent 
type of wife can be an asset to a marrj 

$9» More thax^None caretaker is likely to be 
confusing t<3^ a year old child. 
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60# The uifficulties involved in^v/omen super- , 60. ( ) ( ) ( ) ( ') ( ) 
vising men on jobs have been exaggerated* 

6l, -Hith the exception of AYork involving .6l# ()()()()() 

considerable physical strength, there 
' isn^t an aorea of v/ork today in v/hich 
women couldn't- make a major contribution, 

6^. Cbllegcs would benefit by hiring moare ' 62. (.).()()"()( ) 

TToiaen staff menibers. ^ ^' , ^ ' ' . 

63. Adjustment to the traditional role of 63. ()()()()( ) 
TTife and mother should talce precedence 

over utilizing the'uniquc^jcareer abilities ^ ^ 

of a TToman^ ^ ^ ^' . : ;^ . 

6U# Most men are .happier if their ^.Tives are ^ .6Ii#( )( )( )( )( ) 
dependent and subservient. 



65* Girls are overly prote,cted in our cult\ire. 65. ( ) ( ) ( .) ( ) ( ) 

,66*, Colleges and universities should continue 66. - ) ( ) ( ) i ) 
to enforce thf^ anti -rcpbtlsm inles by not 
, permitting 'joint hiring of hasband-wi£e 

teams, irrespective of qualifications. ' • /' 

67. Uomen should continue to .enter the careers 67. ( ) ( ) ( ) ( ' ) ( ) 
that ^ they, have traditionally er4'Cered, such • 

as teaching, nursing, library vrork"' and 
social Y/orkj to the exclusion of more 
' traditioixally masculine piirsuits, such aS 
law 'and engineering. ^ ' , . 

♦ ! , • 

68. A married T;omari vdth children at home 68. ()()()()'() 
should not become involved at the career • 

level of work. 
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APPENDIX^ J 
Checklists 

Evaluatlftg Sexisn in. four School^ 
National Education Association 
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An outline 'for a Study 
of Sex Role Stereotypes 
" ' in Schools 



NEA Conference 
..Sex Role Stereotypes 
Teacher Right's Section 
National Education Association 



EVALUATING SEXISM IN YOUR -SOiOOL 



r. Census of the School Pppulation 

. Bdard of Education 

How nany members are ^n? 

iiow reany members are women? 

How luany officers are men? 

.How Tnany officers are women? 

Superintendent's Office - • , 

How many personnel are wbnen?f^ 
'How many persoimel are oen? 

How many non-administrators arc women? 
.How many .^n-administrators are men? 



Schools 

How many 
How many 
How many 
How many 
How many 
How many 
How many 
How many;; 



teachers are women? 
teachers are men?^^' 
administrators are women? 
administrajoi^s sure men? 
supervisdry personnel are women? 
supervisory personnel are men? 
non-teaching*staf f are- women? 
>n'on-teachinx*staff are men? 



Are-'the statistics compiled satis- 
factory to you? 

What specific actions are needed 
to meet your perception of needs? 



Yes No 



What^ if any, actions are bein'g taken? 



II* . Curriculum 

1. Are playground groups sex-segrated? 
(By reguUtion) . . ' 



Yes No 



♦Non-teaclfing includes secretaries^ clerks, teacher aides, maintenance 
(By choice) 63 * ' 



staff, etc- 
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2. Are olcaontary school classrooa groups 
or activities sex-segregated? 
••Rowing ^oups? 
— Interest groups?. 
••Math groups? 
Physical Education? 
Other reasons? 

3* Are high school courses, segregated? 
—Home Economics? v 
—Business? 
—Industrial Arts? 
—Physical Education? 
By regulation? • - * 

Is encourageaent provided for students 
to exercise their personal choice. 

• Are competitive sports for girls 
available? ^ 

Are girls encouraged to participate? 

. Are the arts such as drama, musical * 
and dance activitiiss offered? 
—For boys? 
— For 'g:j.rls? 

• What arts and crafts activities are 
offered?^ 

—For boys? 
—For girls? 

. Has a study been made of the degree 
to which instructional materials 
perpetuate sex role stereotypes? 

\ Do social science and history courses 
include the contributions and roles 
of women in. society? * 

Do literature courses include 
women writers? 

• Are health and sex education included • 
in the curriculum? 

—Are topics such as birth control, 
venereal diseaise and ab.drtion 
included in the content? 
.—Is the human reproductive 
system included \ in science 
courses? 
--^t jwhat grade level? 
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11. Do .graphics, pictures, «nd other audio 
visuals present men at home in the" 
child-caring rolts? 
—Cooking roles? 
—Cleaning roles? 

12. ^ Do graphics, pictures and other 
audio-visual materials present " 
wo»en in other than child-caring 
roles? «' • 

—Other than cooking roles? 
—Other than cleaning roles? 

13. Are women presented in occupational 
roles other than the home? 
—Other than nursing? 
—Other than secretary? / 
"Other than clerk? 

14. Are courses in woman •s studies^ 
included in the curriculum? 
—Middle S.chool? * 
—Senior High School? 

II. Curriculum Development 

le Have mewbcrs of the curriculum 
development staff developed 
curriculum which avoids neRativc 
sex role stereotypes? 



if 



• 

2. {lave curriculum development sta^f 
and teachers identified resources 
to assist in developing such 
curriculum? 



II. In-Service Training 

1. !Iave provisions been make for • 
staff to obtain information 
regardiftg se;;^ role sjtereotypes 
and their implications through- 
out the school system? 

2. Have pri visions been pad e for men 
and women to obtain special train- 
ing for supervisory and management 
positions? If so^ do woaen actively 
parti cipatej^n^them? 
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School Personnel 



0 



1. Are classroom activities assigned ^ , , *. 

on the basis of sex? Yes "'No 

2» Are instructional and recreational ^ i ^ 

games assigned on the basis of sex? Yes No 

3. Do teachers use different methods _ ' 

of reward and punishment for girls ' ' * 

and boys? . ^ ^es \ No 

4^ Does the principal use different methods 
of reward and punishment for girls 

and boys? Yes No 

S. Do teachers describe and prescribe 
behavior on the basis of sex e.j?* 
•MVhy don't you jjlrls bake cookies?'' 

•Tdfls don't push and shove." Yes^ No ^ 

6. Do teachers have ddfferent~expect- 

tation^s for boys and girls? e.g. grades, 
^passivity, discipline problems. Ye s No 

7. Are counselors available for all 7' ^ 

students at the, student's reques^? Yes \ No 

8. Arg boys or girls referred to the - ^ 
counselors more often? Yes No 

9. Are problems other than disruptive 

behavior referred to tlie counselor^? * Yes No 

10. Is the school using career materials 

^^hich do not track boys and ,girls into ^ 
careers by sex? ' Yes Na ^ 

11. Do school— counselor^ describe or prescribe 
career opportunities by sex? e.g. girls 
with science interests are counseled 

into nursing and boys into medical • . 

schools. ^ Yes No 

12. Do school counselors differentiate - 
college recommendations on the basis 

of sex? e.g. girls go to business . 
school and perhaps to college later. Yes No 

13. „ Are course offerings recommended on the 

basis of sex? e.?. math courses for boys, 

vocational courses for boys, home , , 

epnomics for girls. Yes }io' 
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14. Ar« students encouraged to exaadne 
their course preferences and explore 
the advantages and disadvantages 
including factors other than traditional 
role expectations based on sex? 

VI. School Budget * ' * 

1. What funds arc allocated for the develop- 
nent of new areas of the curriculum 
including. women •s history and supple- 

. mentary materials for correcting sex Yole 
stereotypes? 

2. What is th^total e^qpenditure for physical 
education? . / 
—What amount for boys? 
—What amount for girls? 

3. Has an analysis of administrative / 
and teacher salaries been made? For: 
—Male administrators? / / 
••Female admirtistrators? 

—Male teachers? 
^ ••Female teachers? 

4. Has an analysis of payments for extra 
assignments been made for men' and women 

" in: 

—Off-duty activities such as field tri^? 
••SupervisiQn of sports events? 
—Suptrvision of plays? * * 

••Supervision of musical events? 

5. «a5 an analysis of fringe benefits 
been made for males and females on 

, the followxHR bases? 
—Retirement plans? 
—Maternity leave — family leave? 
—.Insurance? . ^ 
—Sabbatical and training oppor-/ 
tunities? - / 

r> 

6^ Has an analysis of cai^e^r promotion 
practices and opportunities been made 
for males and fema^Ies? 
—Number of years service before 
Rranotion? 

—Position occupied ^before -promotion? 
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Fiiom Self-Study Guide to ^xism in Schools'; Education eommitttfe of Pennsylvariians 
for Wontens Rights, Peppsylvania department o?, Ediicfftion. 

(PermJ|sion is granted *o reprint this* materia-1), ' " *' ' . 

CH^KLIST FOR ANALYZING 
' • ■ ' • » A SCHOOL LlBRAkY . * • 



1- Books and/or library sections are not designated, as for^giHs bi fdr boys^ 

^ 2. The library irtcludes materials which disguss psychology, sociology,* economics, 

^ ^ polit^gal science, and history froiin 'lemimst viewfJoints. , " •• 

- i-. • ^brary includes a significant number of biographies and ai|t'obiographies by 

. • and about women. . ' ^ ' \ . 

4. , The libraiy includes materials which portray women favorably in roles other than 

*• / wife, motjier, and homSmaker, or other traditional female occupations. 

5. Library displays include feminist subjects. 

: 6. Library displays, depict women favorably in roles o^ther tl^^n, wife, 'mother,* and 

• - homemakcr,' or other traditional^ female occupations. 

- * • • • • • * > . 

'^^rt^ ' 7. Prdcedures and cri^teria for selecting library materials include evaluation for sexism. 

The, library subscribes to and'maljes readily available feminist periodicals^and 

publications.. • , * * 

_ 1 ^- Materials on career choices offer a wde^ariety of options for both^girls and boys. 

• * , • They do not? suggest that certain careers are Yor girls and others for boys, 

^ 10. A brief examinatiojp*t)f selected items' in the library indicatesYhat they^^eet the 

^ standards for nonsexist* Instructional, materials. . ^ 



fyront Women on WorSs^iTTici Images, P/o. Box 2163, Princeton, New. Jersev 08540. 
J^uthofs of Dicle and Jane acs VictiWs: Sex .Stereotyping in Children's .readers; 
Expanded 1975 v^r^ion* - $2.00 per- copy, ^ ' / \' • " * , 



GUIDELINES FOp NON-SBXIST EDUCAJION> V. ' 
' . ^ Most Icxtbooks used in schools today arc sexHU "While. these texts ^ 
\ directly conamed with the instruction of skills ahd the imparting of Knowledge 
sb\ various subject aftas, they ^e'indircctly e;i>ressi|ig the attittides and values of 
society. It is important that wryone dealing with children become iw^t of 
rest^ctive; nanow, sexist attitudes portrayed in the nuyo'^ty of school curriculum 

^ -^'CHEdKuirFOR EVALUATIVE, SEXISM IN CURRJCUMJMMATkBlS^ 



the following guidelines may be used /o examine individual books M sexiitn: 



Male 



Female 



' ^ \ 

1 . Nuitihcr of stories Where m|in character is 

2. Number of illustritionk; " 
"3 — Mumber of timea^ghilHreK are sho\tn> 



V 



a. 'in acuve play * 

b. using initiative 

c. independtnt 

d. / solving problems, 

e. earf^g money ^ 
Y. receiving recbgnition "* 

, 'g. being inventive , 
. h. involved.in sports 

i* fbeing passive ' ' . • 
' j. fearful^ , . ' 

k. lielpless • ' 

. , 1. receiving help • ' * 

m. #quiet pUy ' * 

4. Number of times adults are shown: 

a. in dif^eren^occupation»* . 

b. playing with diildren 

c. taldng children on outings 

- • d» tctiching skills ' . ' * 

• fc. showing ttndemess 

. *f. scT>lding children 

g. bfogiaphically^ ^' 




OTHER CONSIDEiRATIONSymtn examining books or-curriculum matcrids. 
these additional questions need to be considered: • / 

1 . Are bpys sdlowed to show emotion? . . - 

2. Are boys and girls portrayed with a ranje of human responses'- e.g. fear, 
anger, aggression^ excitement imd tenderness? , ; 

♦ 3. Are (here derogatory, comments directed at women and girls? ' . * ' 

4. Are mother^ shown in roles other thith housework of child rearing? ; 

5. Are mothers *efnployed outside thehprne?*.., in a wide range of occupa- 
tions or only steredtypical ones? 

6. Are fathers shown in.roles other l£an^|oing'to work or doing traditional 
diorcs? V ' , 

7. Aft all members of the'family involved in household tasks? 

*8." Are bi^s-'and girlfparticipating equally in physical and ihtiflcctual 

9t Are* both boys, and girls developing independent lives; indcpcndc^^lly , 
' ' n^eetint challengevand iinding their own solutions? « 
V 10. Are thire any stories about one-parent families? ... families' vnthouf 
' children?^., are babysitters and day-caii centers shown? 



1 1 . Are only girl* rewarded for iittix lioks or given "grooming" inilructions^ 
L examples fif eqM sqx treatment in materials 

which arc fundamentally dominated by male role models? 
13. Arc generic ♦♦he** and masculincf.pronoumr'uscd to represent alJ Dcoole 
c <C4. "mankind", "fliemw" and "maHman*'? ♦ - 
\ 14. li famay responsibility assumed to be the domain of females while males 
\ assume a brcadwinncr4)osition? ;^ 

rs Are the changing roles of men and women discussed? 
CLASSROOM PMCnCES - Awareness of^the existence of 
curriculum mated^s is importti^t. In addition, attitudes and practices of 
er^ in the cTassroom influence students' impressions of whatsis expected of mem 
rhe following are examples of classroom practices which are detrimental to the 
full development or every child. 

1 . Attendance taken, by sex 

2. .Qasspom usks assigned by sex 

3. JfcHtisropm activities different for each sex ' ' T 

• 4. Different cxlracurricultr activities for each sex o • 
5 . Different expectations for each sex academically and socially 

# 6. Differing expccUtions of accepUble (uhacoepubic) behavior for each sex 

7. Diff^npi treatment of acceptable (unacceptable) behavior for each fcX 
CLASSROOM ACnvmES - The following specific activities are sufceated to 
sharpen the student's perceptions of stereotypes: • * 

1 . Discuss the limiting aspicu of stereotyping 

2. Have students reverse rolrt. 

3. Have studeitts point oyt itcieotypes in their own books - 

4. Have studcnU discuss stereotyj^s^in television shows 

5. Have studerft^ discuss '*what^ey want to be" and assist them in 
- JJ^ntifymg any sex rolesodalizatitmas the basis for thei^ 

6. Set up. displays on non-traditionid jdbs for males and females 
1. Set up displays emphasizing the tolc Women play in sports 

8. Set up displays showing males in fxurturtng roles 
^ 9. Use non-sexist bibliographies for choosing books 

ID. Have a wide range of biographies of both ihcn and women4vailable in the 
dassPbom 



'^^J^^'^^^^l^li ---- ---- 0. r;..:v. 

(Permission to reprint granted) u«,*iaon., 

III. INSTRUCTIONAL MATERIALS. 

In the Introduction to this manual, we noted the role of the school in the develoi««pm 
of students self-images and attitudes toward others.. This influence is felt especiaily^irtlinch^l s 
instructional materials;' the books, films, tapes, recdrds and television programming used in 
classrooms. What we see, hear and read about people in school is in large part what we acknowledge 
to be true. • 

♦ 

The power of instructional materials to shape attitudes is particularly strong and direct in 
the early and middle grades, when they constitute much of the student's information about the 
world. But the jifluence is still there in high school and in college-. As is the case with the 
curriculum, the material contained in textbooks represents-at least by inference-hoth the kind 
of leamingxghd the particular coYi tent that has the institutional stamp of approval. By consequence. 
It IS. again the knowledge t$tst is easiest 'for a student to acquire. Moreover, it is not unfair to 
assert that 'te^ctbooks sonjetimes determine curriculum, and th^t what is covered in the text enjis 
up being what the school in fact teaches. 

The direct implication is that it is critically important for the materials used in schools 
to foster a sense* of personal worth and dignity and a respect for the abilities and rights of xill 
peoplcT-of all races, of all ethnic backgrounds, and of both sexes. 

An examifiStion of instructional materials is convenient because it provides a project with 
a clear and tangible focus. It may be helpful to follow these* steps: 

^ 1. Examine both the proc/dure and the criteria for selecting new instructional- materials. 

A lot of time and energy can be saved Jater if the consideration of sexism is made 
a part of initial textbook selection. 

2, Take some time at the outset to consider alternatives should the examination discover 
sexist materials. How soon could such materials reasonably be discontinued? What could 
be done in the me^time to offset^ their influence?* 

1 Be^n by evaluating only selected materials, preferably those in widest use or those 
about to be adopted. - • * 



* 4e « 



•Sexism in learning materials may take many forms and, because niost of us have always 
used textbooks that sex stereotyped' men and women, it may at Tirst W difficult to identify 
In general, a book-(film» tape, etc) about, which any of the following is tnie is sex-biased* 

L Personality traits,/ aspirations, abilities, vocations are jdentifi'ed \vith sex. ' 

.2.* 'Most women (girls) are characterized as weak, passive^ irrational fearful, self-effacing, 
artistig? untrustworthy, devoted, domestic. . • _ - • ' 



3.^ 



Most men (boys) are characteriJzed as strong, cornpetitive,- assertive, objective, practical, 
mdepcndent. They work outside of the^home. ' 



. 4. Little space and/or serious attention is given to womeo's accomplishments in a wide 
, V " \xinety of fields. / ^ , 



♦*Onc alternative exists in the scho61 library anfis discussed in that section of this document. 



It is worth pausing to emphasize the word, most: The goal is not to portray all women 
'as bold and ^aggressive, or all men as timid and self-effacing. The important point is that such 
traits, should, not be associated with sex at all. Some people are bold while other people are 
timid. Instructipnal materials should not bhow a pattern of linking sucft individual characteristics 
with groups defined on the basis of sex. 

* * * 

A| the end of this section is a checklist for analyzing instructional materials. This particular 
list is designed for elementary readers. However, since the^eneral concepts apply to all kinds 
of instructional materials, it can readily be adapted to suit a^ curricular area at any educational 
level. The following, additional criteria may be helpful in making adaptations. These ace traits 
of noAisexist materials: . , ' - 

PICTyRE BOOKS- ^ - / 

' . 1. The female figure is shown to be equally as competent as the male figure. 

2. The female figure is shown as frequently as the male figure. 

3. The female and male figures engage equally in activities. Examples.'"/!// the children 
ran, " "All- the children washed the dishes. " 

4. Females are shown in a variety of occupation^.' \ 

5. Stereotypes of family roles are avoided. Example^: The mother sometimes works 
outside of the home, while the*^ father works in the home. 

6. Female figures are proud and happy to be females. ^ - 

7. Male, figures are shown with emotions appropriate to the situation. Example 
Fathers show tenderness toward children. 

LANGUAGE ARTS - ' 
, Readers: * . " ' , 

1. Girls are depicted as often as boys, women as often as men. 
^ 2. Females' roles are as varied as males* roles. 

3. Feqiales face and solve their own problems. 

4. Females' accomplishments, not their clothing or features, are emphasized. 

5. Derogatory, references {tomboj^, sissy, old maid) are omitted. 
' 6. Biographies of women (beyond mere tokenism) are included 

'A'^itfioiogies. 

1. Selections by and abou^ women are included, 

^2 Biograpfiical headnotes on authors .do not imply that women write intuitively while 

men are cohscious artists.' ^ * - ^ 

3. Background materials discuss the position of women in the society of the era,* 
attitudes toward women writers, and the social, political, and economic 
implications of Jiterary conventions regarding women. 
Langmge Texts: ^ * 

1. Stereotyping (such as associating women with the kitchen and men with .business) 
is avoided in introducing vocabulary units. *" ' 
' 2. ^sumptions about women inherent in the language are discussed, hxample 

^ ; ▼ , masculine and feminine. . . ^ 

3. Constant listing of the feminine pronoun in a secondary position (such as he and 
she and he, she, it) is avoided (An alternative is to list them alphabctijL-.iHv 
hc/slic. hcr/l]^s.) 

SOCIAL STUDIES - ^. ' 

History ^ 

1 The rqles of women are treated equally with the roles of men. They are ^uven 
, equal attention and equal importance is attached to them. 
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2. Women are depicted in a variety of roles. • ^ . ' 
3'. . Women in nonstereotyped roles \such as poUtician and labor leader)' are treated 

sympathetically and seriously, not as laughable oddities. 

4. The women *s nfjjvement is discussed as a serious* and continuing struggle, not one 
, , thatentled ^th the right to. vote. 

5. Subsumir> termii^bgy (such as "the pioneers and their wives" and "the settlers 

and their wives and children") which suggests that women were not pioneers 
'and settlers is avoided. 

6. The exclusive use of man or men or mankind for people is avoided / ' 
Sociology and Psychology: 

1 The process of social conditioning is described in such a way as to make it clear 
that masculine and feminine are s6cially defined corfcepts that vary from 
culture to culture. 

: " Non-freudian^ studies of fe^male psychology by feminist psychologists and 
, f . psychiatrists are included. 

3. Courses and-units on manage ^nd the family should be expanded to present a 

variety of lifestyles (such as single adult living).^ 
•4 • Courses and units on human development stress individual growth, fiot adjustment 
to a statistical norm. . ' / 

5 Divorce, illegitimacy, juvenile deUnquencVamd prostitution are treated as problems 
y of the whote society. It is not suggested that these are problerps created or 
-increased by the emancipation of women. 
6. The text .indicates that a division of Jabor based on ohysical differences ceases 
t>e essential in an automated, mechanized society. 
economics. ' ' \ M ^ ^ 

1. . Information on women in the labor market is included. 

2. , The problem of sex discrimination is discQssed. 

3. The subject of women and proper^Jaws, and the effect of marriage on a woman's 
^ property rights, is discussed. - ^ • , ' * 

4. Woman is examined as a consumer, including methods of manipulati-Qh by the 

media. ■ ^ . . 

5 The positions of ^ women under different economic systems are examined. 
6, Sex stereotyping (such^ as having women concern themselves wifh the household 
budget and men with the stock market) is avoided. 
* ' Political Science 

L The legal status of women is discussed. 
-2. The under-representation of women in all levels of govemmenl is discussed. 
3 Government and policy-making are ^treated as appropriate vocations for both men' 

and women. * - • • * 

* * * 

ARITHMETIcAnd MATHEMATICS - ' • . . ■ 

• I. Examples should be drawn from all aspects of life. Boys *and" girls depicted in 
examples should not. be sex' stereotypes (e.g., boys as well as girls should 
bake cookies and girls as well as boys should build club houses) 
t 

2 Suggestibns that women are incompetent in mathematics (such as "Jane's way" 
and "John's way" to depict the long and. short method, the wrong and right 
^ way) are avoided. . ' 

HOME ECONOMICS/INDUSTRIAL ART^-. 

1 All areas of practical information for per.sonal survival (from cooking and sewing 
to the u^e of' simple tools and auto repair) are described to facilitate the 
movement away from sex-segregated courses. , - . " 

I 
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2. Suggestions that certain kinds of work are for women, others for men, are, avoided. 

FINE ARTS " / ' ^ ' 

1. Achievements of women and men are discussed with equal attention and seriousness, 
N " and research is encouraged. 

2. The text does not suggest that participation in certain of the arts indicates sexual 

abnormality (such as the ballet for men). ■ . * , 

3. Artistic conventions regarding women are discussed. 

4. Discussions do not suggest that women excelling in the arts do so because they 

are naturally more' subjective and intuitive and, therefore, artistic in some 
re'spects. - . - 

5. Art history texts discuss domestic crafts as important contributions. 

SEX EDUCATION r 

Depending on the age level, the text includes some or all of the following subjects. 



-equality as the- necessary basis for a love relationship 
»-thc social and political implications of the double standard " 
•-sex,, reproduction and parental responsibility 
-birth control methods and reliability , 

-a definition of sexuality in non-Freudian, nonstereotyped terms 



NATbRAL AND PHYSICAL SCIENCES - ^ ' ' ' • 

1. The discoveries and achievements of women^re discussed with equal seriousness 

and attention as those of men. Example: Madam Curie is shown as someone 
more than her husband's assistant. - 

2. Problems and/or discussion questions avoid sex stereotyping, and illustrations show 

girls working out science problems as often as boys. 




APPENDIX L * 

Curriculum nuldellne's on Subject Matter Areas 
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Curriculum (luidelinns 
on Subject Matter Areas 



Inclufied in thi« section are, specific suggestions of changes theft 
f;»'x hi?K>. 



(•o\ild hv included i^ thf subject /jreas 3istecf which would he^p eliminate 



I. Cnroer Development conc(?x)ts should be integratf?d throughout the 

curriculum and «houJd be free of sex bias. Individual choices should I 
empknsized. This includes: 

1. Oevolopment of an instrument for assessment of individual needs 
r'jnd choices with relationship to particular aspiration levels, 
and exploration of careers' without regard to sex. 

i\ Pr(*s<*ntation of career information as an integral part of the 
total instJTtictionfil program, K through 1?, and not just a 
.s»>parato courno on careers. ^ 

II. ()onstamer. Family Life and Health concepts should be taqght to both ' 
femalefi and malen along, with emphasis on individual development and 
selection of dual roles and multi-roles in society. Health concepts 
should include physical and emotional health. This includes! 

1. Discussion of girls' and boys' attitudes toward their own sex 

and each other, including tho double standard of sexual behavior. 

y * f. 

/ ('ritical (^valuation of dating mohes and the concept of woman's 

-'^ " role that underlies them. 

5. Information and discussion on family planning. 

^f. Discussion of marriage,- its role in our society, and the student '"s 
* personal expectations. 

Discussion of present family roles- and* the division of labor: 
j Is it fair? 

j 6. Discussion of other- .forms of family or non-familial organizations 

beside the family. » 
* « * 

?• Elimination of F^reudian bias and assumptions made about the f^emale 
(e.g. women's passive nature; mental health in the*'female equals 
ac(teptance of h<»r inferior position; etc.). 

. A poiiitivt* .•ij)proa(:h towards ]K;y(:hot^ierapy : recognition of 

p;jychother/jpy au a tnvitmcni for mirior as W(»l 1 as serious , probl 'in.s ^ 
n^cognition that tho ne(Mi for psycho-therapy is not exclusive 
to women. Discussion of psycho-theraputic practices which steer 
*im. people -into stereotyped roJj^\^ 



« 



9. Institution of a course in basic skills for survival; simple 

cookinrg, food nutrition, household maintenance, care of the body 
and maintenance of good health, and auto mechanics. This should 
be a continuous prdgram, beginning in the primary grades. 

U). Thorough discussion of venereal disease with emphasis on the 
responsibility- of both femaXes and males in preventing it. and 
checking its spread. * 

il. Discussion of the different reasons that females and males turn ^ 
♦ '.to the use of drags and alcohol. 
> 

Jl^» Literature : Action should be taken to assure positive reference to 
both se'xe^s and removal of .sexiat language?. This included: 

I. bi^cuanion of feminir,t Jitt^raturc* — past and pre.sent. 

\ Investigation of litfTature for evidence of a mirjogynistic 
tradition. . 

5. I'Jxploration of the double standard of literary -criticism. (The* 
evaluation of George Eliot's and the Bronte sisters' work wao 
revised when it was discovered that they were female). 

^. In literary history, recognition of the cont^ributions of women: 
the part women played in evolving the novel form'. 

5. Addition to reading lists of literature written by women, as 
literature, not as "women's books*' and of books which portray 
women as complete, mature, intelligent humar^ beings. 

» 

Mathenfatics : Because mathematics has been considered a male domain, 
female students should be encouraged to -Study mathema^tios and dev^Mop 
mathematical r.kills. This includes: ^ ^ 

1. hbcpoc tat ions for performance in this area should be the same for 

femal'es and nfcles. ^ . 

?. Replacement of sex biased materials with bias free 'material-. B'or 

example, .word problems show girls almost always doing passive things: 
measuring yardage, sewing, cooking and boys nearly always doing 
active things: running, jumping, playing baseball. Word problems 
' should represent a variety of activities (both active and pa^ijive) 
for both girls and boys. Ml ementary- texts whor»e pieturc^ji of :->«'tr. • 
show stereotyped roles: all doctors are male, all nurs2^; rem;ijj^*j_rj^ 

rJncouragement of girls at an early age to manipulate objects, 
^ thus laying the conceptual foup^ation for success in such areai^ 
as geometry at a later age.^^ 
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irir 'r^'.n" ^ Programs should concentrate on enjoyment of and 

proficiency in "life time" sports or actiyities which accomplish 
gonls other than winning. Programs should include aspects which will 
counteract any individual sense of passivity or .physical s.bjuga tion 
based on s^x or size. This includes:. j 6 i 

i. Organization of_co-ed teams unless the instructors can iustifv 
otherwise Copi.,s of the justification will be made available 
jbo the public. _ - - 

.'. M<'iint(^nanoo-of n bnlance of female and-male instructors. 

t^chmce: ^<^r.nnr,v s<-ience has been, considered a male domain,' femalo 
ot.Klents should ho encouraged to study science. This includes: 

U Kxpw;tations for performance in this area should be the same f o"r ^' 
f<!mnles .and males. ' ' ' ^' 

r. Attention must be directed to the widely held assumption that 

only what happened to the. male of the- species was important in the 
process df evolution. Consideration of alternate views such as 
Maine Morgan's Descent o'f Wo'man . 

5. ;^cognition of the regularly overlooked contributions that women 
' have made to science: for examplqT^Sosalind Franklin's contribution 
to Watson and Crik's Nobel-prize winning work ^n the d.n.a. 
mqlecule, and Helen Tausig's work in designing the operation to 
-correct the defective heart T^alve found ifi "blue babies." " 

i>ocif.\ otudies concepts should ompha.sizc the changing .and MLtenu.tiv- '• 
roles of women ami men. Th'e role of institutions in our society r.Uou]d 
Ix.- <>xpl()r(<d. Thi;;. includeK: • , 

1. Conluderation of women in all hintory courses. The'orimke «ir.t'Tfa 
and Sojourner Truth should be as well known as William Lloyd 
.Oarrison and Frederick Douglass. / ' 



More emphasis on "domestic" or "cultural" history and leas on 
military and political history. ♦ ' . ' 

/ . ■ . ■ 

Study of practices, _ laws and institutions that have kept women 

in an inferior position, women'^ attempts to overcome them, and 
recent- changes tljat have been made. 



't. Study of prehistoric societies and cultures- that give examples of 

sex roles v^ry different from that of Western patriarchal traditions, 

5. Anthro^qiical investigations of the development of maJe j^upremacy. 

6. Dis^^on of sexism and its ef-fect on people. ^ 

^ ddy. of the sex-role socialization process. Discussion of 
students' own attitudes about "proper" behavior ftfr females and 
males. • V 

81 



8. Rational, knowledgeable discussion of the women's liberation 
movement. ' ^ 

J ' 

9. An end to general izatidns about ."mkn's" nature, behavior, etc. 
that assume^ that- the norm is male. . ' 

VIU. Woman's Studies;-^! t is important, to recognize that women's studies ' 
oouroes are needed to remedy the noglect and distortion of w6men in' 
our culture., J,* This includes: / 

). Initiation of a women's studios program. This can be done as a 
sT" soparate course or as a unit or rainicourise within an established 

course of. study (e.g. in history-, biol.ogy, political science); • 

. • Concentration. on ar'^^s/n which the contributions of womeri have bepn 
^excluded or misrepres^ted (of .ten' held '.up to ridicule) and' an 
attempt to counteract the view that women are inferior , /ess ' 
competent, etc. Such courses as "Women in American Hi/tory," 
"Women and Madness," and "Women in the Labor Fo/ce: jBlue Collar, 
White Collar, and the Va-St Number of Unpaid Workers ^alled^ 
.'Non-Working Mo.thers"' would be useful to f il/ this need. ^ 



Note:. Such courses are meant to be temporary, i.e. until wdmen are ac^corded 
^ status as equal human beings throughout the curricul^dl. 
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Wisconsin Department of Public Instruction v 
» • • State S\jperintendent's Advisor^r Task Force on Freedom for.^ 
• \ ' Individaal Dey.elppment . . " * 

• *'^'Sex'R6le Stereotyping- Sub-Task Force' 

SEX ROLE STEREOTYPING IN THE -SCHOOLS; Alf 
Al^OTATED BIBLIOGRAPHY AND ADDITIONAL RESOURCES 



* • ' • by • . 

, . - ^ ^ - — /- 

f| ^ V Barbara Roberts " — ' ' 

Sixth G?ade Teather, Horace Mann Middle *Schodl 
' « S ^ ' • Wau^au Public Schools 

A \^ide variety pf resources is listed here as an, aid- to loc^l 
school. distriJts in further investigating sex rbi^, stereotyping, 
although the list is not exh^stive and new pl'eces are K:oming out 
^constantly/. This list does not ^include many excellen^, artic^s in the 
professional education journals/ , ^. * , • . ^ 



The Department of Public Instruction njay have some of tTie items, 
listed^ available -bh loan. • , • -^^ * , • 

'This bibliogral>hy is grqu^ed for co.nvenience listed below. 




Sectldns 




1. Sex Role Stereotyping in Society ' 1 • ^ 

2. Sex Role Stereotyping irt^SGhooli^- * ' 

A. . Books, Articles and Rep6rts " 

u B. * Studies by Spate Departments ^of Edu<?ation and 
'School Dis^tricts ' * 

%»3. Qufdelines Eor Instructional Materials 

4. Guidelines-for Curriculum ifevelopment 

5^./* Materials for Student jUse in Classroom 

•'6*/,, Womei^'s^ Studies Courses for. High School Students ' 

7. Counseling and Guidance Materials 

' ' ' * / 7; , ' • 

8. Matefia^Ls for 4:p-rService Pjrogratns 

' ^ - ^' 

dio-visual Materials • - 

'^Sr^^^^^or ^ri^^ 

B. 1^r Junior IJijgh and High School\^Stud^nt& 

C. ^ Fots^Ih-Service Prograijffe ^ 

-10. Speakers, Panelists^ and Resource People ^ 

• ■ ■ •,. 

11*" Useful Addresses ^ ' <- . . ^ 






SEXMOLE STEREOTYPING IN SOCIETY 



AiTvunasen^^irscen. , The Silenaed Majority: Women ' and~ '^gric an 
Democracy. Englewood Cliffs, New'Jersey: Prentice Hall 
inc. , r971. » 

^Amundsen, a political' .s.cientist, deals with society and tl?e_ 
tnstltutions that perpetisate the myths' that are prevalent in 
oiirsociety. The contradiction between democratic idealism 
and^^x-^rol-e stereotyping is stQd-ied. =^he last chapter 
dipcu^es the- future for a liberated society. 



Thfe ^American Male. New York:' Coward-McCann, 



Brenton', Myron\ 
Inc. 1966. 

. Chapter head irigs include: "The Male in Crisis," "The 
. M«»sculinlty Trap>" "Notes on the 'Feminization' o.f Society," 
"Baak to the Go^5>M Days', " "The Patriarchal Myth," "The 
.Paradojc of the ^ntenWary ^erican Father," "Potenqy ^nd 
» the Sexual Revolution" ahd "New Ways tq Manliness. 'x. 

Farrell,, Warren. The Libera ted^ 'lfeTH^Bevond Masculinity : Freeing. 
■Men and Their Re.latj.ons hips with wBm^i^ Nefw ,York: Random- • 
Hoiise, 1974. ^ 

- Farrell's thesis is that the- "masculine" stereot^^^iS^-s^as 
much a burden to -males as "feminine" ^stereotyping is to 
females. 



W. W. Norton 



ERIC 



rriedan,, Bett.y. The Feminine . Mystique .- iNew York 
and Company, Inc., 1963*. '* 
This classic of the 60* s is said to be the catalys 
new feminist movement. The myth, *or mystique, that 
place is ±n the home .as the passive, dependent wife 
mother. Has been responsible for i^ndermining th^. 
;tor women, has stopped their growth, has kept them from 
realizing their mature . identity is Frie'da'n's thesis. Her 



^ — — y — w **.^^uu&i o 1-IICOJ.Oi 

•study of American' society is thqrough/ ^ She opens up d^e 
:r.yth for a clinic^'l irvspection and sifgg'ests ways_women and 
^ " society cag overcome the pr^bi'em 

\ 'T I ^ 

<irreene, Thayer A. Modern Man "in Se^rd h of ManhAfldV / New ' Jork^; 
As^oc^iation P?esi^, *1"967 / ^ ^ • * 

This book is written about men rbughl^ b6ti;7$en the-ages'of 
eighteen and thirty who -ar,e Crying tio-'find meaning and - 
direction in their J.ives, but it. pertains to all^.persons . 
Grqene explores the attributes of^men and what, is^masculinity 
. It is similar to Friedan's The Feminine Mystique ^ rti that it 
questions masculine identity and society's limitat;ions\-' 

Herschberger, Ruth. Adam^s Rib . New York: ,HarpeY'& Row; 
Publishers, Inc., 1970.^ (paperback) ^* . ' ' t 
This book, first .published in 1948, analyzes s6me of the 
anti-f^minine, sex role stereotyping that was,* and^fetiM is, 
pai^sed off as scientific. / ^ " "J 
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Janeway, Elizabeth/ MaiTsWor^^Wom^ New York- Wm 

Morrow -and. Co., 1971. (Dell -publlsheT^paperback) 

^ Janeway examines theclfche. "Voman's place is in the horfe." 
why.it i-s 80^ strong, and what happens to the social organiza-' 

• , tion when some part of a mythologica; pattern is transformed. 

Maccoby, Eleanor, and Carol Jacklin. The- Psychology of Sex ' 

Pifferences. Palo Alto: Stanford University Press7T9-74. " ^ 
This -study outlines the research findings of the last ten 
-. years) on how sex differentiation appears, or occasionally • • 

disapiiears, in the course of the life cycle. The tropics 
-covered are behavioral innatute, covering intellect and 
acljievement, social behavior, and the origins of .psychological 
sex differences-. v . 

StoU, Clarice Stasz, (ed.). Sexism: Scientific Debates. Reading 
. ^^^^^ss^^Palo^Al^^ Publising Coinpany, 1973. ' 

. TfiJ^agrh^otrixploring the sociology of sex roles examines 
. what the la&itis..i:female" Trid "male'^^meati for the individual 
and the etfects^ these~tHs£ incisions have on societies. 

Unbecoming Men. Times Change Press, Peiiwell Ro^d, WalRington 
New Jersey 07882. $1.35. ' °. ' 

This' booklet was writtei) by a group of raerf about the socializa 
tioH of boj^s^,. It should help, in understanding how they are 
reared to be" men .in our -American society'. 

: * ' 

SEX ROLE STEREOTYPING IN SCHOOLS ' 

A, BOO^S ARTICLE'S. AND RE^bRTS . : V 

\ * 
^ \ . , • * 

American Association of School. Administrators. -' -Sex Equality in • • 
•School. ,yolume V. AAS-A ExecVtive handbook "Series,. - (April ' 
1975). , Order fr-om'AASA, 1801 Nbxth' Moore Street;', Arilneton- 
• VA 2220?.;- > . , V ' =' ' : \ 

This repdirf from the AASA Advisory\ommi9sion on Sex Equality^- 
in Education dealsj^ith organization^ procedures' in the. •• -' 
which tend -to channel vgir Is. and\oy& into- different 
- iiCograrifs.- , ■ • • ' .' ^--^ - ^ ■ 

Assodafcion of American Colleges. What ConstiCu^s Equality ' for 
Wotgen in' SportK*. .Federal <Law Puts. Women ' in th'fi Running' ." 
Prepared' by the Project on the Status of EducatW of Women, 
Association of American College's,- 1818 R "Street , N.W. , 
Washington DC 2000^... • * . ' 

This report is on the effect of Federal laws o» sports!-' * '* 

\ • ■- • ' • \ 

Sereaub^ Susan, et al. (eds.). And Jill Came Tumbling After;.- ; 
Sexism in American^ ' Education . New York: Dell Publishing ' ' 
Co., Inc. 1974. (>a^rback) . ^ ■ ' 

. An anthology of essaysNsn sexism in-Ameriean educktioh from, 
, preschool to the university. It includes a ver^' thorough-. ' 
introduction to the- subject of the reatrictl-^ rtatdre of, 
«cx role stereot.ypinR. . '461 pp.' • - ' 
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Center for Law and Education. . Inequaiity 'in Education; Sex 
Dlsdfimlnati'on . Number 18. Cambridge: Harvard University. 
. (0c,tober 1974). 

Or^er f rom Centfer* f or J^w and Educa^tj-on, Harvard University, 
IraWen Hail, 14 Appian Way, "Cambridge MA 02137. iBack/ 
Issues $r.5.0 each. • ' 

The Cehter'^is primarily conceraed with the legal Issues. 
.The articled ^re-pn "^exism in Public Education: Litigation 
Issues", "Sex Discrimination Against Students: ^Implications 
of. Title IX of the Education Amendments of "^1972," "Chapter 
0 622: ' Dne State's Mandate," "Kalabazbo:- A Model for Change',' 
a^nd "Judicial Standards for Determining Sex Discrimination." 

> CoHoquy > Vol. 6 No. 9 (November 1973), United Church' Press . \ 
Order froi' Circulation Department', 1505 Race Street, 
i'hiladelphia PA 19102. .Single copy 60c. . ^ 
The entire issue of the mkg^ine is about s«x role^ster^o- 
typing in school and society>s:^he articles cov^r all areas ' 
including tools to evaluate,^ your^hools. ' 



Committee to Eliminate Sex Discrimination^ irN±e Public, Schoois 

-and The^Piscrimination in Edu'cation -CommlXlfi^ of the National 
: Organization for Women (Ann Arbor Chapter). 1^ Action 



Prop^osal to Eliminai^ Sex DiscriminationM n th"e>Ann Arbor 
P-ublic ^chdol^ (Ma?ch 1972) (Revised summer 1974%. 16p:p, 
^ Ofde^r from Joyce Borkin, Ann Arbor NOW, 1546 Papkard^sAnn 
.Arbor, Michigan; 48104.. Price $1.00 ea'ch; 25C for eacfi^ 
additional copy Tiijailed to the. same ilidress. . ^ 

" .this att^bn proposal cdme^ after "the study af -.the Arb^or ' 

5. .^*Public 'School system by pi?cfa, Fedelbush. (see 'it^m below) 
* ' , <c ^ • ♦ 

r- ' ' >^ • ■ ^ • '* . > 

EThmf Willard Taafc force on EducatibA»S§|M5^ Education ^..tKird' 
'Edition: (Septemter 25, L972)^ ;Pr$c^$3:.s6 87 pp.^/ . ' 

, . ^Order froni Box 1-422^, Minneapolis 55414 ' 

, • This^ coinpilatioa-^ tnateHal'Scrfelating^'jtb^^ipm in education* 
includes articles exam;ining the pfobletn^x, pro>osalS' f dr ' 
V'Char^eV cla'ssfoom materials, '^and resource iis^tsS^nd -an 
*' ' expensive bibliography,*^ ' ' ' ^ ^ -> ■ 

Fe^erbush, -Marci^.-' Let Thdm Aspire: .A Plea and Propdsal fc^ 
>Equality of Opportunity for ttaliss and; Females in the Ann 
^ Arbor Public Schools .' 1971,. . ^ < ^ , : . 

prder £rora Marcia Federbush, 1000 CedaV^'^Ind Drive, Ann 
. : .Arbor MI ,.48165, or from KNOW, Inc. price, $2. 00./ 

This,- 'Is a thorough .study of Antt Arbor*s public s'chdol 
. ' .syste'mdqcumenting sexist p^radt ices 'and recommending^ chan^ 

grazier, -Nancy i., and Myra Sadfe^r,- ^ iSi^xdsm In Schcfoi: and Society/ \ 
'New. York: -Harpet &- «ow» Publishers, Inc. , .1973.,.- (pape^i^ack) 

, This book Is pa;:t of a series called- "Critical Issues in • 
Education.". The focus is on sexism/ why it is 'harmf ul;*» the 
. ^ possHjility of^change^ and how edtibators can ef ^ecti^cbfti^es- 
in attitude for themselves and* the %students, ' "* 
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Gander, Mary J. Feminine & Masculine Role Stereptyping -in Physical 
Education & Competitive Sports . 1974. Praduced byThe 
, Uaiversity of Wisconsin-Extension, Center for Extension, 
Programs in Education, Rooin'228, 610 Ungdon Street, Madison 
WI' 53706. Price $2.00. . ' . 

• The developmerftal aspects of the sexes and sex roles, both 
• physi^cally and socially, are analyzed. Physltal education 
prograjps Un the elementary, junior and senior high schools 
are discussed with suggestions for equalizing such programs. 

Gersoni-Stavn, Diane. (compiled by). Sexism and Youth . New 
York & London: R. K. Bowker Company, 1974. 
This anU?f6logy provides in. one convenient source major 
analytical essays, personal reminiscences, community studies, 
government reports, and resource lists. * It includes analysis 
of children's literature, • films, • toys and games-areas "that r 
tend to reinforce sex role stereotyping, 

"Girls—and What They Wdnt^ Frpm School 'Sports . " American \ ^ ' 
School Board Journal / Vol. 162, N6. 6 (June 1975). -American 
School' Board Journal, 800 State Street, National Bank Plaza, 
Evanston, XL 60201. ' - . ' 

.MacEwan, Phyllis Taube. Liberating Young Children from Sex^ , r 
Poles , Somerville MA': 'New England Free Press, 1972. '22 pp. 
Order from Sew .Englan^i Free ?re.ss^ 60 Union SqOare, Somerville 
M 02142.' Price '30c.' ' . ' , . ^ \ • 

. . ^ This^b^oklet deals with/th^ pre-lschool child and ,illusttates\ 
^ ways "in. which nursery school and' day-car.e personael can, aid 
• - ia eliminating sex role ^cereotypling from their programs. 

NatiDifal Ed^ucatlor^/Assd^at>iort. i^onsexis t Eciucation for. Survival . 
\ ;^^\Washfngton DC: .NEA/j.9|?%. ' 30 pp. ^ 4 ^ • I * 

border from NE A, 1201 'S^teenth ^tt^eet, N.W. -2003^ 

t©y.Vc£iofl of addresses, essays, ^leGfqijeV'analyz.lng. sexism 
. ^in^ schools/ . / - ^ ^ - ^ 

National Edi^cation As^sopiation.^ Sex^gole Stery)typlng .in the ^ 
, V Schools.' -Washl-nftoripDC: NEA^.1973.''' -{paperi?^ck) .65^. 
^ A collection of* Articles on sex ^ role ^oci'allzation in schools • 
including* guidaiice, athl^tlc^., curriculun», classroom .practices, 
and^cf>angfng t!Jievsc]1ool -feWirw^ The latter^has some' 

pertinent suggestions on\ways to' change.. 

Phi Delta K^fipan , Vo^.. LV Nb 2.^ (October 1973) 'Or<Jer.from Phi. 
, * Delta^ i?APpa, Inc.\.'8th ^d Union,. Bloo^ngton IN*' 47401.^ 
^^•Price fori&ingjie copy' $1.00^^ ^ ^/ ' . * -'^ 

'^his s-pecial islsue Is d:e\>oted to th^ subject of sexism and * 
^ . the educational impl ic*it (ons. •* . 

• . • • ' \ . ■■: • . • - . 'v ••' 

"S«-|i«n>l ClrJ-n." Aiiierhfiiv Silioml Do.ir-d .iDurniil'. Vol/ 160, Nc? ') ' y 
(Scpl umber 'T 



"Trouble Ahead if You Dis'criminate in Sports/' Americaa Scfiool 
Board Journal , Vol. ,160/No 9 (September 1973). < ^ 

University of Wisconsin-Extension. Sex Typing in the Schools . A 
transcription of a six-session, npncredit course offered in 
Madison and statewide on the Educational Telephone Network; 
r February Ia, 28, .M^rch 14, 28„ April 11, 25, 1973. Order ' 
from University' of Wisconsin-Extension, (see address above 
under Gander). - ^ ' , 

'Subjects incl-ude' sex typlng—in-elemen^ary— and sftrondary_ 
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school^s, consequences of sex role stereotyping in physical 
^ education, int^erschqlastic sports, health education^ litera- 
ture, history, mathematics, counseling and guidance, and 
what is being done- in Madison schools. 

- University of Wisconsin-Extension. Growing Up Liberated . 

Transcription of four-§ession noncredit course offered in 
Madison and statewide on the Educational Telephone Network.* 
Order from Women's Education Resovft:ces,,428 Lowell .Hall, 610 
Langdon St., Madison, WI 53706, Price .$2. 00.* 
Two of the sessions <teal entirely with the experiences of 
teachers arid students at all grade levels. , - 

^'oday^s Education , Vol. 61, No 9 (December 1972) . National 
Education Association, 20-31. Reprints available from 
• Shirley McCune, Cdhter for Human Relations, NEA; (see 
address above). ' , 

« These series of articles cover sex role stereotyping and the 
elementary school, the teacher, adininistra-tor, legal >rgmedies, 
and feminist .studies in high school, plus a bihliogr^ny. 

"What the New Anti-Sex Bias Rules Me^n For. Schools. " * American 
School Board Journal , Vol. 161, No 8 (August 19^4): 

B. STUDIES BY STAT^^PART^^ENTS OF EDUCATION AND .SCHOOL DISTRICTS 



The jCitiZjpn's Advisory Committg^ on 'Educational Opportunities fot - 
GirLs, an4 Boys. Sex Inequality in Lexlngton^^ Schools' . 
^^^^-'(Jdtiuary: 1975)^ 6^ pp. ' 
Order from, Mr.- Richard H. Barnes, Lekingtbn Public Schools, 
; 1537 Massachusetts Ave.,' Lexington MA to73' price $2.00. 

This reports i^ an example of worl^ done by an advisory committee 
' . appointed by a school district to asc^rts^in and- tp report on 
what' differences exist between the educ'atflonal services and 
I'^bpportuniVies arid experiences offered to. girls ajid^bpys. 
^* - * « THe-^comnri|:4;ea' studied the pfofeBsiohal staffing patterns, 
/pbysical/edjication and. ext,racurricular 'Sports,' practical 
arts' in^ the;, jur^ior and senior high schools, instructional 
' • ,materials,'»ourriculuin deveJ.opment and counseling, and guidance. ; 
. -It include^ recommendations /or chaqge / ' \, . , ' 
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.Pennsylvania Department of Education." Images, of Women. 

(November 1973). 40 pp, '-^ 

The non-sexist materials listed in this report- are dividecf 
' into, subject areas; biography, careers, . fiction , history 



etc. ,. 
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.•Pennsylvania Department Of Education. Se2cism In Educ^^ A 

report of the task force toomposed of representatives of the 
Pennsylvania Department of Edycatlon, Pennsylvanians for 
Women-s-R4ghts and the Pennsylvania Human Relations 
Commission. (1^72). 

♦ 

■ Pennsylvanians -for Women's Rights. ' Self-Study Guide to Sexism in 

Schools . (1973). : 

A guide for fhose who want to know, where to start in eradi'ca 
tmg sexism from, their schools. A model organizing .tool for 
.. community and statewide groups. 

The above, three may. be ordered from Jeanne Boydston", Deputy 
Secretary s Office, Pennsylvania Department of Education, ' 
Box 911, Harrisburg PA 17126. 

t ■ '* . 

State of Minnesota Depactnient of Education. A Model to Eliminate 

Ka£ism and Sexism in Eaucation Through the Selectioo T 

Revi sion and Development of the" Tnstructional System!, 
(June 23, 1975) 7B pp. Order from Minnesota. Department of- 
Edutation, Capitol -Square, 550 Cedar Str*eet, St. Paul MN 
55101. • • ,• . •. 

GUfDELINES FOR INSTRUCTIONAL MATERIALS " ' V 

The Acorn Groweth, Newsletter on Sexism in Library ^abscials for 
Children. , • \ ^ 

Order from Janet Dellarla, Northbrook Pljblic Library 1201 
Cedar Lane, NorthbrooK^t 60062. Price, $1.00 per year. 

Aden, Judith ana Hilary Dole Kleln'i compilers. A Guide to 
-^telSexlst.' Chil^^ ILr AciS^ pfess 

Lt^d., 1976. Academy Press limited, 176 West Adams Street 
Chicago, XL. ^3. 95 Paperback, $-7.95 Hardcover. -The more 
than 40n tltres are divided into categories from pre- 
^schoo^ through high school. Each entry is thoroughly 
/anndCated. , > ' 

\ • = ^ . 

Burr, Elizabeth, Susan Dunn apd ^orma Farquhaty. Equal Treatment 
of the Sexes In Social Studies Testbooks . 50c, 12709 DeweV 

• ITl'' ^ ^^^^ photo-offset article descrfbln 

needed -reforms." . ■ -• 
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Czapllnskl, Suzanne M. Sexism In Avard-'Wlnning Picture Books . 
' Pittsburgh, PA: KNOW, Inc., 1972. ^ 

Order from KNOW, Inc., P.O. Box 86011, Pittsburgh, PA 15221 
, „ 109 pp\ Price 52.00 

A study of children's picture books, Inlcludlng , statistical 
data with procedures us6d to assess the books for sek'lsm. 

Feminists on Children's Media. ' Little Miss Muffet Fights ^ack 
1975. (Paper) 64 pp. 

Revised edition available through Feminist Book Mart, 
41-17 150 Street^, Flushing N.Y.^ 11355. Price $1.00 
•A recommended list of nonsexlst books for young readers. 

Gudlnas, Ruth^A. and Sherrle Kroske-Aklnsanya, (Compiled .by) 
Breaking Through Harriets In Words and Pictures ; A , Hand^ 
boc5k for Teachers' on Biases In Instructional Materials . 
Madison: Madison Public Schools, (1974). 
Order from Department of Human Relations,' Madison Public 
Schools, Madison, Wl, 5^706. Price $3.00 * ^ 

*Thls handbook wlj.1 aid educators In Increasing their 
awareness of the overt and covert ways used by publishers 
to stereotype groups, and provlde^ them with ways to^nalyze 
Instructional materlal-s In-order to compffre selections so 
they may choose those which are least st;ereotyped. 

Guidelines for Creating Positive Sexual and Racial Images In 
. Educational Materials . I ^ 
New York: Macmlllati Publishing Co. , Inc., 1975. 
Order from*^cmlllan Publishing Co., Inc., 866 Thl^rd'Ave., 
New York, N.Y. 10022-.'. • * . 

A broad set of ^guidelines that covers content .generally 
•and subject areas. 
Very clear definition of tetTus. 

Guidelines for Equa^l Treatment of the Sexes . 
''^ New York: McGraw-Hill Book Co'. 1974. 

Order from McGraw-Hill Book Ca. , 1221 Avenue of the ^ 
-Americas, New York, N.Y. 10020. ^ ^ s 
These guidelines include" matiy examples of languajge- that 
is sexist and how it should' be changed s<J that both men 
.and women are treated with the same respect, dignity, atid^ 
seriousness. , • ^ 

Guidelines for Imprcvinp .the Image/<?rifamen*in Tex^^ 
% Glenview» 1,11.1 1972 Scott, Foresman* and Company^ ^ 

• Order from Scott, FqxcTsmaft and Company, 1900 East LSke *^ 
Avenue, Glenview, IlK &0^5 . \ . ' • /^*\\, ' 

.-TJiese^ guidelines define sexism and give* examples^ ■ 
language changes needed ao women are. not ' d^eajjj^pr^ jf'> 
stereotyped in interests,^ traits*, and ^^ahH'lS%i^&A * \ -y/, 
• . ' • * ' . • ^* • * 
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Guideline s for the Development of Flementarv and Secondary 

Instructional Materials , • ^ 

New York:- Holt, Rinehart and Winston, 1975\ /.^-^ 
These guidelines recommend that 'instruct lonai^^^teflals. 
be free as possible from blas,/stereotyp6s/ ancPcareer- 
role restriction, with suggestions on hov to^dd that. 

^ / 

Uart, Lois B. A Feminist Looks at Educational Software Materials . 
Amherst, MAT Continuing Education Press. DiBfrihuted by > 
Everyworaan's Center, Mu^son-Hall, !Jnlversity oV flafesachusetts 
Ainherst, .MA 01002. - \ 

^ Eleven companies that .sell audio-visuals are ranked according 
to five crlt^eria: how may women biographies and who \feve 
these women, hpw many women In 'Community. Helpers' units, 
^vocational, guidance materials stereotyped, materials dealing 

. . with^the women's movement past and present,, rolesf in Vamily 
life series portrayed for high school students. 

Loercher, Donna. Girls and Bays."-. .Together . 1974 ?7 -pp. 
^ Order from The Feminist' Book Mart, 162-11 Ninth Avenue, 
.Whitestone, N-.Y. '11357. A biblitography/cafc^alog of .npn- 
sexist children's. literature. . . 

Maclfeod, Jennifer S. , and S«n(^a T.? Silverman,' 'You Won't D o' 

What Textbobks on U.S. C^vernment .Teach High School Girls . ' < 
. Pittsburgh, PA: KNOW, Inc., 1973. ?.0. Box 86031, 
Pittsburgh, PA 15221. Price $2.25 104 pp. 

• ' An excellent study including data on textbooks being used 
now, recommepdations for using sexist textbooks, and an 
annotated source list of 150+ studies 'and remedies. 

•c 

^Osen, Lynn M. The Feminine Math-t^tque > Pittsburgh, PA: KNOW. Inc. 
1971. (Paperback) ^ ^ ^ 

(Order from address above) 13pp.' Price 70<: 
The "Maglf'tique" that tnatheraatics in Its various g,uises is a " 
o male domain is opened for examination in this 8tu{ly, 



The Resource Center on Sex Roles in Education/ Biased Textbooks . 
• 1975 $1 from the Center,' 1156 15th St. N.W. , Washington/ D.tS. 
20005. . • . 

, ' Includes. two papers, one a research perspective by Lenore 
Wedtzman,^the other by' Diane Rizzo, ;'* Images of Males- and . 
Females in ^Elementary School Textbooks in Five Subiect Areas", 
^ and suggfestipns for action by the Center. 

SeyEqual^.tv i'n;.-Educafrl.bnal Haterials . Vol. IV AASA Execjutlve 
Handbook SerJeS : 1975. American Association of School 

' Adjolnfs'tjratot^s-, 1801^ North»Mo6re Street, Arlington, VA ' f**^ 
22 209- -Iff pp. " '/ . ^ ' 

•V • This ljand|f6ok states the -proBleiti and gives su^e'stlons on 

in«ilu4lng Sneutrallzlng' se\lst materials. There 

'•.^\ > Is. a bibliography. . . >. ' 



Women on Words and Images. 'Dick and Jane as Victilb; ' Sex 

Stere otypinR in Children's Regdgra. PFinceton. Nj'r~1972 
• Ordfer from P.O. Box 2163. 58 pp. ' ' *' ' 

1!''!!'^^°^ 134 school readers from sixteen different publishers 
which shows a pattern of sexism. Includes a slide «presen- ' 
tation based oh the study available for rental fee of $35.00. 

GUIDELINES FOR CURRICULUM DEVELOPMENT 

Ahlum^ Carol, and Jacqueline M; FraUey, (eis) . Feminist Resources 

jor schools and Colleges; A Guide to' Curricular MafeTlSn: ' 

Available from the Clearinghouse for Womfen's Studies, The 
Feminist Press, Box«334, Old Weatbury NY 11568. Price • 
$1.00 20 pp. ' . » ' 

Over 500 sources of feminist materials listed, including ' 
printed and audio/^isuals and games. 

"V - - - ' " 

American Federation of Teachers.. Women in' Education; Changi ng 
Sgxlst Practices rri the Classroom . 1974. (Item #600) 
Order from Ametrcari Federation of Teachers, AFL-CIO, 1012 
14feh Street, NtW. , Washington UC 20005. Price $1.50 - ten 
or more copies for $1.00 each. 75 pp. 

Includes reprints divided into three sections; "Why Sexist 
Practices Should Be Changed," "Methods You O^n Use In Your 
Classroom, and "Some Suggested Material." ^ ' . 

Johnson, Laurie Olsen,' (ed) . Nonaejcl^ Currlcular Materials for . ' 
Elementary Schools , (unbpufid) " TT" 

Order from TJje ClearingK^sfe on Woien's Studies, The Feminist 
Press, Box 334, Ojld^sJ^buty NY 11568-, Price $5.00. 
A packet ;5f mater ialTthat classroom teaahers may use for 
r the teacher and the students - includes an introduction on 
the need for nonsexist materials and lessons. 

'^ohllA Chansing Roles], An AEgroach to Non-Sexlst .Teaching . 
. Developed by Educational Challenges, Inc. for Resource 

Center on Sex Roles in Education The National Foundation for 
the Improvement of Education; 1974. 

Order from The National Foundation for. the Improvement of 
Education,. guit^918, 1156 Fifteenth St., N.W. , Washington ' ' 
DC .20005. Price $3.00 (paper) ' • . 

This teacher's guide covers elementary, intermediate, and 
secondary curticulum and explores sex role Stereotyping, 
.clarifying and understanding the meaning of sex role 
stereotyping. 

■ • ■ 

^ ■ >. . / - 

MATERIAItS- FOR STUDENT USE IN iCLASSROOM , •• ' 

: ' <« ' « 



« 

Amer:^can Heritage Schodl Dictionary . New York: American 
^. Heritage Pu^dishing Co., In"?., 1974. ^ ' 

• A non-sexist .dictionary for junior and senior hi^gh -students 



Hecht , Marie B. , et al. 



The Women^ Yes I 



^ ,^ New York: Holt* Rinehart 

and Winston/Rinehart Press., 1973. (paperback) pp. / . 

The four parts are: **What Is A Woman?*' - a broad look.at 
the different opinions through the ages about women; "From 
Then to Now*' - which starts with Abigail Adams and end^^Vit 
the Equal Rights Amendment; "Th^e Looking Glass" - Ihe pory^it 
of women in literature; "Now Sisters.. - what is goiijion 
now. .It includes ^ome challenging discussion topics 
s;4ggested activities. High School 



•fcohnstony Johanna. Women Themselve s 
- Company. ' 1973. 



New York: Dodd, /Meade 



J 



126 pp. 

Intermediate level text - contains stories of some American 
women who' were determined to use all their talents; It is 
simply written,, colorful in its portrayal of such women as 
Anna ^utchinson,^ Aflne Bradstreet, Elizabeth Blackwell, Emma 
Willard, Elizabeth Stanton, etc^ . - - 

udd,^Barbar^ and Daniel Jo sephk.^.. Women in the United States. 
Glgnview IL: Scott, Foresman anTd. Company," i975. (paper) 
192f pp'. . * 

For high school students - part. of a series of readings in 
American History. This is a wide-ranged look at,.t^en-in, 
the society of the United States; from the pas^x^p^ the present, 
At the end of each chpater is a thought prpv^ing "question 
for discussion. 




Merrick, Toni. The American Womanj^ ^jg^ iB£g£ g5l jjgl Rgl^g.- 
Xerox Corporation, 1972. (p^p^nTa pp. 245 Long Hill 
•Road, Middleton CT 064r 

This is part of t^^,*sS^Kl Studies Unit bocO^s. ~ The areas 
covered are: "T^h Oftitury Woman~Hei? q|«.ce and Her Place," 
/'Women Today—The^bblic Images," "Wom^Today-i^^he Pfivate 
^ Images,'' "Male a;ff Female "in Other Sp^eties," "Sex Role 
SocializationyThe Motive to/Avoi^^uccess, " "The Male 
Sf er^oty.pet-Can a Man Be a /Housekeeper? ," "New.Man, New 
Women~Rol|ii^ on a New Planet After each^section there are 
quastiohs/for thought -and ^iricussion. 'Junior, high and hi*gh 
school 3/evel on up. 

Stevenson/'Janet . ' Womeiy^^ Rights . New York: Franklin Watts, 
In^, 1972. ^0^. . ' 

history of the times and the women who worked for "rights " 
^for women. The book includes biographical sketches with 
■pictures and historical sketches which tie the women portrayed 
into the events of the tin^e. Intermediate level. 



WQMglCS STUDIES COURSES FOR HIGH SCHOOL' STUDENTS 



ERLC 



American Women, .1 semester (history an4 sociology) 
du Bois - , ' ' 



HislKvo^ 
Jea 

Middl'etgn^High School 
7400 North Ave., Middleton, WI 53562 
Single copy no charge 
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Patterns of Human Behavior, 1 semester (sociology> 
Unit: Sex Role Stereotyping 
E.. J. Bakalars 

Nicolet High-School. i ' * 

6701 N. Jean Nicolet Rd. 
*^ * '^7 Glendale, WI* 53217 / ' 

^--7^ ^ Single copy no charge . 

f ■ - ■ .- 

/ Woman ^iti American Culture, 1-semester (interdisciplinary) 
/ ~ Johanna Wahl and Virginia Metzdorf 

Chippewa FaljLs High School 
Carroll St., Chippewa Falls, WI -54729 
Single copy - 50c y 



Hi,gh"School^ Feminist Studies ' ' » , 

^^^^ Edited by Carol Ahlum and Jacqueline Fralley 

Course outlines, and valuable teaching tips - 256 pages "$5 
;;^ilt.I^.Y. /College at OldvWestbury ' 
'Box .334 ' 
^*Dld West^ury, N.Y. 11568 

Feminist Re^burces for Schools and Colleges: ' , ' 
/ A Guide to Curricular Materials 
Edited by Carol Ahlum and Jacqueline Fralley 
20 pages - $1 

The Feminjsf Press (same address as above) 



COUNSELING AND GUIDANCE MATERIALS 

-DeCrow, Karen. The Yourig Woman's Guide to Liberation . Indianapolis 
Bobbs-Merrill Company, Inc., 1971. 

This book includes what-girls are taught in schi^ol and 

society about being women, the sources of brainwashing," ' " 

consequences, and the changes coming. 

Diamond, Esther E., (ed.). Iss^ M Sex Bias and Sex Fairness 
'"^ j-n Career Interest Measurement . , Government Printing, 1974.. 
Order from' the Career* Educational ^^Program' National Institute . 
of Education, Washington DC 20208. / " 

■ ^ - * . . . y 

Handbook for Workshop c>tf''' ^Qx Equality In Education . Wrlcan 
^ Personnel qnd Guidance As^Qciation;^. wit^t^r 1975-/6. 

Order from^Ms. Mary Ellen Verheydetf^Hilliard, Dt/ector, Sex\ 
• Equality in Guid^na« Opportunities , 1607 New H^pshire 
Avenue, N-.W.', Washington DC.} 20009, 

Resources for Counselors, Teachers and Administrators . American 

Personnel and Guidance Association"! secon^^ edition avallablo 
in fall 1975. (see above address) 



- 95. 

-31- ' • - ^ 

^ i y -V 



An Annotated List >of Resources for Counselors' to Use in Pi;omoting 
the Development of Girls and Women. Prepared for Wisconsin-' s 
School Counselors by Dr. Patricia Wolleat and Joan ^Daniels- 
Pedro. 12 PJ5. • • ' ' . 
Order from Pupil Services Section, Department of Public 
- Instruction, 126 Langdon *Teet, Madison, WI 53?02. * 
This b;lbliography contairis infpnnation about resour<fes f or 
background readings, handbooks, guides;, games, ^ films, and 
. other audlo-yisuals, resources .for students and women's ^\ 
centers' and 'orgaruzat ions. 



9^ 



Komisar, Luty* The New Fem:tni."sm. - ..New York: Warner Bop||0-, Inc., 
1972 • (paperback) < T - ' ^ 

, This is a factual primer on the women' s. movement for te.enagers. 

The author explores many popular myths, *the historical and 
•present day role of xi^om^n in society and\'the conscious and 
unconscious discritrfin^tion. Girls' struggXiijg jwith ijlent*lty 
problems — and careerVhomemaking dilemmas might find this ,bx)ok 
helpful. ' , • ^« , 

Wisconsin Apprenticeghlp\Notebook . -Wiston&in-iDepartme.nt of 

Industry, Labor and Hutnan Relations, Divi^ipn of Apprenticeship 
andi Training, P.O-.Box 2209, Madison, WI '53701. No charge". 
• Shows meji and women working equally in non-traditional 
occupations. " ' ^ \* , - 

Women and Educational Testing; A Select Review of the Res exarch 
Litefature and Testing Practices . $4 price. • Ord^'frbm * 
Publication .Order Office, Educational Testing Service, 
Princeton, NJ Q8540. 

HATERIALS FOR IN-SERVICE PROGRAMS ' ^- « ' ^ 

American Association of University Women. ^ Liberating Our Children , 
Ourselves . Order from AAUW Sales Office, 2401 Virginia . 
Ave., N.W., Washington DC 20037. Price $1.50. 
A handbook of Women's Studies course materials that would be 
useful. for colleges and teacher training institutions t;o use 
for workshops, classes, and in-service. ' f 

NBA Edu-pak on Sex Role Stereotyping . National Education Associ- 
ation, 1201 Sixteenth Street, N.W., Washington DC t 20036. - 
' 1974. ' . " - 

Order from NEA Order Department, The Academic Bldg. , Saw 
Mill Road, West Haven CT 16516. Price $79.25 NEA member 
discount $66, 

Contains the- following: Books; Sex Role Stereotyping in the 
Schools , Non-Sexist Education for Survival, Today ^-s Qhanging 
Roles ; An Approach to Non-Sexjst Teaching s 'Other prirxtfS' 
items; Consciousness Razors, Sex Rt)le Stereotyping Fact ♦ 
IP Sheets, Status of Wotnen Faculty and Administrators:-. *^udio- 
visual items; '^The Labels and Reinforcement of Sex Role ^ 



J 
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^ Stereotyping" - a two part color and sound filmstrip 
, ^ students, in-service and pre-service for teachers and co 

involvement programs; "Cinderella is Dead" - filmstrip and 
tape on discrimina,tlon, ^nd three tapes on sexism, racism 
and classism. Discussion guides for tapes and filmstrips.- 

- Women^ Studies f or^ Teacherg^ and Administrators; A Packet of 

Inservice Education Materials , edited by Merle Froschl and 
Florence Howe and Sharen Kaylen. Order from the The Feminist 
Press, Box'334, Old Westbury, NY 11568. Price $10.00 
' (unbound). 44 pp. plus cassette. Availal>le in the fall 
1975. • * 

. Provides materials for organi^ng inservice • education aimed 
^ , at eliminating sejjism in the school. There are two bas'ic 
\ goals: to help a school district start an inservice couTse 
on sexism in education 'and to show the potential of such a 
course' iti ^developing a far-reaching women's studies inservice^ 
■program. ^"'^ ^ 
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. AUDIO-ViSDAL MATERIALS FOR USE IN gLIMTNATIMG SEX ROLE STEREOTYPING 
^ ^ * *V . by ^ * 

^ \ Constanctt Threinen 
» Specialist, Women's Educttlon Resources 
^ / University of Wisconsin-JJxten&ion 

(This listing^ fs arranged so'th^t it can be photocopied, ther}'cM ' 
and pasted on index cards. ^ W , 



and pasted on* index cards.) 
Key:' r=»re'n^al price, s=sale price 



m=minutes 



A. , ^Tt^-c^rimary Students 



> FREE TO BE 

Co'te-c- Fi Iqfi, Record also 
Songs for ar\d about children 

who 'chal lengq sex roles 
by Mario Thomas and 'friends 

Record available in stores 
Also from Ms. Record, Dep*t R 
370 Lexington Avenue 
• New York, NnY. 10017 



WOMEN JM MON^YraDITIONAL ROLES 
Photpgraphs 

Sect #1 :« Communi ty' Helpers 
' Set Professional Women etc. ^ 
• Both sets and other Include eight 
ir^ photographs. Available 
for $2.00 a set from: 




Feminist Resources for Equal 

Educat ion 
Box 185 

Saxonvi- 1 le Stat ^n 
Framingham, Massachusetts OV/m 

§' 

DICK AND JANE RECEIVE A LESSGH IN/&Eif" 

DISC'RIfilNATION 

S 1 ides how ^ 
Sexism in e.lfementary school^;// 
readers. ^ 

Corrir^p Perkins 
• 815 Oakcrest Avenue^ 
I owa C ity , I owa 52250 





TH I S BOOK hS ^fW S^v ^/^EX I ST) • 
' SI ides how ^'^o^t sexism in children's 
J iteraturer 4rom preschool books 
througR- teenage ,nove.ls. 

. r=$15 

Fort Worth Education Task Force- . / 
Bp^ry Bock . . • . // , 

2619 Hartwood p^ive ' • / V 

Fort Worth, Texas s 76IO9 ' ^ / 
* (8l7/92Uif980) _ - ^ r^// ' 

SEX ROLE .STEREOTYPING IN AV/ARf^-W1NN I NG 

PICTURE BQOKS. 

An ana^lysis of the Caldecott Wi-nners, 
as dfescrfbed in the , article by 
Weitzman et al. tist^dund^r 
^thildren's Books." /High- school . 

SI ides ' * // ' / 

/'.,'• 

•Lucy Selfs. , ,'// ,* -' 
nSl •Eucl i-d Avenu^'r 
Berkeley/ Cal ifdrri'i/a 9^708, 



SEX-ROLE SOCIAL I ZAH'bN IN PICTURE BOOKS 
FOR PRE -SCHOOL CyilDREN. 

83 Slides ■ / 

30-if5 Minutes / 

s=$r35 ■ ■ / . . 

Ppne by Vfei tzman, Elch4er, & Ho. 



Sociologists for Women fn Society 
0/0 Lgcy SejlsU i- 

, Berkeley, Cal ifornia 



For Junior and Senior High School Students' 



Soc ial Studies 

n ; — 

WOMEN'S LIBERATION 

Ft Im - Color ' - 

23 Minutes - 1972 
*BAVI ^SSSS = $9 
ABC. Media Concepts 

Looks at women's movement, Marlene. 
^ Saunders . • 

Bureau of Aud^o-Visual Instruction- 
University of Wisconsin-Extension 
- Box 2093 

Madison, Wisconsin 53701 



STEREOTYPEP WOMEN 
« 

Cassette,- audiotapes 
s=$6.95 + .50 postage 
. Discussion of supports that society 
provides for maintaining female 
stereotype by Linda Fedill 

* #23 (Psychology Today) 

Zfff-David Publishing Cojnpany 
Consumer Service DivLg^or) 
595 Broadway — 
, New York, New York 10012 



THE ROLE OF WOMEN IN AMERICAN SOCIETY 



10 Fi Ims^ 
Girlur at 12 
$330 -"s 



- 10 Minutes^ 
$25 « r 



1975 



- EDC Distribution GLe.nter 
39 Chapel Street, 
Newton, HA 0^216^* ^ 



Devastating picture of socialization 
process. . , 



BADVER1-ISIN6 

. - 
20 SI i des & Script 
s= §^.50^ , . ' 

Image of women and sex-roles in ads, 

Women's Education? Resources 
University of Wiscons in-Extens ion 
6l0 Laagdon Street - 
Madison, Wisconsin 53706 



CHALLENGE; TO WOMEN - Audiotape 

SOCIAL ROLE AND THE SEARCH FOR IDENTITY 
BB 0521.0.3^'- ^8 Minutes' $\2.00 

We have many unnecessary, problems 
which persist today because we can't 
cope with soc iajclianges , says 
Mirra Komarb/sky, PTrrofessor of , 
^ -Sociology at\:Barnard College. She 
goes on to tra'&e.^he sociological > ^ 
his£ory of women from I890 to the 
present discusses the resolution 
, ^ , in the f ami 1 y, cycle , and comment,s^on 
middle-aged women searching for a new 
self. ^fV: ' ^ ^ 

Pac if 1 ca" Foundat jon-Pac i fica Tape 



L i/brary 

Dept. W7if1. 531b Venice' blvd.. Losj 
Angeles, California 9OOI9 215/93 1-1625 
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CHALLENGE TO WOMEN - Audiotape . 

PROFILES OF THE VANISHING FATHER - 
BB:^_21.06 ^ 47 Minutes $12.00 

|)r. Max Lerner, Prof, of Amel^ican 
^ Civi 1 i zat ion^t Br^ndeis Universjty, 

probes the father-son relationship, 
, ^varying family structures, and 

predicts- that 0 new" leisure society ; 

wLJth automation will brinq the fotfu-.r 
' back into the (ainil^y.' " ^ 

Paci'fjca Foundat iorwPac'lfi ca Jape Library 

Dept* W7^1. 5316, Venice iBlvd. 

Los Angeles, Calif. 90019 213/931-1625 



HERE 

I 



SHE" IS! THE MAKING>£ MISS AMERICA 



Audiotape ' 

BB ifl55 52+ Minutes $1>.00 
Actual record ings^. from past Miss 
America contests are put together 
with appropriate commentary. A ' 
probing- look "at- one of our mcre\ 
quaint tribal custo^ms.. Recorded 
at the 1970 Miss America Pageant-.* 




^^^^''^"***-*-«'^£4£jXi^ Library 



5316 Venice 
Cal i forn ia 



Blvd. 

90019. 



WORKING - Audiotape ' - - ^• 

WOMEN IN THE ECONOMY • " ' > ' " - 
BC1758,.lb\ So Minutes $11.00 
This lirogram tells of ,women workers 
. both as house workers ^and as members 
of the wage labor forcer- The speaker 
.Lauri Helmbold of San Jose, "CaJ i f- 
ornia. gives a number of >ound fi^tTits •■ 
and some statistic^ on the^'inequal i t ies 
between men bnd. .women based on sex 
class and race.- She believes that'th£- 
l^ind of' wo,rk women ct5 jjuJihe^home is ' ' 
the s6urce of spc i a l' att i tudes which • -' 
exist toward women. Recorded' Aor i 1 *■ 

Pacif ica^Foundation-Pacifica Tape. Library 
•Dept. W 7^1. 5316 Venice Blvd. V', 
Los Angeles, Ca^if. 90o"l9 " 2'l 3/93 1 -I'g^S 



BLACK WOMEN - Audiotape 
THE BLACK WOMAN IN AMERICA 

BB 3193 61 Minutes'- $12.00 
A 1 ivel y, discuss ion about four major' ' 
areas of importance" to" Black women -in » 
America: 1) the role of the Black woman 
sex vs. racfe; 2) myt^s -^what is the 
^Black family like; 3) female revolution 

influence'pf the pill; k) female 
opR<;essed/cons-umer/exploitation "a •' 
chic.R^sn in every pot and- a whore in 
every hbiise.'- Participants are 
Peach i.e Brooks, Verta Smart Grosvenor 
Fl^o -Kenned/, and Elinor Norton. 
Recorded June, I968. 

R.acifica Foundation-Pac i f ica Tape Library 
Dept'. W 7^+1, 5316- Venice Blvd. 
Los Angeles, Calif. 9OOI9 -213/931 _1625''> 



•HJsl^or'y 



WOMEN ON^THE MARCH' 
"EQUAL RIGHTS 



THE STRUGGLE FOR, 



Fi I'm 
27 M 
BAVI 

■/* 



- Bl^ck' and White 
inutes • 

= ,$18 



Documents rights 



50^ r 

in 19th and 20th century. 



BLAC;^<; WOMEN - AudiiJtape ' " '■ • 

WOMEN'S LJBERAT ION AND BLACK CIVIL RIGHTS ' 

BC 0981.61 72 Minutes $1i+.dO ' 

Professo'r of English Lit. ^ at Bafnard. , 

Catherine St impson. addresses a'groUp 

of feminists on the tens ions . thati ' 

exist between Black women and' femi n i sts 

as peopje. Her position- is drawn from 

an analysis and understanding of the 

history of^both the Woriien's Liberation 

and Black C 1 vi 1 ,Ri ghts -movements. This 

was a vfery provocative speech followed 

by a controversial' question and answer 
period. * ' 

Pacifica Foundation-Pacifica Tape 'l i'brarv 
Dept. W 7^1. 5(31^ Venice eiyd. ^ • 
Los Anqclps. C&Iif. 90019 ■?13/93,1-1625' 



1 Suffrage Movement ' ' 

I I Equ^l rights^ in other ^ ' ' 

' BureauSof Audio-Visual Tnstruction^ 
University af Wisconsin-Extension Box 
Madi5on., Wisconsin ,53706 
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WOMEN 'S RIGHTS IN THE U.S. 

Color Film 2? Minutes \ - ' , 
BAVI mz(>2 ■= $l/+.00 r 

Surveys conditions and movements which ' 
brought about changes in the status of 
women; frontier, abolition. Civil War 
• industriali2ation, suffrage attitudes' 
towards marriage, employment, fashion . 
and education. ' • 

• Bureau of Audio-Visual " Instruct io.\ ' 
. University of Wi scons iq-Exton s ion *'Box 209y 
Madison, Wisconsin ^3706 
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THE EMERGING WOMAN 

Film Black and White 
^0 Minutes- >r =» $£f5 

Eilm images 

17 W. 60th^Street . • 
New York, n'. Y. 10023* 
212/279-6653 • 

•or • .* 

Fi Inf Images 
T03^. Lake Street 

Oak Park, III. 6(J30y 3V2/386-if826 

X 



.WOM^ GET THE VOTE r 

1-962, black and white, 27 Minutes 
The story of women ' s fight for 
^ suffrage in Jthe United States. 
, H igh Schoo|^'.^ 

WOMEN ON THf>t/VRei. 
A 'pictorial history, including 
newsreel clips, of the v^mei^.^s 
surf rage^ movement in Brita in* 
*High' School. — • 



•Contemporary Fi Ims/McGraw-tf^' 1.1 
1221 Aven.ue of the Americas 
New York, New^ York MOO'21 
212/997.^:6761 ' ' 

-V •■ ,f ■ ■ f 

BUT THE, WOMEN 'R.OSE : VOICES OF WOnkH 
AMERICAN HISTORY \ 



/ 




WORKING - Audiotape ^ . 

V/KAT HAVE WOMEN DONE 

BC 1992 Wl Minutes ^ $12.00 
•A sound essay on the history of .working ^ 
' women in the United States which also 
explores these irfyths: the housewife 
doesh Vt woVk, women qan^t be organized, 
women a'r^ docile, and* women work for prn 
moi^ey, A f^st-moving informative look 
' at 2the types^G^f work and th'e social 

positions achieved by women in Amer>€aX^ 
. since coTonial time§. Produced Fa^l 1 , 

: \. . ^ ■ ■ I 

Pacifica Foundation-Pacif ica Tape t4iix^$^ 
Dept. W7>1, 5316 Venjog Blvd. , . 
Los Angeles, Calif. 90U19 213/931-1625 



Art ^nd l^-U^rature 

ON^BEING A WOMAN - audiotape. 
^"^^ I.F THEY HAD A ROOM THEIR OWN 
BC* 1933 56"Minute$ ^$12.00 
The sister of Felix Mendelssohn, Fanny,- 
was herself a pianist, singer and 
composer. Dorrothy Wordsvyorth, sister 
of William., was a writer. Tf\i5 program 
expjores these two women, wi tfh 'examples 
> of their, works and readings of their 
X "*^wri tings". Sprv^g^^^k^' \ 

Pacifica Foumi&tions-Ri^c if ica Tape Librar^ 
Dept. .W7^1, 5316 Venic^ 
Los Angeles, uCaiif. 9C 



Audiotape. ^ 

Volumes 1 and 2. Folkways Reco'^^ds, 
(/^FD.5535. FD-5536. S-$5-?5.) Moving 
statements by women through American 
history (1700s to t>e presenjt) ; script 
.included. ' 
* ' ' 

. Folkways Records 
701 Seventh Aveaue ; 

. New Vork^New Yor^ '100^6j\ ' 



Blvd. 

.JI9 213/931-1625 

WOMEN'S LIBERATION aW THE ARTS. ^ 

Audiotape BC'0289 66 Minutes -$14.00 
A panel of women artists and critics 
discuss whether feminist art^ ex i'sts, 
exchange ideas on Women's liberation 
in general, and consider how to combine 
an art-.career with a f^jly. Kate Millet, 
Louise N^evelsofi, FaUfi Rirlgold, Grace 
Ra ley, Lucy Lippardf Nancy,^prio, Sylvi.^ 
Stone', Jennifer Lichjtvjj>d' Annette 
/^Kfcfi^elsorf. Recorded 3-71.* ^ 
^ Pacifi\a Fouhda t ion-P^ac i f ica Tape Library. 
Dppt,JW. 7^1. 5316. Ven fee Blvd. 
Los. Angeles', Calif. 9OOI9' 21 3/931-l6l25 



- _ / ■ i' 

THE IMAGE OF WOMEN IN ART - Art§\ 
, Audiotape BC 09^1.03 • 78 Minutes 
$15.00 , 

M"Perb ledture^,By Dr. Linda Nochlin,' 

- Jprof. of Art 'History at Bass^ar and 
^thor or. Realism. Sh« discusses the 
iftiage of women (fn art,^Wonien as subjects 
of art, the liatOre of the "fallen" 
woman. Recorded 10-72 in N.Y.C. 



Pac i f ica Foundation-Paci fJc^^Tape 
L'brapu^^^ * / ^ 

Dept. \t7k};~^]G Venice BW-d... ' 
.Los Ancfi^es, C^lif, 



90019 213/931-1625 



■c 



0 



WOMEN IN THE ARTS 

Audiotape - the arts ' 
BC 04.53.0^ 29 Minutes $10.00^ ' 
Novelist and Diarist Arrais N?n discusses 
^ the development of femal e 'consc i ousness 
in women's I i terature-fi^pm the l8th 
century t^ the present,./ . 
Recxorded 11-71 



Pacifica Foundation-Pac if i ca Tape Library 
Dept. W^7^1, 5316 Venice Blvd^ 
Los Angeles, Calif. 90019 
213/931-1625 



ANP AIN'T I A WOMAN 



200 Years of Feminist Literature 
6*^coIor filfnstrips withVound,- 
Sale $120 wi'th- dlsc.^ $138 with 
cassette..' Trs^torical approach, uses 
writings(of Ab^igai I Adams, M. 'Fuller; 
Eliz Cady Stanton, Doris Lessing, 
Ste inen ^ ' 



197^ 




81 1 1 Ahern 
Schloat^ Production 
836 E. Maple Street 
Lombard, Illinois 601^8 



O 



Foreign Language 

( 

SEXISM IN FOREIGN LANGUAGE ^TEXTBOOKS 
Slides 

$35.00 Rental' 

ir 

WOWl 

Dept. H ' 
60X 2163 

Princeton, New Jersey 685kO ' ' 



#EE876 



SOME WILL BE APPLES 

Film • color and black and white . 
^ clips, 15 Minutes 197^, r=$25 
Phyl'lis MacDougal, I6OO w! 22nd St. 
Minneapolis, Minnesota! 5^405 * ' 
About Zona Gale, Wiscor^in author 
artful ly done. ^ 

S/!diE and MAUDE . Black Women ^ AtfaTcrtape 
88 5133 36 minute^ $12.O0' 
Two young Black women ,^ -deaneite y 
Henderson and Linda Taylor, readTlihe 
/t^-'PQetry of Black wofrfen and discuss the* 
f Black liberation movement and its 
^ re I/at ion to wo^nen's l iberatforK 
v^^fcorded 197.^". Sensitive lan^iage.. 

Pacificci Foundation-Pacif ica Tape 
Library 

^ept. W 7'H, 53 16 Venice Blvd. 

i-Os.Ajaa( I fs.. California 90019 
2W/931\l625 



Counsel ing 




HEY, WHAT'ABQJg^US 
. s=$20Q r^17 . > 

Color FJlm I5 Minutes I975 
Trigger film, needs fol low-up. discussion. 
About those who don *r"f i t male/female 
stereotypes.^ Dance Class, Footbalf 
Game,( Boxing, Judo. 

' . ' r ' 

Extension Media Center, Un i ^. * of "Cal i forni a, 
Berkeley. California 947-20 - and - Far West' 
Lab. for Ed. Res. g. Dey. , 1855 Fo 1 som 'street , 
San Francisco, California 9^1 03'-.* 





"ANYTHING THEY WANT TO BE 



1975 



Color-Film — 12 Minutes . 
s •= $95 r - $12 N 
rfntellectual & Career Oer^elopment - - 

'^'■'99^'' ^''Im, needs follow- 
up ifiscuss ion. 



HASSLES AND HAfiGUPS " 

Color Film — 29 Minutes • 
■s.= $380 r(5 days), := $35 



1975 



Extension Media Center 
University of Cal ifornja 
Berkeley, California 9^720 -AND- 

' Far West Lab for Ed.. Research & Dev. 
1855 Fplsom Street • ' 

San Francisco, Californj^t 9iv103 

\^ ' ' ^ 

I" IS fOR iHP^bffTANT ' " 

s = Sl&d'l r = $15 

Color^ff im — 12 Minutes — 1975^' 
Trigger ^i^Im, needs follow-up dricussion. 
On Socia--^ Beliavior. 





Ext«nsionV Med ia Center 
University of .Ca I i fol^n ia 
Ber^eIey,„CaI ifoprtia 9^+720 -AND- 



Far W 




for Ed.,, Research & Dev. 
Street 



San Francisco, California 9^103 



TAKE TH^S WOMAN 



Color Film-- 25 Minutes — 197^ ^nBC^ 
BAV|-#9128^ $9.00 Rental - mC ' 

Equal employment oppbi*t unity shows 
individual cases. / ' 

Bureau of AudiQ-Visual Instruction 
University of Wisconsin-Extfension ^ 
Box 2093 ' ^ ■ / 

Madison, Wisconsin 53701 608/262-l644 



WOMEN UP THE CAREER LADDER^ 

Film — 30 Minuter 1972 ' 
BM\'^]kk = $5.50 — 

A panel of women discuss career problems, 

Bureau of Audio-Visual Instruction 
University of Wisconsin-Extension' 
Box 2093, Madisorf, Wiscdhsin 5310V 
608/262-l6if4 103" 



Includes problems related to sex and sex 
identity emphasis on positive .atti tudes. 

Max Miller 
Avanti Films 
Motivational Media 
8271 Melrd se Avenu 

90046 

GROWING^'UP FEMALE: AS SEX BECOME ONE 
1971 — 60 Minutes -- r=$70 

A fascinating film on the soci aVzatlofiv of 
women through the portrayal'of 4ftiea bfVi 
different ages. Hi^h School. ' ^ 

Impact Films 
\44 Bleecker Street 

York, New York 10012 

Eas^v 212/674-3375 
West .-"Tj,^ 5/924- 1652 

MASCULINITY 

, 3 color f ilmstri ps^vTTth sound, each I5 
minutes . 1974 - j ^tolor filrtistrip 
- no SQUnd ; ' \ 
Sale $80 with dfscs. $95*with cassettes- 
Myths £. Stereotypes 

Biol., physio., fi. soc io-cul tural factors 
, impact of women's movement 
#EE355 

Bill Ahem, Schloat Productions 
830 East" Maple " / i , 

Lombard, lilinoi-s 60.l48. ' 
312/629:3161 „.,:- • 
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CINDERELLA IS DEAD 



Filmstrip & Record — '$16.00 

NEA (385-1 Isd^NMBS) ! 

* ' V 

Women in the labor inarket* 
Importance of individual differences^ 
nat sex.dif fer^*hces. 



A Change to choose 

'Filmstrip - . ' ^ 

Project on Sex Equality in Guidance 
Opportuni ties (Jan ice Bi rk) 

SEGO Project. 

APGA . ^ 

1607 New Hampshire Avenue, N.W. 
Washington, O.C. 200O9 



DOCTOR*, LAWYER, INDIAN CHIEF? 

SI ides 

r - $35.00 

' \ WOWI. 
I Department H 

Box 2163 . • . 

Princeton, New Jersey 0^85^+0 



. CHALLENGE TO WOMEN - Audiotape 
THE UNMOTHEREO WOMAN 

88 0521. 0^+ 39 Minutes ■ 



1 



$12.00 



OUT QF WED-LOCiK - Audiotape " ' • • 
OUT OF WED-LOCK I - . ^ 

. B8 i+271.01 - 56 Minutes - $12.00 

« 

This ^3rogrt9im examines why the mothers 
decided to keep their babies, and the 
medical, chi.ldcare and economic problems 
they faced. 

Pacifies Foundation-Pacif ica Tap'e Library 
Dept. W 7^t , 5316 Venice Blvd.- • , 
Los Angeles , Cal iforn ia 900 19 . - 
213/931-1625 



OUT OF V^ED-LcjCK 11 

B8,U274:>Z - 5^ Minutes - $12.00 

A discussion of tVie changes in i.denlity. 
that resulted from pregnancy and mother- 
hood,- and the decisions the mothers were 
forced to make*, / 

Pacifica Foundat ionJ.Pac>f i ca Tape Library 
Dept. W 7'+1./^l6 Venice Blvd. 
Los Angeles, California 90019 
213/931-1625 



Physical Education 





Ethel M'. Albert, Assoc. Professor of 
Speech at the University of Californjj 
Berkeley, examines motherhood, wh 
she suggests involves a whoJ>^set of 
interlocking iJeas about human nature. 

Pac i f ica .Foundat ion-Pac i f ica Tape Library 
Dept. W 5316-Venice Blvd'. 

Los Angeles, California 9001^ 
2'13/931-1625 



ENDURANCE CONDI T 10^^16 FOR G|,RLS AND 'WOMEN 
Athletic tape<aud\o U ^3 Minutes- AT67 
, $12;00 

C. jiafmon Brown, M.D., Chief of Medicine 

the Veterans Admin. Hospital in Libermon 
CA. and former coach of the Women's Pan- 
American Games' track andy field team, 
discussed techniques of endurance 
conditioning for women. The difference 
between the^e techniques and those used in 
training men, though not great, can be 
crucial . • ' _ 

Uhiyersfty of California-Extension 
Berkeley, California 9^720 ' . 
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WEIGHT TI^a\|NING-FOR GIRLS ANOyWOMEN 

Audiotape - Athletic - 71 Minutes - — . 
A1^8 - $12.00 . ' . ^ 

Jack H. Wilmore, Ph.D., Assoc. -Prof. . 
In the Dept. of Physical Education at 
UC, Dayis, talks about his research 
into the effects of weight training 
and the mechanisms of strength develop-* 
ment, which are not weKl understood.. 
Before, .during, and aft^r a t^n-week 
we,ight^ strength, and muscl e .hypertrophy. 
. jJniversrty of California-Extension 
Berkeley, California ^^720 



WHAT RESEA.RCH TELLS THE' COACH- WOMEN IN 
'^SPOR^ • 

73 rKoiites - AT69 - Audiotape - $1^.00 
, ^ Dr, Brown answers more questions dbout 

various conditioning techniques, among 
them the theory, practice, and variations 
of interval t ra in ing ; st ridp • length , use 
of feet ,^nd computer i zed programs in 
running .tra J nTng ; weight trainung for 
women; and the value of the Universal 
Gym. Other topics are bond itiofrtng - . 
programs for older women, the need for 
v/omen coaches with in ten's ive competitive 
backgrounds^ and the need to match the 
■"'training to the sport.. 
1: University of tal i fornia-Extension 

Berkeley, California 9^720' 



A 




-For Inservice Educatton Progi'ams. for Teachers ^nd Adrpfnistt^tors • 



WE ARE WOMAN - Helen Reddy 

Fi.lm - 1975 . 28 Minutes • color • 
Sale $375 - $35 for 5^ days 

Strong case for equality for both men 
^ and women, tops for most audiences. 

Motivational Med;} a 

8271 MeVrose Avenue 

Los Angeles, California 90046 



.THE PREJUDICE FILM ' . ' 

Color Fllm*^ 28. Minutes - Sa^e $360 
$35 for 5 days • /' 

• Mapy awards. Narrated by David Hartman. 

Max Ml 1 ler/AvantI Films , j 
Motivational M^dla , 

8271 Melrose A venC^ \ , j 

Los Angeles, California 960U6 



BEYOND SLACK & WHITE- 

tolor Film - 2841inutes ^ Sale $360 
r'^ $35 for 5 days ' 



Vhy stereotyping is damaging. -Narrated 
by Eddie Atbert. 

Max Miller/Avantl Films 
Mot i v^t I ona 1. Med - ^ , 
8271 Melrose Avenu^ /, ' [ 
Los Angeres, Clalfornra. 90046 



MEN'S LIVES ^ 



^ Color Film - 4{f Minutes - I975 
, Sale ^$500". r =t $$9 • , 
Josh Hanl^ & Will Roberts Documentary 
oh male personality and ro^Ves. 

* • New Day/^ilms 
^80x^315 

Franklin Lakes, New Jersey 07417 ^' 



STEREOTYPING 



REINFORCEMENT OF SEX ROLE 



2 color fllmstrips - 1/ record - I973 
$24.50 NEA (385-1 1504nMB5) 

Society limits human development via 
lables. Home, school, community 
perpetuates/stereotypes. 

The Bak^ & Taylor Company 
Audio/Visual Servicjes D/tvi 
P. X Bqx 230 

^ce, \ 1 1 Inois/ 6QS^k 




ANYTHING 





F)M\ ^ ISmm.yb'lack hnd white, 8 Minutes 
ale $100 = $15 ^ 1972 

Humor^^ds^ depicts conflicts ^nd absurdPties 
of hfgh school girl's efforts to 'become" 
- — ^pmething. 

•/ ! 

by Leane Brandon, Boston 



New Day Fi Ims^ 

267 West 25th Street 

New York, New York 10001 



PROMISE HER ANY^rtfNG - Audiotape 
TRAINING THE WOMAN TO KNOW HER PLACE 

BC Ok26 - 60 Minutes - $°12.00 
_ r A lecture about the pervasive effects of sex 
role conditi9ning on women in America. 
Psychologists ,Dap<yl , and Sandra- Bem contend - 
that thi s-condlfion.ing, is _primari ly respon- . 
sible for -the^ack of ^nc^t i vat ion among women 
to pursue careers otVrer than those which 
society deems appropriate for them. A fast- 
cnovingT-humorous lecture, complete with 
role playing games. Recorded May,. -1971. 
Pacifica Foundation-Pacif ica Tape Library 
, Dept. W 7'^1. 5316 Venice Blvd. 

tos Angeles, California 900J9 , ^ 

213/931-1625 ' 
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WE DON'T KNOW «0W TO GRO>rPEOPLE 

Cassette aud iptape with discussion' 
guide how to caVse liberated children. 

Richarcl Far/on « 
\ 



NEA - National Education Association * 
M201 North 16th Street, N.W» 
Washington', D.C» '20036 
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■ '^«"*gBM>g, SPEAKERS. PAMILIST S AMD OTffi/.Rsnmk PROPI.K n.i i^T TT 




I/Iscbnsin Depar^nent of Public Instruction 

, /Affirmative Action Officer — ' — " 

608/266^1771^"**^' M«dl8on. Wisconsin 53702 

Women's Education kesources 

University of Wisconsin-Extension * ' 

430 Lowell Hall ' ' ' 

610 Ungdon Street, Madison, Wisconsin*^- 53706 

608/262-9760 

Wisconsin Education Association CoWll 
222 West Washington Avenue . . 

•Madison, Wisconsin 53703, 
608/255-2971 ^ \ 

Wisconsin Association of School Boards 
122 West Washington -Avenue I , 

Madison, Wisconsin 53703. 
6O8/257-05A3 .. • 
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USEFUL ADDRESSES 



Am'erlcan Assbdlation of University^ Women, Educational Founii*tlon 
■Programs Office, 2401 Virginia Avenue, N.W., Washington 

• .20037. . , 

Write for information on' the AAUW^Task Force working' on sex 
role s-tereot'yping in educatlon.X 

American personnel .^jied^Guidahce Asso^^^ Sex E<^uality in 

Guidance Opportunities j Mary Ellen Verheyden-Hilllard, 
. Director, ^160/ New Hampshire Avenue, N.W."-. Washington DC 
• 20009. ^ ' /• ^ ^ 

Workshops for counselors, teachers and administrators offer 
' technical assistance to those interested in developing a sex 

• / 1^"^^ educational experience for their students. Wisconsin 

State Trainer is Joan Daniels-Pedro, 5^17 Old Mi/dleton 
Road> Madison WI 53705. Printed material available (see 

• , Section 7 of bibliography) .- ^ 

• ' ' ' 

Feminist Book Mart, 41-17 150 Street, Flushing NY 11355. 

Source XoT materials Such as biographies of women, non- 
'3exist children's books and- adult literature, records, 
' casspattes^. ..\^j:ite foir catalog*- 

r ' . ■ '[ ■ ^ ". 

feminist on Chll<iren's\Medla, Box 4315, Grand Central Station, 



liS^iemlnlst Press^ Box 334, S.U. N.Y./Old^WestburV,' Old Westbiiry 

V - V-MV in^<«l ~ ^ • : • ^ ^ 



New York NY- 10017. 

Write for /cataidg of. materia|.s, aVailable, 



uses 



lon- 



i-profit, taxrexeippt publishing ftouse Which also sets up 
hrvice' programs, cdnisUlts with school systems-f^publishers, 
librarians, provides a ^clearinghouse on women' ss1^udies 
iucatibri. Send"^f6r fheir catalogue - includes* chlfS^er 
5 6 oks,^ Curriculum packet_^, inservice packet, women's studies 
ii^formatlons, etc. . ' . 

KNOW,- Iniv., P.O. Box 86031, Pittsbilrgh* PA 15221. . 

• Source of reprints, books^ pamphlets on all areas of the 
f emini^t /women ^s movement .write for catalog. 

NOW Tagjc For^ on Bd^jjcation, Mary'.Eilen Verheydeh-HllUard,, 

National x:oor (Una tor, 3747 Huntington, Street , N,'W. ,• Washington 
DC 20015 A , \ , " 

Write for l)Lsit of cbmprehenslve' resources including books, 
reprints, organizations. This ta^.k force is working toward - 
'non-sexist edification for all children. . . * 



Resource Center oi:>''S^^ Roles 4ji Educ!atldn,^ The National Foundation ' 
for the. Imprbvem^t of Education, 1156* 15th Street, . N.W., 
vTp^hlngtxwx^DC^^^O^^ \ ^ . " . 

A^notirpTpf iPcorpoAtibn coated by the National Education 
^Asso&l^lon to act as a cleaiMnghouse for materials and 
•information on sex-role^ stereotyping in /schools. Free 
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.quarterly newsletter on progress and events around the 
country. Write to the above address to be piit on theif- 
, ^'i ^ ling list. They would like information on local affirmative 
"^v*^ action programs curriculum afid/or any other information that 
^ ^ight bd shared with others. 

A Room of One*s Own,. Inc, , 317 West Johnson Street, Madison' WI 
537Q3. ' ^ . 

Jk feminist bookstore - ^including children's books. Write 
for list and pri^e of materials. available, or stop in. 

Task Force on Equal Rights for Women in Education, Education 
Coamission of the States, 300 Lincoln Tower, 1860^ Lincoln 
Street, Denver CO 80203. 

Paula- He rzmark and^atsy Garlid are the sta^f people for the 
Task Force. Write to them for information. 

\ 

The Women's Bureau ,^'^aMloyment Standards Administration, -U.S. 
Department of LabotvWashington DC 20200; 
Statistics on labor aVa4^able periodically and information 
\^on the status of women, ttj^ite to be put on their mailing 
.list.' 



Women's Equity Action League, "WEAL Washington .Report," National 
Press Building, Washington DC 20b45X^Subscriptton $y'*per 
. year. ^ ^ 

\ " A Co ngressionalr report compiled by memberV^of the Legislative 
^.^Gomnfittee of . tfie Women's Equity Action Leagufe. (WEAL) . 
Useful as a means of keeping up^ with the latest\bills in 
Congress and how they might affect schools. 
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